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S Preface I ¢

* . Challenge made its debv* in December 1965 to provrde a
vehicle for sﬁanng ideas among individuals interested and
involved in physical educatron recreation, and related activity

- areas'for mentally retarded persons. Now soie 11 years later,
ChaIIenge continues to thrive by providing assistance in a

=, variety of ways to personnel in physical education/adapted

", physical’ education, recreation/therapeutic (ecreation,. sports/
athletics, aquatrcs/swtmmrng, camping/outdoor education, and
other actiyity aréas involving impaired, disabled and handi-
capped participants, . .
"Best of Challenge rovides a compilaz‘fn of the contents of
previous issues of llenge. This is fhe third_edition and
*  covers the period between September/October 1973 and
April/May ~1976, The 13 issies in this period have been
carefully reviewed and artrcles and information plajed-in the/
approprrate major section: and subsection. Srnce miny afticles
deal with several topics, an jridex is provrded to hélp readers
locate all the materials in _which they are interdsted. The
orgamzatronal pattt;rlr;)f this volume follows closgly that of
the prevrous two volfmes .because f the enthusiastic way it
- has been received. - s
A compan§0n of the contents of me with those of
the tWo earlier volumes reveals the great progress and changing
. priorities that have occurred during the last 11 years as well as
the universality “of some negds. Personnel continually seek
practrcal program ideas that can be used directly or adapted
for their programs. Emphasis has changed gradually and then
dramatically from major concern for mildly and moderately
mentally retarded persons to those who arg severely and
__ profoundly retarded and/or with multiple condrtrons Desprte
. feelmgs of many people to'the conrary, the fallacy of looking
upon these areas as being différent from sound developmental

. physical education and recréation programs and activities is

" evident. Although many of the specrf ics—activities, methods,
adapfations, innovations, pubhcatrons found within these
pag%sl have been developed to meet specral needs of glven

-

- individuals and groups, there is nothing which could not or-

should not be a part of\similar programs involving individuals
of comparable physical, Wgtor or recreatiohal abilities. This

reinforces the efficacy and practicality of incl ding 1nd1v1duals
+who can- successfully. participate in regular programs '

" so glibly labeled rn.entally retarded or handicapped from whom

" Whlle a contingum of placement opportunities is both
implicit and exphcrt from the contents of this pubhcatron
questions are raised and fuel added to the long-debated
controversy of heferogeneous versus homogeneous groupi g,
and placément for everyone, including. mentally retarded '
persons. What are the relative advantages and disadvantages of ., .
separated and integrated physical and recreation programs?

Which activities are more effective in each of these organiza-

tional patterns? Do certain personalities adapt better to one
approach than to the other?

One area obv¥iously missing fiom thrs,y&ne is material
written by mentally retarded persons. Much rhetoric supports -
philosophical positions advocating rndepéndence of and self-
advocacy by mentally retarded persons. Unfortunately this is N
1seldom reflected in activities and programs themselves. Con-
scious efforts must be made tp include mentally retarded
persons in policy and deciston-makirig processes, as they are
given more say in shaping their own futures and provided
opportumtres to serve in real leadership positions. This new .
diregtion must inctude opportunities to provide input to
4pubhcatrons and pgriddicals about mattefs vital to attaining,
. the most consistent high quality life as possible.

Program efforts and directions must be more thay dedi-
cated to the proposition that equality of opportunity 1s an
inherent right of every individual. This propositjon must be
reflected in action not mired in bureaucratic red tape and
philosophical ; jargon. Those individuals and®agencies providing
services must recognize the ability/ worth #nd dignity of each
individual with whom they work. Only with this attitude will |

’ -

S

" we be able t3 review the contents of another volume of Best of

Challenge and sge prdgress toward fulfilling these goals of
making equality of opportumty a basis for life, lrberty and the
pursuit of happrness and 4 reality~for everyone regardless of
statron in life, type or degrge o'f handicapping condition. It is *
to ‘the achievement of these goals, to individuals who are going.
to see that they are aceomplished, and to. the many individuals

we continue to learst so much about humanity, life and living
that this volume i is respectfully and sincefely dedicated.

-
© -,
. - -

f'a - “Julian U. Stéin L . T
o Consulfant, Programs for the Handicapped-
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Indmduals.wnth various disabling conditions are a part
every segmentsf sotiety. Many are handicapp only be-
cause of ouf attitudes! Throughout history disabled persons

,. have been discriminated against. For example, in ancient*
* ' Sparta, individuats thought to be less than perféct were

abandoned' on the side of a mountain. In early Brazil indi- M

viduals who had hallucinations were thought to have godlike

~ powers and looked upon as priests. Cultural values and
stigmas-attached to bothr physiGal conditions and mental _
retardation put many with these conditions in roles of court -
jestersto entertain royalty. DeSplte humanitarigninfluences,
philosophies that recognize individual differen es, and legis-
lation guaranteeing rights of every person, dlscngé’atlon
against the disabled, stilexists today.

Refusal or inability to socially iptegdrate fhdividuals with
various physical and mental conditions, to accept them to-
\tally, orto allow them'alife worth living may be more damag-
ing that attual segregation. Psychological and ‘emotional
implications of a battered, negative self-image and altered

* ego are devastating. O n our prejudices are influenced by

factors of which we ourselves are unaware. Seldom do

* generalizations about-any group present an accurate or

even representative picture of individuals comprising that

group. Seldom, if ever, are~any of these factors.caused or

even cqntrolled by members of thegroup beirty categorically
labelled.

Socuo-econormc condltlons of a society seem to affect
prejudices. If a country is experiencing a financial crisis and
manly people are out of work, the aple-bodied jobless tend to
get the sympathy and mare advantages. That the disabled
have been saddled “with both—the under- and.

" unemployed—for, centuries does not appear to concern
many. . . . .

Some feel that the governrent should deal with all prob-
lems of disabled individuals. Government subsidies deal
only with monetary problems not psychologlcal or social
ones that affect one's feelings about himself and the society
in which he lives. The degree of disability and visibility of

onditions mfluence our attitudes whether we show sym-
gathy, apathy, or empathy!

Legisjation has been designed tq.protect the rlghts of
disabled individuals. However, right to eduwtlon right.to
treatment, right to community services, guarantee of equal
protection under the law, and.eliminating architecturg| bar-
riers Jo make facilities accessible do pot in thems8ives
change either conditions or attitudes. Honest effojts
being made by many.to change their attitudes toward
" .abled persons. The road to attalnmg the goal of total cmr en-~

ERIC

Of\.‘

j;e.\, withqut. Could-you i
is-

Shlp ang i |n recognlzmg the abllmesof dlsabled people ap-
pears to be still quite rocky.

Among people looked upen as mcapable of the lowliest
.human feelings are the "Ilvmg dead"—large numbers of
“severely/profoundly mentally retarded individuals. Many*
who use the term apply it in generalized ways oblivious of
the individual so glibly described. Some can only see the

.most impossible form of mental retardation. Unfortunately

those generalized into this tateful category are oftep placed
there on the basis of standardized assessment devices and
by individuals having hardened categories themseLves ‘
Self-defense by these so placed is often impossible for
many severely/profoundly mentally retarded individuals are
unable to eommunicate verbally. Their conditions are often
complicated by taxing physical problzms vyhi{n:,\ake syms
bolizing through,signing difficult. %

For, these and many\more reasons, the label severely/

" profoundly mentally™retarded has been infficted upon-these

defenseless hersons. Vho -is responsible? Society has
needed an excuse to 1ust|fy its dctions and inagtions. It is
much easier to forget that these individuals exkt by h|d|ng
them from our guilt-ridden view in residential facilities thanto -
reassess real fee)mgs We need to become acquainted with
them as individuals and treat eachone asa person of worth
and dignity with human potential, not as a lifeless shell. This
will ot be easy. It will require time, unusual effort, and much
patience. Eaglh of.us must makeggsconscientious effort to
understand and

help us to appreciate them as individuals, work more effec-
tively with them, and help make their lives worth living. _

, Severely/profoundly mentally retarded as aterm does not
describe individuals—no label can accurately represént
any group of people.-The key is to recognize separate and
unique traits of each individual. If we want to classify and.
group them, such characterizations should be positive and
in terms of qualmes most of ‘us will unforturiatély never -
possess. They are capable of giving without taking, and
never asking for receipt. When was the last time you gave _
anything‘to anyone without expectmg somethmg in return?
We even give our love selfishly. When a severely/profoundly
mentally retarded person likes you, you can be sure itis you

- that i liked, not your name, money, dr title. Amazing how

|mportant things in one perspn’sTife cam be totally meaning-
less in another's. Their pure and basic need for love and
understanding is something they have been forced to live
rxi‘wnthout it? )

nda M. Tibaudo, JRUC Intern and -

) Co-Guest Edltor

S’
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see the world through their eyes This will
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” Editoriat . .
-Throughout the ydars.-many deducated mdwiduale and
organizations have served as advocates for impaired, disabled,
and handicapped populations. Progress has occtrred in vary-
ing degrees’ because of thew efforts; in other mstance‘s
progress has been made in spite of thew efforts! This apparent

contradiction developed becalse many suggesi®ns.,recom=

mendatlons and actlv'mes we have promoted and even fOught
for are not necessanly what the population being served wants
An example of this phenomegnon is stil found in groupg that
Insist on ingdrporating Braille trails for the visually impaired
despite the fact that the blind themselves for the mest-part do
nof want such taciiities. in fact, the American Foundation for
the Blmd b,as astropg posntnon statement against Braille trails

This parade 1S evep more difficult 10 understand because of
recent emphasis<too often merely lip service—given to con-..
sumer advocacy in which.indmduals being served are given
opportdmtnes to participate ‘actively in all aspects of programs
inciuding at important decision and policy making levels. When
advocates are individuals who not only speak for a group buf.
with personal first-hand experience ofva consumer, there 1S
more impact and_effect In many iastances consumers are
taking drastic and ‘even mmtant,steps to meet their needs and
gain thewr ends. Interdisciplinary cooperation and muitiagency
teamwork are other trends that (elate t6 this total process
and make consumer advocacy more viable apd necessary
today than at anytime in the past. Lo .

. Despitg these trends, too many programs, advisory com-*
mittees, and legislative bodies continue_to do their thing with-
out even consutting those being served, much tess providing
‘them opportunities to*participate in decisions that so directly

+ In some instances extremely successful results have come
from consumér involvement For example, major changes have
been made in facilities tchremove architectural barfiers in

and intimately affect’them, their lives, and their vegy destinies.”

e’ .

recreational. transportation,.and other public faciities because
of efforts of physically impawred persons. Self-governing
groups spoénsor and conduct a variety of recreatiopal, social,
and travel programs with both mildly and moderately retagded
parttctpattng in ally aspects of planning' and implenienting
activiies Sports groups of ali types provide activities in virtu-
ally every concewvable sport for almost any impaired condition
i thr0ugh ef;)rts of those with parttcular condltlons

Yet in the majority of sltuatnons those with the greatest&

potential to serve and provide meannngful input are eompletely
pverloo&ed and even actlvely |gnored Any program-—regard-
less of specnal populatidn being served, includjng mentally
retarded persons—that i 1975 is to look ahead and move
forward, not move back ‘toward 1960 must include g repre-,
sentative number, even a majonty, ‘of, the population being
served in dehberahons about plannmg. aAmplementing,
administering, supervising, evaluating, and-delivering skrvices
of all types to ‘mpared, disabled, and handicappet persons
This mvol\/ement must ,permeate every level—-Presidential
Committees, Cbuncii, atd Commissions,
* Iincluding review paneis,\field readgrs, and policy' makers,
national, regional, state, and local adwsory committees,
executive bodrds, task forces, and .planning groups, college/
university professnonal preparation programs in all.related
areas including adapted physical educatron and therapeutic
recreation, and at the practiioner level.”

In tife past, special populatuOns have requested involvement.
Their next step will undoubtedly be positively mititant! Only if
we are consistent in thought and action through concerned
sensitivity for what we see, hear, and espouse, can our c&ntri-

EDITORIAL -

’

Malnstre%mlng persons wnth various handicapping condi-
tions into community physical education, recreation, and
school sprograms 1s a topic of great controversy today.
Everyone whois cognizant of mainstreaming efforts—either
through reading or direct experience—seems to have an
opinion, many timgs a strong one. Infact, the very mention of
this subject may have already caused some readers to tum
to the next page! But this editorial is not only about

« mainstreaming. It 1s about attitudes—the negative attitudes
that so many physical educators, special educators, and
recreators have taward the mainstreaming concept.

Mainstreaming is based on the principle of normalization,
which_holds that the life 'of an ipdividual, whether In-
stitutionalized or living ih the community, should follow as
many A ormal patterns and routines as possible. Participa-

3 tionin education, recreation, or physical education activities

in&n environment other than that jntefided for sleeping, *

.eating, or working is aormal even for the most severely
.. impaired individual. Mainstreaming continues this normal
“ving pattern byM individuals to leave institutions,
‘halfwayhouses, or group homes and participate in commun-
ity recreation, physucal educatlon and educational oppor-
tunmes ' .

[

- L]

butions continue to be eftective in helping all impaired, dis-
abled, and handicapped persons help themseives geach what
has been gg:r highest goal of maximum independence for all.
it1s high time we put ip or shut up!

AN

.
. s

We mlght describe meinstreaming as being on a con-
.tinuum, only one section of which js complete integration
with non-handicapped participants in community programs.

.

Other sections of the mainstreaming continuum includé paf-

ticipation in a segregated group ata comm umty facility (such
as being in a special class at the public school, orbeing ina
scout troop' for handicapped youngsters and meeting at a
communify center) or, ata lower level, simply riding thréugh
the community in a car. The most prevalent and.commony
misconception about mainstreaming is that it means gump-
.ing large numbers of handicapped persons into community
programs, whether or not the community or the handi-
capped persons are ready. This isnot malnstreamlng—and
no knowledgeable person ever said that it was.
'Unfortunately, however, it only takes a few not-so-
knowledgeable people with knowledgeable-sounding titles
tocreéate fears, doubts, and other negative attitudes @mong
physical educators, recreators, and educators searching for

answers. The so-called experts, through their own fearsor — —

misconceptions, perpetuate the dumping concept rather
- than the eentinuum-aspects of mainstreaming. An equal
contributor to negative attitudes is the tendency by many
colleges and universities to emphasize separate majors
dealing with handicapping conditions. These majgrs make

»

»
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handicapped péople seem 50 speciahand"So different, as if
only a person with a degree in therapeutic *recreation or .

,adapted physical education oér special/ education could -

conduct a program with them! Naturally, professionals with-
out these degrees become apprehensive at the thought of
handicapped persons entering their programs.

The blame cannot entirely rest,with misinformed experts

' or segregated college programs. Negative attitudes toward

mainstreaming really started years and years ago, before -
mainstreaming was even a word. Many of our attitudes
toward physically and mentally handicapped people have
been built on similar misconceptions—they are oversexed,
undersexed, they can’t control their bladders, their dis-
abilities .are cbntagious. As long as hand|capped people |
.stayed in institutions we did not have to'face these attitudes.
However, mainstreaming has forced ‘us'to, confront our
deepest feetings and fgars, begause W€ are either confront-

- ‘ - -

Ly

- v . .

Editorial . .
. '

A watchwoyday in programming for individuals with
handlcapplng conditions - especially mentally retarded per-
sons — is normalization.'Many different ideas, mtcrpretatlons

and appllcatlons of normalization are prevalent. As in many
situations, advocates of one approach br another often feel
that thelr way is the only way and all other, ways are wrong,
_harmful, and not.meeting needs of participants. in speuf'c-
programs and/or activities. . ‘

This either ~ OZ ph|losophy is reﬂccted in many ways by
professronals involved in plannlng. supervralng, and implemen-
“ting normalizgion approach?s in both community and
residential facility programs. For some, the only answer lies in
complete integration or main streaming. ready dt not, To
others, chronodlogical age is the solc basis for dct'ermlmng
appro})nateness of activities rcgardicss of ?esponsc by part|c1
pants Stlll others. look for a magic formula that will guarantee
success "“for evcryonc in the” samé way — they sce?( thc
wonderland that will be cvcrythmg to exerybody.

A:pparently we are still unable to avoid several traps that
lead to and promote unwarranted and unfounded gencraliza-,
hons There is still a tendency to plan and program on the
basis of categories, and labels rather&han mdlvrdual neods and
functional abilities. There is still a great ‘deal of indiscriminate
placemmt of partlcrpants |nto prograrﬂs and activities on thc
basis of traditional approaches rather than on the background
cxpor!encc,,and capabllltrea of each parhcrpant The péndulum -
- continues to swlng froln -one extreme to the othrr as

-
- . .
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ing or apt to confront more persons with handicapping condi-
tions every day. The misinformation gathered from experts,
and the thought that a special degree s needed to work with
handncapped peopld dnly heightens our apprehensnon-
What, then is the 'answer to negative attitudes about
handicapped individuals and mannstreamnng” Negative at-
titudes will certainly not automatitally become positive when
misinformed experts disappear; nor will they become posi-
tive when all physical education, recreation, and general
education students are offered awareness courses about
handicapped persons ‘We will only see an end to negative
attitudes when we each examine our own basic ?eehngs
about handicaps and -handicapped people, actept
mainstreaming as a way to normalization and dignity,

: and—TRY IT!

-7'
. 'Liane Summerﬁéld, éuest Editor
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_exemplified ip progra!n planning before and after normaliza-

«

, tion was the “in’ tfung Mental age used to be the way to
determine appropriate activities for mentall) retarded persons.
Now chronologlcal age is the answer. Actually neither ap-
proach is totally Jight."While we never want to insult the
intelligance, age, Noaturity, background, and/or _experience of

“anyone, we must recogniZe the individuality of those with |

. whom we deal and serve in making program and activity

r{/commendatlom Participanty mu>t have opportunltlcs to
se

rve-as their own spol\csmen and advocates. Slnce it is
difficult — if not impossible — to dctermlnc what is normal,
‘there are many roads to normalization. Homogcncoua groupw
in- communrty sctflngs offer more for some than mixed or
integrated groups. Activities that are challenging to some are |
less thao routine to others. Things sophisticated for one are
childish to another. o . ‘ '

Sincg there is no one way to achieve success, we must stop
|mposlng and superlmposmg our own mterprctatlons, cohccp
tions, biases, likes, dislikes, and hangups, upon those we setve.
Personnel in physical educatiort; recreation, and related areas
have golden opportunities that cannot ‘and must not be missed.
The breadth ahd scope of these areas make activities appcalmo
regardlcss of one’s age, background expefience, conditidn, or
ablllty We can also profit from both successet and failures,
nght and wrong decisions of these from related fields and
disciplines. It's high time' we stop .spinning our wheels by
centinually rediscovering the wheel and get or wll{thc serious
business at hand. To do thls, we must get up on the shoulders

" of our predecessors and project ouf visibn further and further *

in behalf of those we serve and for all mankind.
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-Public scheol physical education téq(:hers and commun-
ity recreation leaderk continue to seek assistarice for meet-
ing needs of individuals with various physical ahd mental
conditions who are participating in'therr programs with great-
er frequency and regulanty. Both Iihigation and legislation
are contributing to this process. Information about special
activities, innovative devices, and créative approaches_is
being sought by th ese leaders and teachers. Several crucial
questions regarding,these needs have to be explored furth-
er. (1).What is the spécial body of knowledge in physical
education, recreation, and related.areas for special popula-
tions? (2) In what ways are programs and actiities, for
special popu ;tlons similar o or different from good de-
velopmental physacal education or retreation programs? (3)
Towyhatextenthas emphas.s on differences among pepula-
tions and extensive specidiization among teachers and
leaders been a deterrent to developing programs des:gned
to meet needs efspecial ;populations, especually in mte—
grated or mainstreamed situations? .

- Certainly there are ‘individuals for whom special leader-
ship competencies and segregated programs are neces-
sary. A variety of devices and adaptations of methods have

~_been developed to meet specific needs of certain mdnwdu-

als. However, few’If any of these special techmques or
procedures canbe identified as only for special populations.
Careful analysis of special curricula for these populations

velopmental programs. In fact, mahy advances In elemen-
tary school physical education have come from approaches .

-introduced to meet special needs of mentally_retarded,

learning disabled, perceptually invofved, “and mlldly im-
paired children! This further emphasizes the tdct that ac-
tivities, methods, ang approaches so eftective imspecial
programs are part and parcel of sound developmental pro-
grams. General workshops and special inservice prograilg

. such as PROJECT ACTIVE ' (New Jersey) and curricula

development projeets such as | CAN (Mnchugan) are further
indications of these Similarities. .

With so many schog] physical educators and commumty
recreation’ personhel still focusing ‘ontdifferences embodied
in categoncal approaches\ many’ professxgnalapreparauon

.

&

"‘reveals'refinements and expansion of good,” sound de- |

-

" involved in relevant activiti

programs evidently ‘emphasize teachifg activities rather -
than children. Itis both ironic and disquieting to find many of
these same” teachers and leaders using individualized,
techniquestin other activity areas. This reflects the tigidity
prombtedthro ugh many professional preparation programs.
Knowledge of skill sequences and progressions is a basic
?equusnte for any effective leader, ability to break-them down
on the spot to meet specific needs of pamcnpants is equally
crucial. - v

Innovative, resourcefulness, and credtivity are jngre-
"dients important to, successful teaching or leading in any
situation. Other vitai factors n this process include gevelop-
nng programs and activities thatchallenge participants to be
in which each can be suc-
cessful. These considerations recognize the individuality of
teachers and leaders as well as participants. The impor- ’

_-tance of positive interpersonal relationships between par-

ticipants andleaders, students and teachers in this process
is abvigus. It is high time that empires and domains ¥e
forgotten. Let's forget self- fulfnlllng prophecies and develop
programs that truly promote maximum nndependencé fQr.
those we serve. The closer we car come to working our-
selves out of jobs the closer we will have come to meeting

our objectives L&ts cut out the foolishness and geton with

-

the’ |mportant busmess at hand.

B « v

Nothing in the worId can take the pIace of -
persistence.

{ Talent will not; _nothing is more common than
unsuccessful men with talent.

,Genlus will not; unregarded genius is aImost a

‘proverb. .

Education will not; the world is fu|| of educated
- deselicts.

P_ersnstence and determination alone  are omni:
potent. )

The.slogan; “'Press on"’ has resolved, and always.

.- o Calvm Coolidge
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will solve the problems of the human race. v .
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For ten or fifteen years physical educgtion, adapted physical
education, recreation/therapeutic recreation, and retated
acnvnty personnet have become increasingly involved in actvi-
tes for indwiduals with various handicapping’ conditions
Perdbnnel at alt levels in public school-community recreation
and park department college, residential facility, and voluntary
agency programs contirue to introduce and expand oppor-
tunities for special populatidns To meet anticipated needs for
more persohnel n physical education and recreation n a
varsety of situations, many institutions of higher education have
introduced new Qr expanded existing specialized preparation
programs. Federal assistance has been available for about
seven years to support graduate programs in these areas
Unf0rtunately. many graduates of these programs are disiiu-
sioned' Despite specific competenciés. spemahzed training,
and professionatl dedicafion, many cannot {ind Ppositions! How
has this apparent inconsistency ogcyrred? .

* Many individuals’ moving into special posmbns at local school or
recreauon level have special intergst and/or limited experience In
thesé areas. they obtain®additional requisite compelenaes through
workshops clinics and dther inservice aclivities Therefore, when
a reptacament is advertised for that system. it is*for a generalist in

. physjcal education or recreauon The process IS the same at many

“colleges where individuals who have taught adapted physical edu-’

catron or therapeutic recreation courses for years on a imited baS|s
have had an increase in such responsibilities This raises questions
‘of closer dehneation of competendies above and beyond those
needed by any effective physical education’recreation persch 1o
‘work with specia) populations .

.

. As pubhc, schoo} budgels inurease and many commumties reach
financial sdturation for various services. little consideration has been
diven to inhovative staffing patterns ‘that make greatéy individyal
attengbn to every child a reality As differential staffing approaches

-\ are investigated, more.considération i1s néeded for personnel with

ERIC - . T

two year training—rather than four year or graduate A true differ-
ential stgtfing pattern intludes master-teacher specialists, imited
number of other teachers. large numbers of paraprofessionals,
volunteers, and student tutors This pattern does nqgt advocate
replacing tompetent teachers with paraprofessionals but rather
implemgnting a well- developed and defined team concept ~

Needs identified by consumers_and cotlege personnel have

top often been incompatible, supply and demand of personnel ’

have been uncoordindted Situations must be evaluated °In
terms of specific needs for each locality and yaining/retraining
programs introduced on these bases For example—

- - . &4 * \
» Consid&r approaches whereby all physical education teach’ers and
. recreation personnglpreparing for generalist positions have a basic
survey coursemn excepuonal populations along with appropriate and
adequate observdtion, practicum and field expenences with courses
in which units dealing with special groups aré incBrporated ~

-
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Aruitoxt provided by Eic: e

¢ Prowide inservice programs and staff, deveiopment activities for
generalists and specialists so that each becomes more competent
in determining and meelmg needs of all special populations in least
restrictive &nvironments

-*Con5|der college course experiences for persons in the field that
can be taken on a concentraled basis—i e, two or three weekends a
month during reguiar academic year and summer gessiong, Applica-
“tion of outward bound, camping, and other outdaor experi€hces

/

. lncrease involvement of field personnel in all aspects of lrammg
projects and activities to improve relauonsmbs between community
and traifing agenC|es and 3o incregse relevance of ‘tralning_experi-
ences A .

. * Explore ways to retrain many persons from related disciplines with

Special skills who tould become torfipetent in thése areas In imple-
menting such a program, constder expeuen,ce and training each of
these individuals brmgs with him

-~

. Delermlne lype of personnel fuocuons and needs In physical edu-
cation, recreation, and refated actity areas I terms of meellng
participants needs in regular and/or specta programs .

¢ Redirect federal fuanwo that curren( pnorlues can be fulfiled in
terms of type and level of lrammg inservice, staff developmenl
activities.

* Indolve persons with various hand|capplng condmons n aII aspects *

of planning and implementing formal/mformal credit/noms Credit
‘trammg/irelrammg activities >

03

In a time when accountabnhty “relevance, advocacy, and
economic crisis are concerns, we can't afford the luxury of
inefficiency and ineffectiveness Time s too short so we haye.
10 start firing with a rifge rather than using the shotgun ap-
proach that has predommated for tho iong N

.. | . .

.

- . “Let me-win
~ Butif I cannot win,
Let me be bravein =~ | ‘
~ the attempt'” *
S{;ecial OIympu: Oath .
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Editor’sNote: . K

Durmg much of the three-year pertod cobered in this book -

support.for Challenge was-provza‘ed by The Joseph P. Kennedy -

Jre Foundation. Thijs assistance: resulted /rom the, personal
efforts of'Eunice Kennedy Shriver, executwe vice president of
the Foundatign. The foIIowmg letter was received from Mrs:
Shriver at the fime ‘that support for Challenge was announced.

The other letter reproduce¢ here wis received by Mrs. Shriver

Who shared it to help others see some of the galues and
contributions
include both Gf these letters in this volume. Tb%ts and
apprec:anoﬂ are\,pgaq extended t6 Mrs. Shriver'§or her
continued assistance in and support of AAHPER activities in
_Izehalf_Qf,meﬂLr&L_éilmbIed and_handicapped__persons in

generaI and mentally, re}arded people in particular.
5 .

I am please | that theJBseph'i’. Kennedy, Jr. Foundation is
joining with SAAHPER in supporting the expansion of “K
, excellent journal, Challenge.~ For al]nost a decade we have
worked together toincrease the opportunities for handicapped
children and adults in physical edncation and recreation. This
has been a most fruitful and rewarding partnership bringing
_together the resources and special insights of the Kennedy
Foundation, AAHPER, and federal, state and private agencles
working to enlarge the hbrizons of the handicapped.”
- Challenge is appropriately named. Our organizatfons have
attefnpted to respond to oné¢ ofs the greatest challenges:
America faces: the creation of an enyironment in which- all.
citizens, regardless of their mental or physical abxllty, are given

-, the right to grow, to play,'to contribute. .

“Fhouands of teachers, recreators, parents, and adminis.
_trators have found a new focus through the work of the
Kennedy Foundation and AAHPER. For them, Challenge has ..
been” more than a newslefter. It has been a guide and an
explored territory. )

"Although we have come far, we have reached only a small
- fraction of the, boys and’ gitls, meg and womén who can
benefit  from our. programs. And we have not reached

\ thousands of professionals, whose kngwledge and msplratxon

are needed to do the job. .

And so our challenge is clear. As AJbert Camus wrote: "We
cannot eliminate suffering from the world, ‘but -we' can -
dlmmnsh at least by alittle, the number of thase Who suffer.”

Through an enlarged and- imp

_ can diminish the suffering-and n

ezbved Challenge, perhaps we

ect. of many by increasing

the sensitivity and_awareness_of -those who can bring them

grength, confidence, and joy ¢ thx‘ough play RN

&

the Special Olympics:'*We arel pleased to

. inspiration — a trail blazer through new and- vxrtually un.

‘

°
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'dnu k‘tme?’g Skricer~
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Dear Mrs. Shriver: N .«

In our busy schedule we often do not take time to thank
our benefactors for the great impact their generosity,-and
thoughtfulness have on our society ant eSpeclally on our
handlcapped chlldrfn I am speaking for handicapped chll(ie
in Caribou, Maine wha are in special édugation classes and who
. have participated in the Maine Special Olympics for the past
three years and expectgto do so in the future.

‘We. have,developed®nits of teaching using Special Olympics
as the main theme. We integrated all | subject ateas, such as
math (figuring niileage from Caribou to Portland and points of
interest in-between),‘reading (experience charts relating every-
thing the trip and training entails), social studies (studying the
._points of interests, cultuge, heritage, modes of transportation,
ecology, terrain, etc.), health (good grooming, cleanliness,
proper dress, good health habjts), developing correct attitudes, ,
how to. get along with people, good’ ignners, proper behavior; -
etc. In fact it js a total learning prbgra-m encompassmg all of
Jife’s situations.. .

We have had excellent cooperauon from the Board of
Education; our superintendentand assistant supefintendent, in
allowing us to take our students to the Special Olympics and
financing such adagge group. We have had between 35 and g2
attending. Wemake'it a three day trip because of the distance " -
involved and our budget is qulte fugh for so many people.

We plan vtsn.taudn@ t6 points of interest in the state as part
of a total experience. We have ‘a classroom follow-up ‘and
evaluation after the Speciit Olympics. ©or

We have betn fortunate enough -to have one " boy (Brydn °
Pelletier) attend the kiternational Olymplcs in Chlcago, and a
"girl (Joan Rand) attended the” Olympics in Los Angeles. She
won a bronze medal in the 300 yard run. As an 11 year old‘
Joan had to l}e ta ght to run.

On their Teturn, ‘these two students were"able to "descrrbe
their expenences before an audience of parents, and jbanused
her experiences’ as part of her Enghsh clagses’in high school.
She has developed more-assuranée, a better self~|ma.ge and her - -
* Personality has really lmproved -4

As a result of publlcny given to the Speclal Olymplcs in the
. local papers, as well.as our local mé, the Caribou residents o
are*becoming mere aware of these children and it has had a
great impact on hiring our handicapped ch'ldren in our high
school program. °

This is but one community that you have helped Meastire
this by the many, many more all over the country. You'may
not hear from too many, but.we in Caribon, Mairfe want you
to knaw that your efforts are greatly appreclated as evndencej
by the “growth’ in our children.

- - .
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Sincerely yours,”

. : -« Lorraine Cox ) v
T A 66 Washburn Street
. *  CaribouyMaine 04736 4
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‘| Prayer of the Handicapped and Shut-in
Dear Lord, give us undersganding of thg par~
ticular role which we have been selected to play*
in life. Give us the strength to help those gf our
brothers ‘who are ‘without hope, whicll is a
handicap greater than physical disability. Give us
the vision to see the right and to follow it alone,
if need be except for you. In the name of Him
who, understood the maimed, the halt, and the

blind, we ask it. '—AM§N

~

EDITORIAL )

As America moves into its Bicentennial year, many people
have, questioned whéther the observance has not indeed
turned into a buy-centennial! A major corporation. daily
reminds us of “the way it was 200 years ago today.”
Mémorabilia of every description abound. Collectors’ items
dre enjoying a resurgence of popularity as nostalgia domi-
nates the mood of the countyy. With all this emphasis on the
way it was we must be careful not.to let our thinking about
programs for individuals with handicapping condjtions dwell
in the past. K Sl

This is 1976, the beginning of v new.tentury in-our’
country's.history and we hope more than the beginnfhg of a
new surge of co_nsumerTSm." Participants are no longer .

~~willing to buy old programs and old, ways of thinking that’
., always -place. themy on the receiving end. Require
-designed to guarantee education for all persons wi
© _handicappinhg conditions are well and good, but what
, happens to these individuals after their formal sghooling is
- completed? Recreation, and physical education can’ cer-
. tainly, fulfill leisure time needs; but they are not the total ™
-~ golution for every parson with an impairment or handicap.
People need to feel useful; to make a contributign to_life.
More jobs and opportunities to give, create, produce, and
. feel mustbe created. Affirmative action may be one solution,
+‘but many mor# are necessary.... ° T
The intended meaning of bicentennial is a two, hundredth
ann%etrsary. Bi in this sense refers to two, and according to
Webster, can be applied to a $elationship involving two
symmetrical parts. Programs for individuals with handicap:”
ping conditiéns alSo need fo be bi in this respect. Consum-
_ers_and providers of services must have more balanced

\

’

L4 '

-
.

rqe‘n;Ho this country’s struggle fér independence. Consumers-are
~claiming their rights as citizens much as colonists de-

13 -

.

input into planning and procedures. Barriers between lead-
ers and fojlowers, planners and participants, therapists and  *'
patients as well as architectural obstacles need to be
eliminated. The us vs. them perspective so often used in
discussing services to impaired, disabled, and/or handicap-
ped persons must be avoided. These steps will improve bath
quality and scope of physical education services to speciat
populations. ~ o

Our government was designed to be “of the people, by the -, -
people, andfor the people.” Although governmentof and by ™ *
some individuals has not always proved most beneficial to
all the people, some progress has been made. The system
has not been and will not be perfect because people are not
perfect. What matters is that the governed are given a voice
in matters that affect thém. Can we say as much about
programs for impaired, disabled, and handicapped per- -
sons? o . o

Charitable organizations were established to help meet
needs of pérsons with handicapping conditions by providing _
services and programs for these groups. Only relatively
recently have steps been taken .toward making these
erideavors trulyof and by participants as well as profession-
als. , L T

Movement toward consumer advocacy can be compared

=

manded to be treated as citizens of England. Although a -
revolutionary war should not be necessary, desires for

":Jndependenqe"are prgvalent. Vafious Bills of Rights of
special papulations have provided a good foundation. The

desire to be one’s'own advocate is expressed in'these
documents. When consumer leadership on policy-making-
and administrative levels becames commonplace rather
than tokenistic perhaps consumers will no longer be consi-
dered only as patients, clients, or feceivers of services, but
as equals. “Programs for the /handicappecL" may become

“programs of and by pgople with impairments, disabilities, *
ar handicaps,” or perhaps simply “programs.” This will be . i
caufe for celebration. M ‘

. 4 N }

© Kristina Gilbertson, Guest Editor- '/i
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Editorial ‘
-+~ Ingcrease opportunities! Remove architecturgl barriers!
Develpp more facilitits! Provide additional manpower!

. =~ ‘ntroduce new programs! Expand existing ‘activities! Get

mote peopleiinvolved! )
#hese freqgiiently heard com:rentﬁ are aimed at encourag-
LS N . . . .
ing thoré active involvement in physical ed‘cauon,
recreation, and related programs for impaired, disabled,
&’égand handicapped persons. Generalizations abound. People .,

%{:"_g‘re condenlped and damned for not being concerned with
g ?\u‘ch prograin¥aud activities. Yet, how many of these situa-

* .~ tions have been jn\ittingly caused by specialists who work *

. in this field and intelated disciplines? .=
* _ Often communications for these groups emphasize differ-
ences and the wvery §pecial nature of'programs. They- cite

the need for extensive special facilities and expensive equip-
mnent; highly %specialized persounel; and large professional

" staffs working with smaller groups and vt;ry small par-
ticipant-leader. ratios, Sheltaer;zd environments", unique
activifies, greater resources, an(,i transportation and finan-

cial problems continue té be emphasized as requisites for

+ these programs. Consequently, these special considerations
“deter many potential program sponsors from introducing

r activities for these groups and,populations. = -

e Many leaders recognize the need for recreation and activ-
ity programs-for persons with various handicapping eondi- .

"\ tions. However, with limited staffs, facilities, funds, and
resources, they feel compelled to mekt needs of the majority.
Most want to provide opportunities for these individuals

and groups but must establish priorities in terms ofavailaslt\:
resources and groups to and for whont they are accountable.
These tiends ¢an’be revised. Emphasize similarities and

not differences among populations, programs, * and
activities. Use approaches that have been effective in other

. \ ] 3 . . -“- Y » ' »
geographical areas and disciplines tq meet particjpant  uggent —'so, let’s get with it} . s

’ il i - ]
needs, introduce, programs, and Rrovide dgsired

" opportunities. Use approaches that emphasize integration,

normalization, and mainstreaming when aw individual can -

safely, successfully, and with personal satisfaction, take
* ; . - . . - M Y
‘part in a'particular activity. Reserve segregated programs,

specialized pérsonnel, unique facilities, and sheltered
opportunities for individuals who cannpt participate in reg-
ular programs or activities at a particular time.

Many persons rationalize that they can’t have a program
for special populations because of lack of equi;ynel;l and.
supplies!"Yet, somé of the best and most effective programs
for these groups use inexpensive, free, and easily obtaiped
items — automobile and bicycle, tires, chirs, logs; haxes
of all sizes, rope, empty bleach bottles and left over

_carpeting. Many devices can\be built to meet interests and

needs of participan!?s. Reactions of_part‘ici;')ants ‘are ‘like
the Christmas mornirig reaction when children have as much
fun with the empty paper and boxes as they do with their
new toys. Innovation, resourcefulness and creativity are
the name of the game — where there is a will there is certainly
away. ... e ' . :

Time has long since passed for approaches and strategies o
to be evaluated and changed. The numbers of impaM:.
‘disabled, and handicapped persons are continually increas- .-
ing in every community. Their needs and welfare have to
be met through efforts of personnel responsible for existing
community and schoul programs. Specialists need to exer--
cise leaaerj}ihip, show the way, and help in this process. -
Accentuate the, positive, emphasize alkthe similarities, and
show how with minimal adaptation, modification, and
change community personnel have most of the’ necessary,
resqurces to include persons with handicapping conditions
n_their.programs. * ’ .

Time is growing short and need for concerted'actio? is

v s
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' ' : THE CLIQ - ,

¢+ Word has been receivéd by the officers of your associa- [ , + . - '
tion_that it i$ ryn by a clique. Upon investigation, we - . .
find this statement true. Furthermore, we find t e clique ‘r A
is composed of Yaithful members who are present at every '
meeting, who accept appointments to committees, who
.- . give willingly of their time, ‘energies, efforts, and even . ’ e
) .- 4| . their money, and who sincerely ‘helieve that the more .3
- . ‘| one puts into his organization the more he — or his )
0 ! child — will get out of it. There is no ‘question -that .
- * the enthusiasm; responsibility, and efforts of these mem-
bers are of inestimable value to your cause, And we
wodld, " therefore, suggést that you join this clique. It .
. - is'not a difficult matter to dosso'— in fact, <t is very - .
.. |.easy. Begin by atfending meetings regularly} take more L. L, K
L lively interest in county “activities;" make helpful, con-., .
. structive suggestions, and g'ccéj)t responsibilities to serve :
: o on committees. Show a continual ‘interest insall affairs N

S T pertaining to yoyr organizagion. Before you realize 'it, { »
you will-become a mem?)%(ﬂ'thc clique and you would | ot
. be surprised now how anxiou¥ they are’to have you. |- - 1 ‘
\ {Author unknown) : ' 9 . '
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 These creative ideas introduce you to projects and pastimes
which requiré no previous iramlng or experience. Many use no
special tools and the matenals are commorf household items.
Some projects can be completed 1n a.short time and others will
capture the child's attention for a long penod. -

. .

Art Activities

Indian Headress. Equipment needed is heavy paper, Scissors.
stapler, feathers, glue. Cut*a 2" strip of heavy paper long enough to
go around the child's forehéad for the headband. Glue feathers to
the headband and secure to fit the child's head. Then cut a fairly
large piece of paper into a V shape. Glye feathers onto it. Allow to
dry for ten minwtes., Indians also need a fire to dance around Rolla
. prece of brown paper into a log and fasten it. Make small slitsin the
4 1Sop: Cut flames from orange and yellow paper or color white paper

: ke flames, Insert-flames i‘n shits and dance away. :

N

\

Bunny.Ears. Equipment: i—leavy paper, cotton, ;;ihk tissue‘paper
or netting, ribbon, glue, and stapler. Make a headband as before,
then glue cotten all ovey the outside. Cut two ear shaped pieces of
paper and glue cotton to the edges of both ears. Allow to dry. Twist
pa
eadthand.and. fit to the child.

\ ’

v
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_* ldeas from our Readers .

r and glue it to the middle areas of the ears. Secure ears to .

<ty

-
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King and Queen Hats Equipment: heavy paper, SCISSOrS, glue.
sfapler, glitter or “jewels.” For both hats, cut the paper to fit the
child's head, then cut a zigzag design on the top partof each hat. |
Glue the glitter onto the hats. Allow to dry for ten minutes.'Jewels” ~ -
can be bought in arts and crafts stores. H

-

Recipes for Fun *
Madeling Dough +
"4 cupsflour -
1 cup salt
4 tablespooens oil
1-1%2 cups water
food coloring added to the water

" Mix ingredignts until pliable or for approximately five minutes.
Store in plastic bags. This will keep for approximately one month

L4

.U

«

or shortening

'

Baker's Clay

4 cups flour

1-2 cups salt
. 1%2-2 cups water . < ) e
Mix ingredients then add water gradually. Knead for five minutes.
Cut or model into shapes. Bake ¢n a cookie sheet at 350° for 45-60
minutes. They are done when light brown and slightly hard. They
harden further when taken from oven. Can be decbrated with
paints or felt tip pen or colored with food coloring. Dq not make
ahead. Store in plastic bag, unrefrigerated. ) ’

“
-

-

e

Finger Paint
2 cups flour IS
5 cups water * . '
" Cook until smooth, and add ¥z cup salt and cool. Add food golpring]
.. Liguid starch and powdered paint or food coloring can’ be used.
Soap flakes can be added for a new consistency. .Pudding or
canned frosting work well, too. .

Y
<

~

ry

Finger Gelatin
5 packages unflavored ge
_* 2large or-3 small packages f
water with 1 cup sugar. 3 -
Bring both ta boil then mix together. Stir until dissolved. Add 1
cup cold water an4 cool. Chil for three hours or until set. Cutinto .
shapes and serve. ‘

latin dissolved in 2%2 cups \&ater
lavered gelatin dissolved in 2 cups ot

-

-
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More activities

’ .
Printing. V‘ege'tables. fruits, molded .clay, body parts, leaves,
sponges, netting, wood, etc. can be used for pnnting. Tempera .
-, paintorink (an ink pad works well) are good for makifg prints on
" paper for detorations or greetings cards. 1 .

. v

Crunch Egg Shells Crush washed egg shells (this is half the fun for
- * the child) then color them with food coloring. The shells can be.

glued onto paper with white glue or mixed, with finger.paint for

messing around. < . . B
Meat Tray Frames. Trays make a good frame for attwork or a
picture can be drawn righton the meat tray for a ready-made frame.

) \ ) ¢

* Crayon Fun., Cover a warming tray with 'foil or waxed paper to
protect it, then put a piece of papet on top. Color with crayons. The
hegt melts the crayons and looks great. Put crayon shavings be-
tween two pieces of waxed paper. lron over it to make the crayons
melt. - e . N

. N ) ¥
Painting. Use cotton swabs to paint tempera’paint on small pieces
. of paper. N .
Give your child a bucket of water and a huge paint brush to “paint”
the outside of .the fiouse or the driveway. :
Paint big boxes with tempera paint using big brushes.
" Collect rocks*and driftwood on a bgach expedition. Paint with
tempera paints at home. . . ;

v ’

hY
" Mosaic. Glue macaroni, peas, corn, or birdseed on a piece of wood \
to make a nice design. . .

Ocegn é‘cene. Finger painv'ocean. cut fish out of wallpapef sam-
" plesor whatever is around. Add seashells.” .

" Sit-and-Kick Ball - S '
Dianne Hurley . . .\
®  BEH Project : ;
[ Texas wOmar*s University - . . .

Denton, Texas 76204 - . .,
- v .

w *Adapting active team games to meet the physical needs of a

moderate to moderately severe spastic cerebral palsied individual
Is taxing Leading an activity appropnate to physical capabilities, .
' age, and/or interestlevel of agroup challenges any physical educa-
ton teacher A game called Sit-and-Kick Ball was developed to'
‘meet the needs of a class of physically .handicapped children
s enrolled in the Columbia, Missourt Public Schools -

) » St-and-Kick Ball offers students the opportunity to use their -
abilities without danger of injury or strain Students hecome ema-
tionally involved in an actiity in whichithey can compete and enjoy .

+  with some degree of success. Each student attempts to he socially
accepted as a team member Each person discovers how it feels to
be cheered by a team, to share, to be touched by an understanding
hand, or to hear comforting words of another teammate after a

mistake. . . .
v - e » ’
)
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Sit-and-Kﬁ Ball has beep obgerved as an enjoyable and com-
pgtitive game for moderate And moderately severe pastic, qua-
driblegic, cerebral palsied students and individuals-with muscular

dystrophy ranging in age from 10 to 30 years. The game can be
adapted for use by spinal bifida studénts and others with little or not
controlover theirdower imbs. For these students, use a table which
I1s.approximately waist high and allow the ball to be hit and blocked
by arms and hands rather than legs and-feet.
Therules for Sit-aiﬁd-Kl‘ck Ball are easy to learn. The only equip-
. mentneeded s aplayground ball, 13 inches indiaméter, and chairs .
for ambulatory team membe'i's. :

.
-

General Instructions . -
L. Dwide the group Into two teams, taking care to equahize them
according to ability levels of the students. If there are more than 14
inthe grqup, it is best to divide into two sub-grouQs with four teams
and two different games. vt :
2. Arrange chairs as shown. There should be at least 18 inches
between chars. For those whocan.blqek well, the amount of space
’hetween chairs should be greater. .

\
\
3

AT X D
" ‘BR{" RED TEAM - X E -
; . X F
X . ’ ~
0 CL e )
. ) N ‘0 10
~- ' 5-0 BLUE TEAM . .
.4 0 0.2 .
SR \
4
Rules * ’

1 A pointis scored when the balt is kicked between the chars of
two members of the opposing team. For example, Player 3 ofthe
Blue Team (0) scores a point when hesishe kicks the ball between
the charrs of playérs B and C of the Red Team (X). .

. 2. Apomntis scorgd by the kicking team ifthe ball s kickedbetween
. chairs occupied by a member of'each team. For example, Player 3,

“on the Blue Team kicks the baltbetween Player 6 of the Blue Team
and Player A of the Red Team. The point is scored for the Blue .
fream and the responsibility of blocking the ball belongs to Player

3. The team scorng the most points is the wmn'er.” .
Generally, avoid placing more physically involved students in the

- end chaws for their team.

You and your students are now ready to play. Pull up the chairs
and begin kicking. ‘ ’ :

\  dor
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Reachmg Out + Regsonable Rlsk o
.+~ Growth Adventure. ~ :

oo RO - . 8 .
) Vo -~ “ ! "

. Lee Anna and Rolf H. Mielzarek ‘ < - .
=  .Oftwners and Directors , ' . . . .
ot Camp Shenandoah . 3 . N 2 ¢
. Wincjestér, Virginia e ) « ! :

S “There they go!” With that shout, the group of young people “ .
- —- —.interrupted setting up camp to rush to the river bank. They watched . ’
with amusement and a mgasure of satisfaction as acanoewithtwo -
youngmeninit came sideways down the rapids. Their amusement
was provoked by the canoeists' fruitless efforts to keep from tipping
. into the swirling waters and floating down into a quiet pool at the
endof the funt, Their satisfaction rose from their pride that an hour
before alt 13 of them intheir five canoes had come down the same
. rapids without a single spill orloss of control. .
+w . With a friendly wave-to the two men who were retrieving their
canoe at the foot ot tHe rapids, the gfoup retumed to putting up
. tents, building a fire, and preparing dinner with an efficiency rooted
N in experience and confidence. After all, this was the third night that
the eight mentally retarded young people and five counselcrs from
Camp. Shepandoah in Winchester, Virginia had spem along.the
banks of the Shenandoah River.
The canoe camp programwas our newest effortto add toreach-
.'ing out-reasonable risk expenences for mentally retarded cam-
-_pers. itwas’bom out®a growing awareness that many severely to
ildly retarded campers in the camp program could go beyond the
:%pe of our existing canoeing program which consisted of spend-
« e iNG. an, hour or.so at a time on the trAnquil waters of a three-acre
lake. \

We had already seen many of them develop from campmg out
for a single night in a pre-set tent campsite to dealing effectively
with three and four day primitive camping outings. We were sure
thatthey ‘could master campmg, canoeing;water safety, and survi-+ .

. . val skifls to make a cdnoe trip an exciting adventure. : » ..
' Of paramount importance were careful planning and a capable .. < ) ?
staff. In plannmg, years of organizjng extended camping trips were :
very uséful in dealing with logistics of camping sugch as equipnient v
7 . andmeals. Twoofuswent overthe entireryn several weeks before «
to identify and plan for both hazards and overnight campsites. We .
decided to have-a station wagon carrying all equipment and ’ e . - ?
- . supplies accompany the group on a pardllel course and meet it at e M ' ‘
* the'end of each day'’s run. This freed the canoe party of the burden - . )
of packing and transporting their gear and gave them easy contact ’ -~
w:th base camp or the community for any needs that might-arise.
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Selection of staff proved to be an even easter task. On our camp
staff were a number of young people who had been with us for oge
or more seasons and who had skills to teach and lead our cagipers
on this kind of adventure We assigned an assistant directer to
provide administrative leadership and gave oyr Waterfront Director
dirett responsibility for the entire program Another experienced
counselor was designated as guide, since he had participated in
the planming run several weeks previously far the purpose We'
could not have had a more capable and enthusiastic team. °

* a sound traming progrdm. From the time of their arnval at Camp
Shenandoah on Supday afternoon uhti their departure on Tuesday
morning for ther embarcation pont on.the Shenandoah River,
theése teenagers spent almost every waking moment in sothe as-

. pect of training—=and they loved it. ‘

They famihianzed themselves with theirr camping equipment 4nd
setting up and striking their tents  They had sessions on handling
paddles and canoes They learned how to change direction of theit
canoe quickly and how to backwater on a course setup qn our lake.

But the,most exciting training activities were those focusing on
canoe safety and survival We began by having them fail into the
swimming pool wearing their ife jackets—a novel expernence of
familiarization for each of them. Then it was onward to swimming in
life jackets, controling canoe tipping, falling out of a canoe, and
emEtymg a swamped canoe These were ail unique events, rich In
developmental opportunities Atthe end of the training period, each
of our cange campers had a sold pody of skis and sense of
Eersonal competence’they had not previously known

Tuesday morning the, group went to Luray, Virginia, the starting

point of their tnp At'the push-off as clear to both staff and
campers that there was™$ mbling.of that supreme confi-
dence of the previous day The movemeqt and turbulence of the

river presented a far different challenge thanthe piacid iake back at
camp. With a succession of.deep breathsg; e launched the five
canoes. Paddles dipped, canoes responded, and confidence
began to return. By the first bend, smilgs and laughter were back
Then Jfollowed four days of beautful shoreline and exciting
rapids. The greatest challenge was 150 yards of class three rapids
aencountered two days later which they all succgssfully passed
when many others wiped out On the afternoon of the fourth day,
they arrived at their pickup point, full of anecdotes and adventures,
and even more, full of success*and achievement. They had not
only le‘_grned. they_had accompfished.

Q

oy, - .

Campers would gain most and enjoy their experience more with "8

~

. ’ e N
The overall assessment of this adventure reaches,a wide range
of individual and grogrammatic aspects Mostdirecty, the impact

of these few days on campers and,caunselors wis profound..
Campers notonly acquired new skills in canoeing and ¢amping, but’
also greatly increased theyr self-confidence and self-image Their
social and verbal skills also profited from the closeness and inter-
deperidence of the group ’

The most striking effect on counselors gas their new perception

-and enthusiasm for developing the full abiliies and potential of their

campers and other mentally retarded persong with whom they
would work* They had séen what could be dpne They had been
partofit -’ J . P
This had aninfectious fallout on the rest of the staff and program
Other counselors throughout the remainder of the summer Sought
and planned more challenging activities for their campers than ever
before Of course, th& canoeing program at camp underwent a
major change including many components of canoe camp training.
Camping, hiking, nding, trampoline, and othet areas also feit the
effects In this way, sights and experiences of every other camper
were raised. . ” .
For us, canoe camp provided a resounding confirmatien of our
commitment to dévelopmental goals and programs for every men-
tally retarded person regardless of age or functioning level We
were again assured that it 1s only as we continue to help others
grow, that we will costinue our own growth. C e
' .

a . .

N ’ ' -
The most striking effect on counselors was

their new pé(ceptipn and enthusiasm for de-
veloping the full abilities of their campers and

other mentally retarded persons with whom

they would work.
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. e : Last year for the first time, the Idaho State School and Hospxtal
* . . A wrnter Recreatipn Department in Nampa operated a winter camp for its

Campingw ) residents. In past years summer dnd day camps have been run.
: But winter is a time for indoor activities — right? Wrong!
' expﬁerlence An hour’s drive from Nampa the mauntams, with their winter
’ splendor., were waiting to'be used. With this in mind, the recreation®
staff started planning for a winter campin expenence The camp
would be called Camp Freezurtoz. Planm?g began in November '
and aimed at a six week period in January and February: -
A sujtable location was found ‘when the ‘staff was allowed -the
. use of a cabm for the entire six weeks of the program. The capin
A . : I : . was equlpped with electricity for hghts and cooking and a wood-burn-
| ing heat\n‘ggn outhouse was available but water had to be carried

RUSS SCHARMAN
AND RON -
WOOLSTENHULME

to the cabiy . . .

Because Q¥ the cabin’s physibal layout, the staff decided it would ~
be Best for groups to be all male or all female. Since this would
be the first time for winter camp, a short experience was planned.

. Each. group of eight would attend camp, for one night and two days. --

, The next task was to meet the personal needs of the' residents. .,
This mgant finding warm, waterproof clothes. Navy yinter overalls,

» - warm socks, rubberized boots, and mittens were purchased. Sweat-
ers, long underwear, hats, and )ackets *were all available from

/Jﬂ“:hused clothifig roqm at the school. We would not be the most
fashionable group ever to hit the slopes but we would be warrh © .
and dry! . .

. Other preparagtions included planning menus and acquiring tobog- _

gans, sleds, skis, snowshoes, and a snOWmoblle On the whole,

. merchants were willing to help us with our needs if they could. -~

. - N The easy part was finding partlclpants. The staff simply consi-
dered summer camp revaluations. Residents who had done well during -,
the summer were considered for the winter experience. For the
most/part these would be classified as moderately and séverely
retanided persons. Many had jobs at the school, such as working"
in"the laundry or in a ward. Some were not able to hold a job, -
but did ge to camp and did well. . B

* ' The staff deterntined, that one of the most important aspects of
+ the camp would be in having residerits help as much as possible.

" Menus were specifically planned so-that residents would be able .
. to do a major part of the cookmg They would hélp wash dishes,,
carry wood for' the heater, clean the cabin, roll their sleeping bags,

TQand do other clores as they arose. s it turned out, these tasks
were most enjoyable for many residents. In addition to helping
with chores, table manners and helping themselves were stressed. ~ «

.. . : . )
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Finally the first day of Camp Freezurtoz arrived. At 9:00 a.m.
sharp, the eight boys arrived at the recreation center. After donning
long underwear, wool socks, winter pants, nuttens and hats, they’
were 'on their way.

Guided by two staff members, they nved at camp an.hour
and a half later. After moving in‘and ?mck look around, they

%were ready for a good, hot lunch. v

After lunch the real fun began. Armed with inner tubes, everyone
headed for the tubing run which was equipped with turns and bumps
and enough of a drop to give-even the staff ‘a thrill. The residents

* loved it! Tubing interspersed with snowmobile rides filled the major-

ity of the afternoon. For many it was the first time they had ever
actually played in the snow. They soon realized that snow was not
just cold and wet — it was fun! An afternoon hot chocolate break .
wis takel{ and then we returned to the slopes until dinner.

“

s

As planned the residents helped as x:}uch us possible with dinner.

They cooked, set the table, served, an Qleaned under the supervi-

. sion of a'staff member.

The evening was filled with indogg games and arts and crafts.

. Sometimes we just sat and talked. Tl;ere was always a'pot of coffee
- and cocoa and cookies. In some ways, Jus\ptalklng with the x)esxdents

proved more vplg_able than activities. For those who wished, an
adventure was found in tubing after dark which proved to be much
more excitifg than dunng the day.:;

The followipg morning after breakfast, the group hxked jo a
favorite lookout. The rest of the day consisted of tubing, snowman
building, snowball fights, and snowmobile rides.

“porated which immediately became a highpoint of the camp. Eight
residents of the school aftended camp during the six weeks of
operation. During the entire Camp Freezurto} the positive was
always stressed to residents — they could cook or they could make
it to the top-of the hill if they tried. And sure enough, most of
them did.

»

.

\B

.

r

s

During the last few weeks an outdoor hot.dog cookout was incoxﬁ( CoL

LI

*

.

As soon as Camp Freezurtoz ended both residents and staff star;ed -

looking to the future. This winter, alonger stay allowing more variety
will.make it bigger and better than ever.

.
.

. »

Russ Scharman is winter camp director and Ron Woolstenhulme
is recreation director at Idaho State School and Hospital, !
Nampa Idaho.
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Outdoor EducatlonIRocuatlon .

» -

Ay

This checklisthas been provided by Steve Brannan Specnal
Education Department, Portland State University, Portland ..
Oregon. As director of-Mt. Hood Kiwanis Camp Program, Dr. =
Brannan has been responsible for development and use of this
scale to assess progress and-growth of campers. Bath content
and approach cansbe applied and/or adapted for bther r types

P v

Name of Camper

Date of Ses'sion .

N

BVYLUATIONSTSTEM

1. Performsindepen'dentl_\ wthout instructions
2. Performs independently following instruc-
* tions
3. Performs only with verbal and/or phy sn(al
assistance
4. Unable o _-perform | with verbal and or
phy ‘sicala assistance SN <
5. Not observed at camp \\

PERSONAL/SOCIAL

. 5'Talks courteously
5 Communicates needs tverbally and/
or manually) - &
5 Acquires friends
5 lmtlar:iconversékion

-

—
[0 )
LN

50nti
5 Neat inappearance »
5 Practices camp rules (use of facilitiesy

5 Helps others

5 Waits own tutn

5 Participates in suggested activities

5 Follbws instructions during activities
Controls emotions .
Practices acceptable edting habns

5 Cleanin perxnal habits N

.

T
1O DO DO 1O B 1O 1O 19 B B DO 1D B 1O B B

Engage!$ others, in conversation
4a Participates with the group

ARTS AND CRAFTS

i

3
3
3.
3
3
3
3
3
3
3
3
3
3
3
3
&
3
3¢

ﬁ“ﬁn-&ﬁ-&h‘ﬁﬁhﬁﬁﬁﬁﬁ

.

2.

S.&h-&&h&.&h, .

Cuts with scissors

Tears and folds paper

Selects paints .

Paints with 4 brush

Uses materlals/ tools correctly
.Completes projects

Practices safety precautions

Helps with clean up

e L L
T 0O IS B B B O B

5
‘S
5
5
b}
5
5
5

x}
~
®

Makes a sand candle

Tye-dye fabtic

Designs a postcard .
Writes a postcard

Prints with natural matena]s
Makes a God’s eye

giiakes a pine cone project

M

NN YT S
e enenelflen

akes a nature collage
akes.a spatter leal design

.—-mm.—-.—-.—-.—-m-—a‘g
“ oo

G
@)

GO D LI LI O O §

5 Practices game rules (sportsmanship) -

)
5
5 Tries new experiences I
5
S

. of physical edugation, recre'ation, and related programs. -
»

k2

MUSIC/DRAMA ¥
Smés with a group
Sings alone while otherspresent
_5-Singsfamiliar songs
Learns and sings hew songs
Sings on pitth

Constructs a musnca nstrument ’
Plays a rhythm rument -
Sings atgrouptampfires

‘Participates in Graup skits
Employs rhythm

Employs hand movements to sbngs
Performs skit acclordmg to plan
Provides pRsara |nterpretau n,
during the skit -
345 Createsﬁontnbutcb shit material

NA.TURE

[\ SN ]

\

B DD DD DO DD DO B B B B

[/

e e et st bt e e e
munu-mu-uu-mu-ma-mm

)

1 2 3 43 Finds crunchies (gravel, twigs, leaves,
0 ete.)
12 3'4 5 Feels different textures (qocks bark
leaves, soil, moss)
12 3.4 5 Describes differences in rocks(welght
texture, rock decorhposition to soil)
Observes levels of forest (canopy,
understory, shrub layer)
5 Observes life'rings of a tree
5 .Describes differences in plant life
3 Feels different terrain (slope, uphill,
downbhill)
4 5 Forms an environmental interpretation
of a place or thin
4 5 Identifies harmfgl p]ants
4-5, Discovers things that sink (rock
sand, etc.) A
345 Drinks from a mountain stréa
) 4 5 Observes the current of a stream
5 Discovers a waterbug - .
i\' Feels'the mornjng dew-
H'Listens to tWe sounds of the forest
“ (animals, wind, water flowng)
5 Observes cloud formations
5 Smells fragrance of forest (flowers,
firtrees, etc.) .
5 Matches animals and their footprmts
5 Describes animal signs (tracks, nests, -
bun;g:_v; droppings, etc,)

RECREATION/ WATER

15345'

*

Bants a fish hook * -
Operates a flshmg pole (casblng, reel
etc.)

(,auhc.s/lands afisb - .
Cleans 4 fish | ° o
Prepares a fish for eaung .

Plays mdwndual games/sporls
Rides a bicyclé .

Cous 21

1

- \
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Operates an instamatic camer: /
Rides on chairlift at Timberlixe
Uses pool equipment as dirgétdd
Enters pgbl safely -
Clears gool on whistle blast
Puts face in water

Holds breath underwater.
Walks unaided across width

of pool waist deep

Tuck floats for 15 se¢onds
Prone glide with kickYor 30 feet
Grawl stroke for 30 feet
Changes directions w hile sw imming
Jumps in water waist deep
Relaxes/suntars near pool
Swims/plays in Timberline pool

» CAMPING/SELF HELP

A e e e kB
[SINC NSNS RITR

Lights a match , -

Builds a fire

Operates a camp lamp

{Coleman, etc.)

4 5 Operates a camp stove
{Coleman, Hoho stove,®tc )
Operates a flashhght
Prepares own meal out-of-doors
Eats own meal out-of-doors

olls, unrolls sleeping bag

-Manages owngear §°

acks a pack , .

arries a pack !

ikes to a close destination

ikes ta far destination

emonstrates endurance on a hike '

Helps set-up camp on overnight hike

ays out ground cloth

ooks a marshmallow

Prepare% own campfire treat
{s/more’s) -
"5 Makes hot clfocolate

-

5
5
5

:I:U:!::IZO’Ub'W
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¢

Name of Director

Counselor (s)

K
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v ¥ Orff.Sehulwerk is a creative process whnch in- - . 2 .
l : volves every"chlldqthr,oug&x ‘participation in “the * ) -
«  process. The procegd is more than a mausical . '
method, it concerns itself with the complexities
“of the bodj of the spirit, and deepest feelings | >
. ’ colmmongto man. [t is concerned with calling out -
. < ‘ all' possible forms of fruitful commumcatxons , . /

[

- ~ =
-

aTbe Orff-Schulwerk process offers - posmon to express himself so that any settmgs as well asdn traditional educa-
endless possnbxhues for adaptation to  other specnalmatum can he built pon tienal institutions:

specialty areas. In its original form the  this broad and solid basis.”*? Becguse it is a basic elementa]
Orff-Schulwerk method was deslgned as e Right and wrong are relative éon- proqp!g, it can be adapted to nearly
an elemental approach to music and ~cepts and reinforcerent of a child’s every setting. Its basic assumptions and
rhythm for the schoolroom. Since ils . belief in himself and his expression can- method have even been used by some
original iltroduction into the German, not be given ip tfxnese terms.< !, who shave never heard of' Orff-
school system, its simplé open-ended o Based on personal experiencey an | Schulwerk. Many .assumpuons of Orff-
structure has been understood by many  individual' makés value jndgments as to Schulwerk are implicit in creative
who, having tried and experienced the  what is right and wrong for him, and dramatics and improvisational theater.
process, know and believe its creative gets his own behavioral and creative Al,;hough specifically designed for chil-
potential for learning and living. The limitations. An individual is capable of . dren between the ages of five and twelve,
Orff experience has changed the entire  fespongible expansion of these limita_ creative dramatics has proyen’ very
perspective of life for some, and has  tions and can free himselffrom his OWMffectnve with mentally retiraed teeris

ch'allenged creative and human limita-  ¢ramped niture. . aud_adultg/!

tions of almost everyone who has been ¢ Every individual is capable of per- Creativ dramaucs may be defirted as

exposed to its sonal and-creative growth. : . - ~ a group expenence in which each
Unfortunately, the educational 8ys- Unless one can accept these assump- individual is guided to express himself*

tem 1n this country does little to detect, tums, he cannot effectively lead othérs, for the joy of creating improvised
let alone foster, development of iy jpe Orff-Schulwerk process. Accept- .drama as he works and plays with
creativity! It is well known that creative ingthese assumptions, anindividual can others. Creagzve dramatics emphasizes
arts have tradmonally been considered adapt Orff-Schulwerk %o n ‘work pamapaaon rather than product. The
educational extras and programsin this  gjtuation and gpecialt . cHief ajm is experience — experience
area are usually among the first to get' ¢+ Qrff.Schulwerk has been mdlvxdually' that fosters child growth and develop-
the budgeting axe. Not evéryone shares adapted te many spécialties. Since its ment reveals needs, encourages growth
educational assumptions basic to Orff- introduction as an apprOach to elemen- of individual spirit in the presence of
Schulwerk. Assumptions on which I < tal music by @arl Orff, it hag been used a group, and providessfor self-realiza~
believe Orff-Schulwerk to be based ™ by music therapists, dance theraplsts,_ tion and. cooperation in an atmosphere
include the following concepts: d speech therapists, and éveri by swim- of spirited group play. In addition, it-. .
LN _Education should start by utilizing ming instructors. It hag been used in has the potential “to increase
‘and stimulating'a child’s “total predis- therapeutic, chmcgl and recreational. imagination, help mcrease ver- ~

Lol -
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balization,” develop better listening,

skills, improve recall, help develop a San Francisco. At the beginning of the the familiar concept of fire. With the
sequential understanding of events, and  hour this event was mentioned and par- help of the leader they were co-authors

give a healthy release of emogions.
Iinprovisation might be ¢ led Frea-
Jive dramatics for adults. Like creative

,(lramatics,-improylsauon- uses 1

scenes. Many of its thea\_ter/games and
exercises can be effectively“adapted to
the Orff format. Like Orff-Schulwerk,
creative dramatics and improvisation
*emnphasize learning through expérience
and are based on the assumptions that
everyone can act, evervone can

improvise, aud everyone has. creative participant had a chance to do a fire embellished and actnally performed for

potential. .
Viola, Spohlih, whose
Improvisation For The Theater has much

to offer for anyone working in drama™ out. The group, as was suggestedl in Bit- ing out a story.
1 .9 gronj &8 )

states in_her beginning chapter.

We learn through experience and
experiencing. and no one teachesany-
one anything. This is as true for the
infant moving from kicking to craw-
ling to walking, as it is for the scientist
with his eqnations. If the environment
permit$ it, anyone can learn whatever
he choses to learn, and if the
individual permits it, the environ-
ment will teach him everything it has
to teach. Talent or lack of talent have _
little to do with it.? . -
Drama, like music, ean-be a medinm

for experiencing fundamental and uni-

versal truths in living — both can be It took little effort to elicit,this story. the paper. Using this basic dramatie

comfortably adapted to the Orff-Schul-
werk process. Orff-Schulwerk starts
with a germ idea and takes it throngh
four processes: )
o Improvisation
o Selectivity,
o Fulfillment
o Closure

The germ idea can be as simple a»

. o
*

a word or as complex as a story. In -

either case, the above procédural out-
line can be followed. y

An often used example of a one word
germ idea for Orff-Schulwerk is fire. .
Carol Biteon gives an example of its
development in an article entitled, 1
Am!"" presented at the 4th National
Symposium on *Creative  Com-
munication, Orff-Schulwerk in~1969.
Given more of a dramatic emphasis, the
same germ idea went through the follow-
ing development at thepRecreation
Center for the Handicapped,in San *
Fraricisco. "
o The Day Trippers, a group of approx-
imately 25 moderately retarded adults
had been studying insects as their theme

~

for the month. The day before, the-

- .

4

- ' 1a

-

program, there had been a big fire-in

ticipants were asked if any had seen or
heard abountit. Several claimed tlhiey had,
s0 a discussion was lannched on how

mprov- . fires start. A pantomime fire was built and natural closure of a finished crea-
ised dialogue and movement in creating in the middle of the circle, emphasizing tive product”™ '

the care that had to be taken® not to
get too close. This evolved into a chant;
If you get too close
You can hirn your pants;
If you burn your pants
It’ll make vou dance. ° "
To the \m“&ing beat.of a drum, each

dance around the imaginary fire. After

book- every participant had a turp, it was sug-.

gested as a closure that the ﬁrt’?be put

con’s experienec, tighily encircled the
imaginary red crepe paper flames, and
blew them ont. During the process of
the fire dance. several participants got
burned. In addition to warnings and
cries of 'sympathy that ocenrred 'wheh

this happened, the leader produced a,

white sntock™and a stethoscope and
asked if a doetor was in the house. Using
the props, one of the participants
checked the seveFity of the burns-hefore
the chant continned.

After completing the fire dance, the
theme ‘of fire was eontinned and the
leader asked if anyone had ever heard
of an insect whose house had caught fire.

and rhyme:” oo
+ . Lady bug, lady bug
Fly away home,
Your house is on fire
~And your ehildren are alone.

JIn the remainder of the se$sion, a
story was deyeloped, baged on answers
given by partici%)ants to the leader’s
questions: How did the fire start? Why
was Latly Bug out of the house? How
was the fire put out? With some selectiv-
ity-by the leader, the fire turned out
to have been started by a firefly arsonist

10 threw a fire bomb into the house
after nmaking a call to Mr. and Mrs.
Ladybug on a propAelephone, claiming
he was a neighbor inviting them over.
After the fire was started, all nonacting
participants chanted the Lady Bug
Myme which sent the parents hurrying
home where they saved their ¢hildren
and called the fire department. The fire-
men-called the police and captured the
fire bug and hauled him off to jail. Posi-
tive reinforcement was givent to all for
sincere portrayals and the session con-

cluded with a good feeling of’

‘accomplishment. They went through the
17 ‘

R

_enters (from théeirete) and assumes a

~

%

.

-

process of improvisation in dealing with,

to the selectivity of the most appropriate
suggestions to® build a story. By acting:
. ’ .

it ont, they went throngh the fulfillment

Depending on the ability of a gronp,
the above deseribed program waild be
simplified for more severely retarded,
or expanded by eliciting suggestions
from participants- as to how the story
could be improved. Through positive
criticisin, the story could be further

an audiencd. *
Orff-Schulwerk adapted for drama
does not always need to evolve into play-.

Another familiar Orff chant is:
Extra! Extra!
Read all abont it!-
What is your news?
What is your news?

This would be followed by:
Newspaper! Newspaper!

¢ On the beneh, L

Bet yon can get it
1t"s a cinch!

To use this chant a scene mnst be *
set. It is a beantiful daySm the park.
You bave just l)(mgllt'a newspaper, and*
haye sat down to readit. Another person

.
2

character who has reason for wanting

objective, the new person attempts to
get the wewspaper. . '

After setting this scenc and explaining
the game, the leader or another model
sits on what has lreen sct up as a bench
in the middle of the circlé and starts
to réad a real newspaper.

The chailt is said by the gronp and
any participant who wishes to start ean
do s6. Fhe leader offers S()mesresistance
to giving up the newspaper until the
argumentis-sufficiently convincing. Hg
thei gives the new persdn the paper and
leaves. The chant is repeated and the
game contimes as a relay around the
circle. As a closure, the néwspaper can
be creatively destroyed.

An improvisation game which can be

.effectively adapted to the Orff-Schul-
werk methodwis called the Concerto.
Although there are many variations of
this theater game, it has been most-effec-
tive with handicapped participants
‘when combined with a pantomime game.
The leader prepares a grab bag before
the sessipn which might have pictures
of various means of transportation. A
chant like ¢he following can be used:
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There are o;ber ways to travel tion of this concesto is an émouov%eﬁn- ,Orff-Schulwerk method, in any. of it
N Than going for a walk. certo. In this game emotional sounds dre adapted forms, deserves mote attentiof o °
Show us what you find' used as instruments and thesameproce- from educators in this country. =
«  But — don’t talk! ' ' . dure followed. The game ulso can allow ,Through its creative:process joy, which-
~ __ Everyone in the group takes a turn participants to take turns as conductor. Should _be a part of all leatning, can

*_ reaching into the bag and tries to act ~ Whether music or drama is the media _ be attainable for all.
out themode of transportation he'picks. to which Orff-Schilwerk is adapted, .

Each is allowed to make one soun.d.' emphasnshls»u.q creativity.. Creatnvn:iy 1Orff-Schulwerk Design for Creativity — A"
After everyonehas had a turn the entire occurs when inquiry is encouraged. Roporto U.S. Office of€ducation of ESEA, Title
group assembles in choir formation with * Creah\f)ty is the ability to form new rela- 11T Project. Bellflower Unified School District,
the leader as the conductor. When tionships, meanings,’and products by Bellflower, California. - .

'» pointed tb, each participant, as if he reassembling experiences and know- Zlbid. R ..
‘were a musician ‘in an orchestra, _ledge: The Qrff~Schulwerk process of Northern University Press, 1963, p. 3. , .
delivers his sound. The conductor cuts expanding a germ idea.through phases - .
each off or allows.him to continue of development, exploration, and . . . . o
according to his own sense of sound and  closure can be viewed as a microcosmic 1y yip MORGAN is a dram a-music

. rhythm. Juxtaposing varying sounds example. of the expansion of our entire - . .
o h . . : . specialist with the Galileo Adult

- and by combining several or all of -his being. When we are not expanding we . . ‘

. , s A . : e Program, San Francisco Community )
- instruments thﬁﬁmd'uq' tor speeds up or are either stagnant or dontracting. Too Colloge Disttict. R tion Center f :
slows down the sounfl piece at his whim, often education, especially’for mentally. ho elg{e :i ict, ;crga 'mi) enter for .
builds to a fitting climax, ends the piece, . retarded.children, stresses setting limi- L ?.f andicapped, San Xrancisco, .
and takes a bow. An intesesting varia- tations rather than creativé expansion. aliornia.
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Eleanora C. Gordon
Bannie M. Stewart
- Ken Crest Centers
Mont Clare, Pennsyivania 19453
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_ Riding programs for developmentally disabled persons Have
increased rapidly in the United Statés dunng the past five years.
Most of these programs are structured to meet needs of physically
impaired individuals who may or may not be retarded as well. The
success of these programs and their rapid growth indicate that
many developmentally disabled individuals can benefit from them.
.However, relatively few programs are designed for persons who
. are primarily mentally retarded and who have only minor physical
. lmpalrments The authors have had three years’ experience work-
ingwithsuch aprogram and feel that shanng thelrlmpr%swns may
be useful to others.

A riding program for mentally retarded persons has general
goats which are clearly defined but not easily measured. Any
program which is adopted with enthusiasm and proyides a new
experiénce is gomgto be beneficial. Many mentally retarded indi-
viduals are involved in other therapeutic pragrams, such as occu-
pational therapy, music therapy, and vocational training, It is dif-
ficult to separate benefits of riding from those derived from other~
programs. The impression that our riders were helped from hdrse-
back riding was based on empirical observations suggestxng im-
proved motor skills, decrease in exaggerated muscle tone, and
improvement in emotignal stability. ;

Twenty-five riders were chosen from among 65 institutionalized
. ch;ldren and adolescents at a private licenseg faclity. Mast riders
were moderately to severd¥y retarded and nonverbal. Several had
serious emotional problems; a few had mild cerebral palsy. Pur-
poses in establishing the program were to (1) improve coordina-
tion,-balance, and muscle tone, (2‘;{\provude an appropriate and
. interesting outdoor activity, and (3) promote a feeling of ac-
complishment that is so important to the emotional growth of men-
tal_x retayded individuals. <

+

.
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This program was developed especially for moderately to se-
verely retarded ‘individuals. - Prescriptions have included basic™
exercises used forany good riding instruction with modifications to
suit each, individual's limits, personality, and spegific problems. A

« program geared to mildly 6r moderately retarded people should
have the basig jnstructional pregram fgllowed by a wide variety of
horseback activities deSigned to'sustain interestiand provrde fun
_ There is no reason why mildly retarded people cannot enjoy trail
riding, gymkhangs, and 18am to care for their animals after basrc

nﬁstructoon has been corppleted.
* Any program for mentally retarded mdlvnduals at any level has
featurds infcommon: -

expenenoed bothin ndrng rnstructnon
retarded individuals. - :
e Instructors must realize that a rider's progress may be paunfully
¢ slowand thata warm r atronship mustbe created with Both nder
and horse.~
.~ ® Programs § have competent medical advice, refgardmg !
. physical, mental, and emotional capabrhtres of each rider. S
,‘ oA physnotherapnst may be needed only in a consulting capacrty
* since physical disébilities may be less manifestin programs geared
-for mentally rétardedt persons. N (-
e Horses must-be wéll:mannered and docile, but. they should be
fun to ride. Since a mentally retarded rider maynot have sound
: mdependent]ud'gment allowances tust be made for this in ch0|ce )
of mounts and activities.
Recently there has been much discussion about ndmg therapy
versus recreational riding We consider this an arbitrary distinction
| ___and valid only for funding purposes. All horseback niding is
[ “therapeutic; all horseback ndingis recreéational: Any riding program
for developmmentally disabled persons if properly-organized, super-
vised, and carrfed out provides physieal mprovement and emo- .
tlonal satisfaction. That is the ultimate doal.

.(Based on an article from NARHA News, Vol. 3, No. 2, June '
1975, Photos were provided by the Recreation Center for the ¢
Handlcapped,,San\Fr" neisco, California.] . .o
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Aoomon‘iL Resouncr-:s B

Joseph J. Bauer, Ridihg for Rehabrl/tat/on A Guide for Handicap-
ped Riders. and The/r Instructors. (Torontp, Ontario, Canada.
Canadian Stage anc(Art Publications Limited (49 Wengton Street
"East), 1972. . ke

N
Lida L. McCowan It Is Ability That Counts A Tra/n/ng Manual on

»

Fherapeutic Riding.for the Handicapped. Ouvet Micfigan. The .
~* motto, Itvfs Ability; Not D/sablllty,,That Counts

Olivet Press, Ollvet Conege 1972 e )
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.. for the Handicapped

.
. '
s

North Amerqcan Riding for -
the Handlcapped Assocratnon

- .
.

Although there were some suocessful horseback riding pro- «
grams fer impaired, disabled, and/for handicapped people in the
United States pnor to 1969, only recently has a national movement
_ been initiated to coordinate efforts in this field. [n 1969 the Norths
" Amencan Riding for the Handicapped Association (NAFtHA) was
formed as a nonprofit, tax-exenrpt organization to act as an advis-
ory and ‘controlling body for these programs. Today, some 30
programs are registered with NARHA and others of aII sizes are
formm% and awaiting reglstratlon
NARHA aims to: * ‘

1. Advise and assist those involved in.: ) |
o Relief of hanctrcappeJ1 persons thrbugh the provusuon of
horseback ndmg, sub]ect to the consent of their medrcal
advisors; .

e Promotion of their well-Being, both,mental and physical, by

- trammg,recreatlon and“ ehablhtatlon through horseback rid-

" ing; -

o Investigation.of effects of riding fdr tfiese purposes -
2. Provrde proper training and éxaminatren for instructors and

, -dward graguation certificates. -
3. Set standards for centers, including pertodic examination by
appointee of the Baard of Directors and certmcatron as

approved establishment. - .

[

A perlodlc newsletter, NARHA News, is pubhshed by the
organization, for further information contact the editors. Mrs.
Octavia Brown, Cokesbury Road, R.D. Annandale, NJ08801 or
Mrs. Margaret Dunlap, 12705 €ighth Street SW., Seattle WA
98146. ° . N .

“ oo . + *
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Cheff Center -~

first approved nding
gnized by ¢he North

“Cheff Ceriter for the Handicapped s the
therapy caniter in the United States to be r

. American Riding far the Handicapped Association (NARHA). Itis

also the first approved training center in this country for instructors
who wish to teach.harseback riding to impaired, disabled, and/or
handicapped persons. The genter began ‘accepting studénts in*
January 1970, and is operated at no cost to children wittt vanous

. handicapping conditions. Studénts must be recommended by .a

physician and have their physical condition assessed by-a physical
therapist before being accepted in thé program.

Situated on 300 ‘acres of land between Kalamazoo and Battle
Creek (Michigan) the center include$ a 420 foot building with a
blacksmith shop and enclosed viewing apd classroom areas. To
guard against {njuiry, the riding areng is cushioned with eightinches
of sand; students mudt wear specially designed ndlng helmets.
After a few monttis of instruction, ‘most students gain suffi cient

balance and confidence to ride alone. When a student's doctor . "

releases Him/her from therapeutic riding lessonis, time issmade
available for pleasure riding at the center at no charge. Future
plans call for a complete training and recreation center to inclutle
swimrming, bowling, field&yents, arche ,riflery, tishing, and camp-
ing with'dormitones to accommodate tifose children coming frdma
distance. The lifestyle at Cheff Center is best described by their
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MAR‘I’ IAL ARTS FOR
B | HE HANDICAPPED

Q

H:gh block. Skill [eamed by begmner and pract:ced
throughout karate life._ .

- 4.

#
-
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Barbara Kay Ross o
Recreation Staff ) .
Denton State School, Denton, Texas

°

Interest in martial drts now sweeping the country encom-
passee’ all races, sexes and ages, including people with
various handicappm,g conditions. However, this activity
appears to:have been overlooked by many persons con-
cerned with mentally retarded or learning disapled thildren.
Many activities in which mentally retarded children participate .
are primarily quiet, Individual, or dual activities. Occasionally
these children learn to box, wrestle, or.take part in other
vigorous combat activities. , -

Martial arts are defined as any beautiful or creative activity
connected with fighting in which there is discipline. A[though’!..m&"’Is
specific martial arts activities differ in technique, structure of
classes in each is generally formal and patterned after their
oriental origin. Formal interaction between senseis (teachers) .
and, ippons (students) lends. |t§elf to pro8tams for chnldren - e
with various learning difficuities and can be an important &

> vehicle in their progress. ’ .

B, . . .. . }:
3 . A ° - . T

Tae Kwon Do appearsto be the most representati,ve martid!
arts style for méntally retarded and learning disabled chil-
dren because of the accessibility of-reliable instruction
through American Karate Clubs. These clubs and tHe senseis
aré registered, with Black Belt Association. The direct re-
lationship of the activity to general needs of children with
learning difficulties and mental retardation make martlal arts

" worth the tlme and etfoh td explore. ;@
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Tae Kwon Do or Tae Kyon has evolved into an effective
method of weaponless self-defense, an intricate art, an ex-
cellent sport, “a method of learning about the body, and a
way of maintaining high levels of gﬂysncal fitness. Martialarts,
under the direction of a reliasi€®nssi, concentrate: -on mind,
body, and spirit and can be cortinued through old agq-. they

rhythmic, spatial, and directional. Practitioners ofmartial
arts\ use their. entnre bodies at one time, make rapid body
tments, an'd relate to the body of a partner While physi-
M cal education, recreation, and, related activities tncluded in
schog] or recreation programs are designed to meet specmc
beha |ora| or performance objectives and to provide enjoy-
menf, ‘few combine all tra*f's of martial arts into one con-

tinu us experience.
The first step taken by beginners s tolearn hyungs — pre-
arranged attacking and defensive movements such as
unches and kicks that follow a predetermined sequence
. Certdin elements in hese techmques follow patterns that
“ contribute to overall body development and help each
parfictpant become aware of his body posmon at alktnmes
. For example, each hyung begins and ends “in the same posi-
: tion, all ¢gnevements are performed at speeds and rhythms
established by the hyung being performed, all movements
are performed with’rapid facmg patterns and correct posture

This period of basic training consists matnly of repetition and

tmitation since techniques must bler.d with the body and be-
. come an?ensnon of the self *

Karate is’based on the scientific principle of body move-
ment and is considered a way of life as a student progresses
from simple .body.knowledge to an overali physically and
mentally coordinated persen. It s often considered a most
accurate way for the soul to know its body. The first step s
always for the body to know ntself only then can t e soul be
realized.

A master's karate attitude develops slowly overithe years
Important character;stics of this attitude thclude:

Ability, to be humble Only people who havd made great ac-
complishments and deserve respect may truiy befnhumble, they must
know their greatness but never ose sight of their S#hortcomungs!

Absence of preconceived thought When aling with others.
masters keep an open<m|md they are slow t¢ make fnends but
remain a friend for hie R

Development of self-confidence Mas; [¢] not make‘ snap ge- -
cisnons'but learn to analyze a problem béfore coming to a conclusion,
they accept the world as it 1s and bend w-th it so as not to break

Karate is concerned with all’people and those ‘with varlous
handicapping cdnditions are of particular interest to some
senseis. Attitude toward a handicapped individuatl in karate
is unlike ‘that found in many other activities. Basically, the
handicap is ignored. No allowances are mad¢ in rank tests,

>,

tournaments, and classes for any specific condition, just as’

no allowance is made by an attacker on the street for size,
sex, |mpa1rment or disabihty.

While a‘karateka 1s taught to fight only as a last resort when
attacked physically, each must at that particular mament be
able to defend himself regardless.of physical or environ-
mental condition. it is primarily the respogsibility of each
individuaal to bring his impairment or dnsabngunder control.
Emphasis is placed on abilities and functional body parts. A”
slower-paced learner 1S given personalized instraction by one
of the senseis or a highgr rankindg student. No pressure 1s
placed on anyone to advance through the ranks or enter
tournaments, each student i1s lef{ to do as he feels comfort-
able, Praige ts given only when deserved. Students learn that
all decisions to attend classes, produce maximum effort and
remain in classes are strictly theirs. . "

Q ] ’
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« Some men perceive things as they are and
say, ‘why.’ ) dream things that never were
. and say, ‘why not.” ” Robert F, Kennedy s
. sage words provide the basis for two articles
.in The Best of Challenge.’ So often we have
. been go verned by the conventional and ob-
vious in working with and serwng individu-
. als WIth Var/oug,handlcapp/ng conditions.
. Karate and the martial arts for.mentally re-
tarded persons? Never! §k//ng for retarded,
. blind, and amputees? You ve-flipped! Read
. on and see how /nd/wdlfals\ who recognized
the ability and potential of those with whom
. 'tHey worked broke with tradition and pro-
vided important experiences in these activi-
ties for individuals with valious handicaps
to significantly improve the quality of their
lives. Dream on; spread your wings; stand '
on the shoulders of your predecessors and
profect your vision further and further. The
difficult we do immediately and nothingis  «
impossible when we want td do it and stick
to it long enough! N

- $ s
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There are karate schools that contain such-diversified per-

sons as ex-Hell's Angels, polio victims, and underprivileged
people All of the students work barefooted overyobstacles
such as rocks, barnacles, and sand in summer or ‘winter. The
main objective of such regimen i1s.to force mind and body
to work in harmony.

Other schools work wifh troub!ed youth in activities such
as boxmg fencing, judo, and karate to teach people who
+ beleve themselves losers how to win. Many of these students

are mentally disturbed, hemophiliac, hyperactive, extremely .

passive, hostite, learning disabled, delinquent, or have a
variety ef other problems. Visually impaired, including the
blind, respond well to martial arts tralmng, many for the first
tnme ‘feel secure on the street.

* Some ‘teachers advocate cognitive relationships with_ the
martial arts. For example, a noted college professor believes
physics can be easily comprehended through karate training.

e not only teaches slow learners this way, but uses this
approach with all his students. This system 1s based on the
premise that physics is a basic science and the body obeys
basic laws. Since karate Is feit tb be an dxtensive knowjedge
of anatomy, a karateka must not only control his own energy
but his oppcﬂients ‘as well. Karate 1s an avenue to self-dis-
c0very. self-concept, and self-accgptance

Mentally retarded students are often deliberately excluded
fram any form of combat because they are supposedly. not
capable of the judgment necessary for gontrol. These gener-
alizations are as inaccurate Tor mentally retarded as for
average people. It 1s my opinton after working a number of
years with‘retarded and having observed them in karate ses-
snons that ih many cases karate is a totally bénefucual activity.

EXI T
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Control for anyone involved in karate is developed through
. accomplishment. Internal self-control is realized through
extérnal practice, In a reliable club, all applicants are
screened before they are admitted and’ permitted jo remain
. only it they exefcise reasonab) emotional and physigal con-
tral. Such testing does not automatically exclude mentally
4 retarded persons. As skill in physical movement grows, so
does emotional control and desirable attitudes. As gresult,
ability | to fight is constantly and proportlonately governed by

Cat growti in attitude and control.

Most classes are formal and maintain the same order from
week to week so no msecurlty is created in a student. The
order of a class usually includes: bow.into the workout area;

. Ine-up according t rank with the person on the left calling

" sthe line to. attention and instructing the line to bow to the
flag; warm-up geherally working from neck to Teet; in-
structlon. usually progressing from old te new material;
activities such as sparring; line-up and bow'out, as in the
beginning of class; bow out of workout area after dismissal.

Students are expected te remain quiet unless asking a
question of the sensei. Anyone in class of higher rank is

~ .obeyed and dddressed resgectfully Laughter is not accepted
- during class perlod since training is serious.

Workout areas aré:ysually without decorations except for
a Korean flag. gqmpment is glaced in the same location at all
times. Occasionally, mirrors afe available but often there are

« - no windows in an activity area. There is little to dtstract a
student. .

Should a problem of control exnst in drscnmlnatron or depth

perception, the student works with a bag instead of another

. person until able to adjust to the problem. Figure oackground
difficulties should be minimal for the reasons already dis-
cussed.
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Three possible areas of concern for a I%arniné disabled
child include: . *

RetinaF |rﬂ1|bmor5,- if members of the class do not realize and
understand the difficuity. In dua! activities, the partner must be aware
that an indwvidual who appears to be ready to block a punch may not
be aware of his partner’s readiness to throw a punch or kick.

Auditory temporal ditficulty may make it hard to learn katp forms
with rhythm and coordination appropriate to the form.

Dissociation, especially if Severe, may cause mapproprlate be-
havior or inabillity to reprodute actions of the sensel s

Wlth these more seyvere problems in mind, it might be
better for the mentally retarded or learning disabled child
who has them to combine private and group instruction for a
-period of time. ° .

It is obvious that senseis are aware of people wnth handi-

“caps. They attempt no correction or.cure, but they are aware. .
. of needs and have the ability to individualize instruction. .

- A secure, well-adjusted person_reflects a realistic self-
image which develops from coordinated physical .growth
and sound emotional development — in martial arts activities,
one does not take precedence over the other. The ultimate

\ aim of martial arts is to unite the human organism ifitp a

physical, mentat, and spiritual whole regardless of |mpa|r-

. ments or disabilities. -

% T
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Flying S:de Kick. Sk:ll learned by the moye advanced
Denved fro,m the beglnmffg side kick on the ground
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. Motor-and Perceptual-Motor Development
\ S Y - THE PROBLEM WAS to distinguishleft from right. Rigthands
. ’ ’ . and ‘fegt: were ‘marked with red-tape and left hands and

- feet marked with green tape.'Loobey Lou was the activity:
“I put my right hand in...;'I put my right foot in...”” One
- "student stopped and asked, “De you want my red foot?"’
\ This was not the integded meaning and I wanted no misun-
. _derstandings. Fhe question in my mind was, did red and
- right Jook.the'same to a lip reader? ¢
+ . As students lified up for dismissal; they tried to identif:
. body parts such as right elbow or left knee. They knéw the
s parts but left and-right were only guesses. .
To identify right from left, one might ask a student
- “Which hand do you write with?’> It is unfortunate tha
. write and right have the same lip reading shapes and sounds.
There had to be-some other way:to identify right!
- During tlie next class meeting when scooter boards we
used for frée travel around the room, Irealized that studedts
-~ were making Yiotor noises as though'.they were driving
automohiles. All of ‘these students were driven to' school
and all were aware that automobiles keep to the right.

of traffic. A line in this' pattern was used ‘as the line in
the vmtddle of the road to enable two-way traffic. After
a quick explanation about keeping automobiles o the right,
the students were,off driving their automobiles. |
Suddenly imaginations' produced chaos.-The noise of
shifting gears sscreaming brakes, and beeping horns became
*a din. One student wanted to be a policeman and arrest
. everyone else. Another became a gas.station' attendant using
another student’s’ sneaker heel for the gas tank and his
finger for thie hose. He slapped the heel back on and away-
went the driver with a roar, Arother student with glasses
was asked; “‘Clean your windshie]d sir?’’ Soon there were
+tow trucks and ambulances to_take away bodies. It°was
N quite an emergency! - . \
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Perhaps this was a solution to my problem. A square pgttern ~
along the walls of the room was established for the flow
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Street signs such as slow, stop,” and {chool “were
found and used. The traffic pattern was incréased. A traffic
circle was_put in the middle of the square and connected
by short two-way roads. The signs we were usirlg happened
to be old ones which immediately prompted questions such
i as ¥Why is that stop sign yellow?” A call to the Motor
", Vehiclg Bureau brought-a new folder with the new interna-.
. tional signd. We then placed the-new signs on our old stan-
dards. Because the neWw signs use very few words, "they
. c;qlbe read by these students who are also learning voc-
abulary. . - ST '
. The signs'made the activity mére interestinig to ‘the stu-
dents biit signs did not stop their reckléssness. Sorfe rules
were necessary. There coufd be only one policeman — the
teacher. Anyone who hiad an accident would become a pedes-
trian crossing in'the newly created cross walk. Since a pedes-
.~ trian’in a school crossing can stop traffic, this soon became

a'reward instead of a punishment. ' "
The only solution was to give a driving test which included
signaling for turns, stopping at stop signs, and ' obeying
a&nals. For passing:the test successfully, each child
received a hand shake and a BOCES! drivers license. The
typewriften license was a facsimile of a real drivers license
including a space for personal data including ¢ye and hair
color. One could lose his drivers license for reckless driving
so it paid to driye carefully after passing the examination.
. Finally we had a situation which was under control. Stu-
dents were busy, interested, and motivated to use right
- and left in a life simulated sithation which demonstrated
the importance of this knowledge.

.
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1Boird of Cooperative Education Services are administRgtive units in which
two or more school districts unite to offer services n&{ther could offe

individually. ~
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‘ . » ' - ~ M u LT\' - ) ‘ ) T(}day’s physicai educators ask )

«\ - clagsroom teachers.to reinforce

« ‘e,

-~ : . - - ) ' physical education programs.
. ] - . cARPET Here is an oppdrtunity to rein- .
B ' - , o~ : fo:l"qe cl;sqroom icachl:rs in pra;lti‘- ..
, . ) . — ) - i 3 ‘_- cal academic areas. For example,* .
. . . ' ACII V| T I E s “-Community Training Programs
' : - for Trainable Mentally Retarded ’
’ of Ohio have,_ stressed primary
colors:' Solid colored carpet ...~
«*  squares (1’ X 1) of red, blue, and "
yelléw aretexcellent teaching afds.
Expense 1s low and many carpet
-~ stores, discard display pieces |
periodically. Carpet activity can
_augment developiment of  body
’ awareness, static balance, ability
to follow directions, attention . .
span, locomotor skills, and animal
walks. Every child is active, ton-
stantly involved, and achieving at v
his pwn level.
To introduce an activity, line
- carpet squares a¢gording to color
.with all red in one line and all blue
in another. Use pieces of carpet
. as visual aids and have students
find, and stand on a given color.
Continue this sequence until stu-
] dents become familiar with pri-
- S mary colars. To make this activity
/ . more challenging, ragdomly scat-
ter carpets around the area and p
ask youngsters to find and stand
on specific colors.
‘The unlimited potential of car-
pet squares is shown in the follow-
ing list of possible activities. _

$

.

¢

BODY AWARENESS
Move to a given color. Use differ-
ent coldred visual aids such as,
pieces of construction” paper or
- balls. Have each student place a |
hand on a carpet square with one _
student per square. Different col-
- ors and different body parts van
be substituted in this activity. -

\ Mové to a color and place two or
more body parts on the carpet - °
square such as a hand and knee
or an elbow and. nose.

[N
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~Put two ormore squares together

N

. for different colors.

in various combinations to add to
‘challenge,- complexity, and fun.

‘Use verbal or auditory signals.

For instance, call the colors by
name or use different drum beats

STATIC’BALANCE — move to

various colors and stand with—

Feet together and arms at sides

Feet together and arms on hips
A

Feet together and arms across
chest

Feet crossed .
Feet together and one eye clpsed
Feet together and both eyes closed

Haying participants balance on
one foot or perform with eyes
closed will add variety -

- LOCOMOTOR SKILLS

v .
Full Tt Provided by ERIC.
.

Run to a cblor and stand on the
square. -

Vary locomotor skills by having
participants walk, hop,’jump, or
skip. ’ “

Vary activities even more by hav--
ing students move forward, back-
ward, sideways, high, or low. °

ANIMAL WALKS
Move like an elephant.

Use as many different animal
walks as possible.

Have students ndme animals they
would like to be. .. @

ADDITIONAL VARIATIONS

" Cut carpets igto various shapes to

reinforce both color and shape

co\ncepts. 7

Cut shapes into small -and large
pieces to reinforce size-copcepts.

Introduce riumbers for more -
advanced students.

Introduce combinations that’
include size, shape, color, and dif-
ferent locomotor skills.

These are only examples of
basic activities. Your creativity-
can increase various aspects of
using carpet squares. In utilizing
these inexpensive and versatile
devices, consult with classroom’
teacherstofind eachstudent’slevel
and concepts which must be rein-
forced. These activities provide
enthusiastic appreaches for learn-
ing .and can contribute much to
the development of each child’s
amotor abilities.

Vv
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- From Our Readers
- Cardboard Express

L’any R: Shurtliff * .
Lincoln, Nevada®

Type of activity: Motor skill (follow the °
jeader type); some mental skill introduced.
AYe range: About 5 to 10 years of age

- Place, conducted: Gymnasmm or adapted
for outdoors - / .

Equipment needed: .
¢ .Medium sized cardboard box with
holes cuyt for‘gls and legs for each.
child.
..» Red and green stop, and go signs.
- ... ® Chalk,‘masking tape, or pamted lines
for track. .

4+

Basic objectives and values:
® Motor skills (ams, legs, and body in
-jdmping, hopping, running,.etc).
¢ Respond to visual signs.,
.. e Respond to verbal commands
* e Promotedexterity, balance, and phys-
.. ical fitness. .
. ® Promote social interaction. -
e Develop mmd-body coordmation &

Baslic prooedure
g o Tracks are laid out jn lines which stu-’
- dents try to stay between. Course is
{ . “laid out with markings such as: bridge,
tunnel, up the mountain, down the -
mountain, and strajght of way which is
where their wheels get tired. Stops
TR and goes are at any time during the.
: trip, . acoordmg to the engineer who
uses whistle, signs, and other signals.
e Each child puts on & box, then they
form a'train‘and follow each other in.a
line (possibly tallest to shortest). The
.. teacher can be the engineer, givifig -

R "+ stopandgo signals with redandgreen |
- signe and verbal commands as the trip T * N .
. proceeds. Later, -children can take ideas for more activity: . "boxes, lesson- on trains such as safe-
tums being engineer. e Each time the train starls move amms ., ty, stop aad go signs, etc.
- in a circular motion and make achoo- ¢ When through with activity use boxes

- Actlvity poss]bilmes chqo sound. forfree play: buildtunnels, mouptains, .
S ¢ Bridge—jump wath both feet to get @ Signal on tums with arms. *, bridges; jump on them, hide in them,
over it. . e Backup the train.- . . - run around them, stand in front, of

L %I'unnel——crawl on hands and knees, e Screech at staps. « . them. .
ooting like a train. . ;

° Mountam—step high as if climbing, Evg“géisoe?vatuon .
huff and puf. o Achiéve goals of the game; i.e., stay

® Mountain—~run as if &oing down the
mountain,” make sounds like brakes - ggtlgl?;ks hop, combine. sound an4d

screeching. )
¢ Straight of way—tired wheels, rest . : gnﬁl(jgutagfmpgg;:gsggn (for all).

' one.foot,by hopping on the other; re-

Other ideas: ’ 3
e Use boxes for any vehlcle that
* moves—cars on highway, boats on
ocean, planes.in the air, subways.
e Make activity more meaningful by
substituting local‘names for land- =
marks such as; Bear River Bridge,

o verse.foot, Ways acﬂvlty can be given continuity in Holland Tunnel, Rocky Mountains. *
Note: Verbal directions make this activity total program: ¢ Put up signs, since lllustratlon ddds
easier. . ) T e Lead -up activities: students “paint’ excitement.
’ ’ . . n o
. : C o, 28 34~
o R . A - v ' ’ . . : ) . ) . ~,
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Dick Ness  * < -~ ., -
< Denton State School| .
Denton, Texas -
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» 4 -
. Perceptual motor skills are essential for funcnonal mobility .

within one’s eavironment, Acqunsmon of these skills 1s attained
through repeated responses to stimuli which require percev-

Ing a cue and reacglng appropnately A normal indwvidual 18

presented with a constant variety of ci
ment from which perceptual motor abulitie

during his develop- .

es can be learned and

" mastered.

\ +

An nstitutonalized mentally,retarded person, however, 1S -

often not given opportunities to receive necessary cues to
- develop appropriate, perceptudl motor responses. Envuron-

ment and society of an -nstitution often restrict residents to a ’

routing with little variety or stimulation. Educational programs
have attempted to alleviate this void by providing appropriate
cues and stimul for acquisition of perceptual motor abilities.
Protbundly mentalfy, retarded indviduals. because of their
decreased mental abﬁmes and increased incidence of accom=
panying physical disahiities, mcIudmg brain injury or damage,
are usually deficient in perceptual motor skills. The relatively
‘sterile atmosphere of an institution in combination with this
deficiency increases tie possibility that adult residents will not
be able to perceve themselves and therr body movements
efficiently. As institutions throughbout the nation increase in
papulations of severely and protoundly retarded restdénts and
as upaer level residents move into bommumy based-pro-
grams,’' the challenging problem of deveioplnlg adequate per-
ceptual motor programs is magnified. The problem then, 1s°ta’

provide a program which presents a variety pt physncél cues ~ .

for which profoundly retarded residents must respond appro-
° priately. The recreation staff at Denton State School for the
Mentally Retarded in Texas used a day camping program with
nature trails apd wilderness walking to provide a program in
perceptual motor development for profoundly retarded resi-
dents Ambulatory residents were bused tofa day camp for
three hours of activity Activities consistedsof walking through
nature and wilderness' trails, refreshment\, break. and play
* activities 10 sand boxes or with equipment brought to camp.
. Walking through heavily wooded sections of the camp pre-
A sented a totally new experience to many residents. Imtially
agreat number of them were apprehense., > a
The primary idea of wilderness walking was to allow each
resident an_opportunity to deal with a varety of obstacles or
.cues and react to them in an agproprate manner As each per-
- sen perceived changes in him¥elf and the' environment, he
moved his body to accommodate these changes.

During 3 four month period when residents weré taken to.

camp at least once a week. the following improvements were
noted in perceptual motor skills—they became more com-
fortable and secure in walking through the wooded area and
walking up and down steep hills. Prior to this traiming ft was
difficult fag many residents to maintain their bodies 11 pr.
relation to the pull of gravity For example, when initially t ey
would walk down a hill, they remained perpendiCuiar to the hill
and progressively moved faster After training residents could
$ee epvironmental changes and make appropriate accommo-
dations to move up and down corrgctly. cFurthermore, they
learned to walk over and oniogs of various sizes. jump ditches,
. dodge low hanging hmbs. move over rocks. bushes, leaves,
and through high grass.
’ Wilderness walking is an enjoyable method of teaching a
variety of perceptual motor skills without expensive equipment.
Moving:up™ xd down hills and through heavily wooded areas
provides a
clues which require;_appropnatrg;ccommodatlon of th e body.
o N T

nstant and ever cliahging amount of per¢eptual
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perceptuél
imotor -

After learning. to walk up und down hrlls and learning to
contend with uneven teﬂam a group of happy day campers
restin the w00ds. <" =
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«This check list’is to.be eompleted by the classroom teacher, speech therapist, 6t physical educatlon mstrush}or ‘Observations should *
beymade dun!{g regular class periods without the knowledge of the student bemg observed Observatnons ouldge over a period of ‘

time sufficient fer an objective view of thé student. e, . . . o R
4 v . 3 . —< -. . - .
. / 4
. A% : . - L e 4 i -
L 1. Fails to show opposition of limbs in Walking, sitting, 26, Appeabs exc%swely tense and@nx)ous, cries or angers B
» throwing. ' easily. * ]
2. Sitsor stands with pdor posture. - 27. “Responds negatively to physical contact, avolds touch P
3. Does not transfer weight from one foot to the other 28. ‘Craves to be topched or held. .
when throwing. \ . 29: Over reacts toHigh frequency noise, bnght lights, odors. .
. 4. Cannot name body parts or move them on conimand. 30. Exhlblts difficulty in concentrati .
5. Has poor muscle tone (tense or flaceid). ' 3l cncy to fight when standing in line or in
6. Uses one extremity much more often than the other. crowds. ) .
7.. Cannot use arm without “overflow” movements from 32. * Avoids group games and activities, spends most of time
other body parts. alope.
8. Canhot jump rope. ‘ ' . 33 Comiplaing of clothes lmtatlng skm, ayoids wearing coat.
9. Cannot clap out a rhythm wrth both- hands or stamp 34 Does not stay in assrgned place, moves about excessively.
. rhythm with feet. « 35. Uses cither hand in motor activities. »
10. Has trouble crossing midline of the body at chalkboard of  "36.. Avoids using left side of body.
A in ball handling. . . 37. Cannot walk sideward either dircction on balance beam.
11. Often confuses right and left sr(% ,38. Holds one shoulder lower than the other. ___,..‘i-
" 12. Confuses vettic, horizontal, up! down d|rect|ons. 39 Cannot hold a paper in place with one hand while wrltlng
13. Cannot hop or maintain balance in squatting. ° "« withthe other. - .-
14. Has trouble getting in and out of scat. ' ., 40. Avoids turning to the left whenever possible. ~
15. Approach% new tasks with excessive clumsiness. .ttt 4L Cannot _assemble puzzles whlch offer no dlfflculty to .
, 16 Fails to plan movements g:fore initiating task. « . peers. “
_« 17. Walks or.runs with awkward gait. - 42, .Caggoy Match basrc geometnc shapes to each other ~
18! Cannot tie shoes, use scissors, manipulate ‘small objects; visually. . . .
19. Cannot identify fi ingers as they are toached without 43’ Cannot recogmze lettersand numbers. N
vision. . K Cannqt dlfferenhate background from foreground in a
20. Has messy handwriting. * : " picture. . .- .
21. Expenences difficulty tracing, over lme or. staylng be- ’ + 45. Cannot identify hldden figures in aplcture
< tween lines. e “ . 46. Cannot-eatch balls.  *. L
22. Cannot discriminate tactually between dlfferent coins or 47, Cannot relate the body’to envrronmental space. Isusable
fabrics. . - ’ to move between or through objects gulded by vision and =
- 23. Cannot lmltate body postures and movements. an awarenesg of body dimensi o
24. Demondtrates poor ocular control unable tc fnaintain’ , 48.» Sedms lost in space eonfuses’ north south east and west.
* 5 eye contact with movmg objects, loses place whlle
reading. » . oo Developed and used by Claudme Sherrill and studénts in
25. Lacks body awareness, bumps into thlngs spllls and drops adapted physrcal cducatlen, Texas Womah's University,
objectsL + s .J’ “= - Denton, as part of physrcaf development clinic for children.
ot - 0 R ) ‘o
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ANl Gfavity Reductionasa -
JbY Therapeutic Modality

Marc A. -Bartnik, program director,’

‘Bruce Lewis, games specialist -
Stepping Stones. Center for Hanlicapped .
5650 Given Road : :
Cincinnati, Qhio 45243

A program that can increase gross motor skills among mentally
.retarded children.and can bexadapted for use with physically hand- .
icapped children has been successfully initiated during summer
day camp at Stepping Stones Géfter for Handicapped, Cincinnati, &3 A
Ohio. This program uses a device known as amoonwalk, whichis = 'y~
basically an enclosed vinyl bubble resembling an overstuffed _ -.'.
. canopy, supported by a cushion of forced air that causes a sensa- %
tion of weightlessness. This apparatus has proven to be valuable _jsde
. because it has the controlled bounce of'a trampoline with the
reciprocating action of an qgean swell—and it is safer than similar
devices. A - o !
* After considerable research and experimentation with program
objectives and safety procedures, a sequential process building on®
- basic learned skills tg accomplish more complex skills was estab-
lished. Using a f_%gle approach disguised as play, a child goes
through basic mafements at hjs/her own rate.
it is fundamentally important for children to overcome any fears

they may have by touching and exploring the apparatus to their 3 ' ’ X .
satisfaction and by allowing them to observe otherson the device. SPECIALIZED' APPARATUS SKILLS

This approach has proven effective in overcoming irrational fears. SEQUENTIAL‘PROGRESS RECORD

Music has also played an important role in this program. - L
Melodies with a lively beat were used successfully to creaté a Specifically designed for use with the mentally disabled in over-
stimulus for thythmical bouncing. Initiglly added just to provide a coming gross.motor deficiencies with adapted uses for the physi-
pleasant background, it was soon apparent that music was not only cally- handicapped. v
importaht for thythm but also allayed fears and created an exciting, ¢ o,
lively atmosphere. \ . . DATE
" Children disabled by hemiparesis or hemiplegia have especially ' -
bensfitted from using'moonwalk. With these children programem-  1__Is introduced to moonwalk by being_allowed to touch and g
phasis isplaced on the affected limb by indirectly requiring itto bear “explore apparatus independently. . . T
- weightand establishing befter knee control through variousbounc-  “2__.Can enter efivironment in relaxed state.
" ing skills.sThese exercises s_é% adualpurposeof balancetraining 3__Can lie on stomach without fear. .
and increasinguse of affected body parts. Attimes, weightsmaybe  4.__Can lie on back withott fear. .
used to increase weight-bearing on the affected limb. Improvisa-  5__Can i& on back and rofl from one side to other.
tion has beén the key to an gffective approach, }h 6—Can roll across entire fibor surface. :
One contradiction that sobn became’ apparent was fhatmany  7__Can sit upright tailor fashion. .
older campers were more comfortable and relaxed on their backs, 8—_Can maintain upright tailor sitting position under mitd fioor )
while infants were more at ease on their stemachs. Once past the turbulence. : P
todc:'w(s(agsrﬂhs reversal was almost always true for pHysically . 9___Can be bounced in sitting position and recover. -
impgaired campers, especially those who lacked muscle response  10___Can assume four point crawling position. ~ 3
in the neck ahd shoulder regions- * . ', . 11__Can maintain four point crawling position independently. .
The following procedure is the compilation of research initiated 12___Can maintain balance in four point crawling position under.
for trampoline therapy with menially retarded sesidents of the mild turbulence. * K . T :
Elizabeth Ludeman Center in Park Fotest, lllinois—modified and 13__Can crawl to all quadrants of moonwalk bed.
adapted to-moonwalk therapy at Stepping Stones Center. While 14.__Can four pdint travel bounge independently.
observed to be beneficial, the following procedure, because-of its 15_-_Can stand in moonwalk with assistance.
relative newness, has not been subjected to empirical_analysis * 16__Can maintain standing position independently.
using a-¢ontrol group to measure its degree of effectiveness. . : e . . \
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17— Can maintain standing position under mild fioor turbulence.

_18__Can maintain independent standing position under mild floor

turbulence.
-19__Can walk forward to all quadrants with assistance.
'20__Can walk forward to all quadrants independently.
21___Can bounce with staff in two point standing position.
22___Can mdependently bounce in two point standing position.
23__Can tum at will while bouncing. =~ *
24__Can bounce rhythmically.
___Can master controlled bouncing to all quadrants
_-_Can drop to knebs from standing position.
27 ~_Gan drop to knees from standmg position and return to
standing. -
28__Chn perform knee drops in succession.
29___Can drop on hands and knees from standing position.
30._«Can drop on hands and knees from standing position and
return to standing.
31__Can drop to seat from standing.

%

~

33 Can drop to back from standing. ° -

34___Can drop to back from standing and twist to front. -
35___Can drop to stomach. )

36___Can drop to stomach and twist to back.

37__Can combine two or more skills in succession. “
38___Can perform an elementary routine.

v

\

This checklist can serve as a guide for accurate evaluation;
however, while truefor the majority; some steps gay prove to be
out, of sequence or inappropriate for a few.

With patience and-ingenuity even severely dis led children
may imptove using moonwalk. Sometimes monthg are required
just for acclimatization, but léarning can occur after fear and uncer-
tainty have been resolved. It mustbe stresséd that this program is
conducted through imaginative free play using movements an

1 4

games to sequentially move through the stepsmo direct attemptto’

) ___Candrop to seat from standing and retumn to'standing. categorically test should be made. +
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' CROSS COUNTRY, SKIING

*

? -

for the .

a .
. z

MENTALLY HANDICAPPED

Cross country skung |s a fast-growmg
and’popular winter activity. Benetits from
this lifetime sport -include ncreased
strength, endurance, balance, 'coordi-

- pation, and appreciation fbr nature's

winter beauty. Equipment can be ob-
‘tained with relatively little expense.

" Riverview School, a public school for
mentally handicapped children in Mani-
towoc, Wisconsin, initiated a cross.
country program for intermediate and
junior high school aged mildly retarded
(educable) students during the 1973-74
school year. A local ski hill and ski shop
owner donated 20 pairs of old, wooden,
downhill (Alpine) skis and helped stafi
and students convert them into cross
country skis. Metal edges were sawed
off to make skis lighter and thinner.
Special, cross country bindings that fit
regular, outdoor boots or.avershoes and
-poles were purchased at cost from the
same ski Shop owner. Students in
industrial arts education classes and
several staff members dismantled bind-
ings, sawed skis, and mounted new
bindings.. .

Nola Sinclair

Physical Education Instructor
Riveryiew School
Manitowoc, Wisconsin

- e hid ' -
o . ©

RIC - s

PR A ex provided by emic

To facnlltate fitting, skis angd poles were
marked. Bindings were sized small,
medium, and large. Size was determined
according to probable shoe sizes of
these imermedidte. and juntor high
school students. Small bindings were
mounted on' short skis, medium on
medium-length skis. ard large on long
skis” Colored plastic tape with the letters
S. (small), M (medium), and £ {large),
were attached to the pespectively sized
skis. A number or letter at the toe of each
patr of skis distinguished one par fr/m
another.

Poles came,in sizes 48 inchegt through
56 Inches. Colored plastic tape placed
on shafts dustmgunshed various slzes.

-

As students were fitied, the ski number
and pole colgr were recorded. Students
used the samg equipment throughout
the unit. ByysnoWfall, ski$ were usable
and the progr‘am began..

Prerequisite to cross country skinng
seemed to’be, if you can walk you can
cross country ski. This rule was appropri-
ate for the Rwervnew students with the
exception of students who had difficulty
maintaining balance while walking on
snow. With some adaptlons in equip-
ment students with crutches also parti-
cipated. A basket similar to those found
at the end of a ski pole was aftached to
the crutch tip to prevent it from pushing
deep into the snow.

e
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- MONDAY TUESDAY WEDNESDAY - - THURSDAY ) FRIDAY *
. Oflentation Free - New Skill New Skill Newskit . |-
. What is cross gountry . Exploration R Moving in place Moving In place Movingon |
. Safety - ™ . ' Falls . Step turns - flatland .
Care of equipment. . Gettingup . ‘Diagonal 't
Clothes . 2l - . @ stride
- Waxing  Fitting “a r N . ¢
3 - <
[ 4 P ¥ - " 'Yy 2
New Skill . New Skill _ _New Skill New Skill New Skill
.  Movingon Movingonv ‘Mov'm uphill Moving downhiil Movig *
a8 Jflatland . flatland =~ 4 Side ping Straight’run , downhill
Diggonal ’ Double poling X - Moving uphill * Traverse *
. stride : B \-,;?“ e :g . “Straight uphill Moving:uphill
. 2 , e T e . 4 ) . Trav_erse .
—— - — - -
New Skill v New Skill New Skill * . & Given a marked tral possibke during the
" Meving uphill Moving downhill Moving downhill .. - { on and near the school first half of the class
: H‘5""'"gbone, ®  Snow plow __Stepturn® ~,%& | playground area, stu-  period and return dur-
— S r—— e T . ' dents move as far as ing the latter half.
Student orientation included dis- equipment; 2. 5 minutes for exploratlon

s;E

cussions of cross country skiing,*safety
and care of equipment, proper clothnng.
plus the how and why of waxing sKis.
Students also learned how to fit them-
selves_properly with the correct size
. pol€s and skis. .
During the first lessbns on ;he snow,
- students simply.explored what they were
able to do on skis. Individual exploration
. gave students practice in standing after
a spill, adjusting body positlons for main-
taining balance, and puttmg on and gd-
justing bindings, - < .
. 'As students became more accus-
tomied to movement on”skis, various
‘skills were iritroduced antd,practiced. Be-

practice of given gkills. Stude?\ts were
able to benefit frorrﬁmdwndual assistance
and each pj_'ogressed at his own rate.
Talented youngsters were not stifled and
slower students not frustrated by unreal-
1stic expectations.
', The unit ended with a cross country
tral hike. Given a marked trail on and

near the school playground area, stu-’

dents moved as far as possible in the
first haif of the class period and returned

~gyring the latter half. This gave students
areal cross country experience.

. The followingtis a three-week cross
.country skiing unit designed for begin-
ning _educable mentally "handicapped
skiers; each lesson I1s designed for 40

and practice; 3. 10 minutes for discus-
sion and demonstratnon of new skill;
4. 10 minutes for exploration and
practice; 5. 5 minutes to return equip-
ment.

“‘Suggested references;

Baldwin, Edward R The Cross Counlry S’kung

Handbook. Toronto, Ontano, Pargunan-

Press Limstéd, 1972, ,

Bennetw, Margaret. Crosscountty Skung far
the Fun of it. New York. Dodd. Mead &
Company. 1973. ~

« Toker. Art, and Luray, Martin The Complete
Guide to Cross Country Skiing and Touring.-

New York. Holt, Rinehart, Winston 1973,
United States Sking Association, Rocky
Mountain Dwision, Ski Touring Sub Com-

cause of vast differencds in, balance, minutes. With the Bxception “of the first zg:re:al AMD Ski Touring Instructors
toordination, and skill acquisition, much ,wo and last two lessons. the tme =y, .. " geq 84 and 89 for inforation
) tnme‘w-as spent in free explaration zfnd. sche_dule 51 5‘-10 minutes to ob‘tann abo‘m wdm"o"’ng:'smqmm 0 ‘
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Judy Newman

Arizona Training Prqgram at Tucson
29th Street and Swan Road

Tucson, Arizona 85711

An experimental 10-week swim ther-
apy and recreational swim program for
children with various handicapping con-
ditions was developed at the Arizona
Training Program (Tucson) durifig the
summer of 1974. Thirty-geven children
from Nogales {Sonora), Mexico were
bused (approximately 50 ~miles .to
Tucson) each Saturday. for swim pat-
terning and recreational swimming.

. Among the participants ages 4 to 16

were physically impaired, mentally. re-

« tarded. and multiple involved children.

Parents accompanymg their chitdren
. were given a training course in swim pat-
ternmg and basic techniques for working

with the children. Duectovs of the Re-_

habilitition Center for Physically Handi- *

capped and Mentally lncapacutated
Children of'Nogales also attended each
Saturday. ~

None of the children spoke or under-
stood English; staff and volunteers did
not understand or speak Spanish. The

first session ‘was hectic. Children were"

bewildered and frightened: they kicked,
cried, scratched and wanted no part of
‘the program. Volunteers spent the first
session playing with children, trying to
calm them and help them adjust'to water
and‘the strange environment. T6 be sure
. chlldren went home with a happy feeling,
a picnic at the _park was héld after the
swim session. »;
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The first step in training is to teach
swim patterning movements to make
Elvira water safe with supervision.
Ten weeks later, she can do a stand-
ing dive in deep water without

o assistance.
A 4 :

- .
»

Many changes were made before the second session. Staft™

and yvolunteers met to learn Spanish words necessary to com-

* municate with the children. Sopla (blow), voca (mouth), brazo

(a\gm); mano (hand), sientate {sit), parate (stand up), naden
{you swim), despacio (slow' down), muy bien (very good),
safpicar (splash) were learned and used! The children soon
overcame their initial fear of water and of strangers working
with them and really entered into the spint of the program.

All children were evaluated by the author who developed
individual programs so progress could be determined and
reported. Each child received one-halt hour of instruction or

_ training and one-half hour play ime. Discipline was no problem

E

as.Mexican children are extremely well behaved.

Much advance planning was necessary. For e le, visas
for children and adults crossing the border and letters to
offictals concerning such details as program costs and insur-
ance were necessary. Each child had a 4x5 card with name.
age, diagnosis, and picture on it. Details required several
months of work pnor to the heginning of the program. Several
staff members from Arizona Training Program, American Red

Cross, YMCA, and Parks and Recreation Department donated )

time. All attendeti a 16 hour training course for handicapped
swimming given at the Center. However, final results far out-

-

|
weighed red tape necessary to get this program going. By the
final session, all childten were blowing bypbles with faces in
the water, doing elementary swim strokes, either in or out of a
swim tube,.and loving every minute of it. | .

Two men, not instructors, wanted to help and soon became’
favorites of the children as they played games and showed a
sincere interest n each child as an indiyidual. Théy towed
children around the pool in swim tubes or kickboards. Without
exception, everyone invalved in this special program thought
it was one of the most rewarding experiences of ther lives. -

People of Nogales are very excited about having their own_

program in a therapeutic-pool now being planned. The author |

. will go to Mexico to conduct extensive training programs for

instructors, parents, and volunteers. She will evaluate children
and plan individual programs for gach chiid.

Children are children no matter where they are found. Un-
fortunately,-many children are forgotten, relegated to passive

inactivity, denied opportunities atforded their peers. This situa-

tion 1s not limited to children from any one country, state, or
locahity—some children everywhere are forgotten If an indi-
vidual gives even one impaired, disabled, or handicapped child
g reason for being happy, his hfe has also been ennched. s
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Develepmental |
o EorE . ;
or Fun
. ‘ q’ R /
Louise Priest ‘ ° \.
American Red Closs . :
+ 2025 E Street, NW. - C 4
Washington, D.C. 5.\'
i ) .
, . o . . D Dive and Collect Rela : °
The following aquatic ac'tlvmes are fun while at the same time This 1s a group gameyun wh|ch a vanety of smkable obects are .
:/he‘:'g ;nehninﬁ'igig::;lzing csaﬂc'ti' eenmootlczjnzél. sgg_ﬁ:zg:g:"‘ d:c; tossed info the pool. At the start signal, players sit or surface dive
. swin?mers‘an d those wftlh vanous |me a);?men);s because tthre and collect as many objects as possible,-until all are collected or
there 1s:a stop signal. Player with the most objects wins. The relay
qunlred movements and concepts canbe adapted to the swimmers' may be used with an acadernic remediation approach, by having
abilities. . the players make object identfication. Beneflts include: :
- ' o Enhances fine motor contro! )
. ® Lengthens attention span ¢ s
» ® Improves abilty to follow directions . \
e Enhances target location L ’ .
e Pnhances spatial orientation
¢ [mproves ability to opén eyes- and swim underwater " .
. Improves breath control . o ©
Ob]ect Relay ‘
' In this relay a variety of objects are placed in two mat.chmg
-stacks, one for each team. Leader stands in pool at any distance-
e from side, holding two hula hoops floatlng in the water. Leader
gives directive to the first students in line, such as “Bring me
.. something that floats; ready-~go.” Child chooses object and takes
« it to hula hoop. A new directive is given for each team member.
Benefits include:
e Enhances discrimination ‘among certain |tems
. . ¢ Exposes child to competition on a simple level - o«
. . - ¢ e Requires following a task of several steps A
- o, e Teaches different and faster methods of moving
Obstacle Course - ; * ® Improves, understaﬁdlng of buoyancy of objects
An obstacle courgse may be set up in the pool with equipment )
Such as:
® ‘A post or standard to ,9o around.
" e Ahoop or snapwall td go through.
e Two ropes, one to go under and one to go over.
e Several hoops or snapwalls to go in and out.
“Runrting” the.obstacle course is fun and helps reinforce basic
movement concepte A non-ambulatory child may be carried.
through armtbstaele-course, and a child who is hesitant may be °
accompanied by thé teacher. Maximum benefit from the standpoint
of movement exploration will be derived only if a child does the
activity or movement mdependent!y Benefits of the obstacle'
course include: <
® Reinforces concepts pf around, infout, over{under, up/down.
¢ [mproves ability to follow directions. ~
. ¢ Sharpens awareness of environment arid objects in it.

HER
. ¢ Improves child’s ability to* manlpu!ate sbody through water in TS >
varying directions.
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H'ydro-Slitnnastics

& - o

Betty Clark . -
Aquatics-Directar 4
- Abarty Jewish Commuhity Center -
- Albany, New York 12201 .

Hydro-sllmnasncs or exercises inwater have become very popu-
lar at the Albany, New York*JeWish Community Center. It was
des:gned for senior citizens- and people sent by doctors or
therapists with-exercisés for a particular body area. This program

a * can benefit anyone, young of oid. It .stimulates circulation,
_ strengthens muscles, and is a tremendous help for flexibility and_

-# balance. -
:, A series of exercises is executed slowly ‘in the shailow end,

sides, and middie of the pool, up to shoulder depth. The instructor

. stands onthe pool deck and demonstrates far everyohe, keeping irv

* mind that water resistance forces exercises to be performed more

slowly in the watey. Varying exercises, adding new ones, counting,

- and music ke&p the program interesting for participants. The pro-

gram lasts for 30 minutes daily. Thefpool water should be 80 to 82

degrées and the air temperature 84 degrees.

It is always wise to explain what the program is about and

+  suggest that participants do the exercises Slowly, stopplng after

any proves to betoo strenuous. A dtttor's permission to exercises

also recommended before allowing anyone to participate in this

program..It.is important to increase the riumber of times each
exercise is performed to continue the berleﬁts.

-HYDRO-SLIMNASTICS EXAMPLES -

Start ln waist-&bep water

Feet and ealternate toe-heel
ankles eup on toes—hold—adown :
etip-toe across pool, legs straight .
erotate ankles R °
’ - Knees ekick back from knee.
* egnp kriee"with both hands, pull 13 chest hard alternate
Legs. epush lég to side and pull back _

‘e . ekick leg backwards and return -
s o erun in place (start with 25 and add weekly)

Wdist ™ ehands on hlps—’turn left/nght; bend left/nght
. ‘ veslide left hand toward ankle with nghthand overhead alter-
. nate , ' N
Hands, eopen wide, clench tightly ° . -
, underwater  eshake from wrist
Arms eboth hands in front, pull down past hips, reverse
: eboth hands at side, lift up,gver head, reverse, prass down
ehands close to shoulder ush hahds out
‘Move to side of pool and hold on to gutter ,' . C .
- ekick up and down - °. T “

. eopen and clpse legs o
, “#oxtend legs, pull both to bottom of pool
‘oturn aver, kick up and down, nde bicycle

Move to middie of shallow end -

* 7 Shoulders  erotate forward and backward , ’ .
‘ eup on toes, hift both shoylders, hold, relax
Head and  elook left, nght -
neck eforward and back, lower lip over upper BN
seyes, left yp, right down;-close tightly, open wide
Upper body earms extended, circle with hands-

* eswim front crawl with arms only -
*  eswim breast stroke
,shands bent at chest, fling outward stretching
Finish with run in place.
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Arletha Seiffert, swimming coordinator, San Francisco
Special OIymplcs, offers several innovative activities which can
be conducted in the shallow end of a swimming pool:

Balloon Blow (Walking only)
A. Balloon is inflated and tied prior to start
¥B. Participant — runsin shallow water and blows (no splashing)
. is not allowed to touch balloon with body
Balloon Blow (Swrmmmg)‘
A. Balloon is mﬂated and tied prior to start )
B. Participant 2 (1) walk, swim, walk :
(2) can guide with body movement and blow-
ing, but not.allowed to touch balloon
Walk Swim — Swim Y
Participant-swims, but may place foot on bottom a number of
times (to be determined by officials) L
Shallow Water Swim ) C
One width — no touching bottom or sides — NO HELP
25-Yard Shallow Swim i
Any over arm stroke — for partlclpants with swimming ablllty,
but are unsafe in deep water. - -
All regular rules cover this event
Back Float
Position and length of time
Participant is judged on form and time variations — scull on
back with or without kick of winging (hands raised along sides
to armipits, arms extended horizontally and pressed to thlghs)
25-Yard Back Stroke
Shallow water ~ crawl or elementary back stroke.
.All regular rules (no‘touching). .
Kick Board With Help
:Participants kick holding kickboard - helpen wal‘ks backward -
Do not walk on side of kickboard:
This event is only for extremely uncoordinated persons.
Kickboard - No Help
For p‘artlclpants who do not reallze they really can swim
along, |
Do. not place body on béard
Be gure elbows are straight and body is floating behind board

ki

-

,

’

-
-

*Be very careful in teaching this event.
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- A Code for Swimming Volunteers
" CarolHill .. SR ‘
Elementary Supervisor, TMR ¢
* District 287

Te

Minneapolis, Minnesota 55343

.

Besure . . °© Look into your heart and-know that you fgafly
N _ want to felg other people.

Don'’t offer your semwices qnléss you believe
in the value of what you are doing.

Be convinced

Be loyal . . Offer suggestions but don't ridictle. Acce;it
' rules; don't criticize what you don't
" understand—there may e a good reason.

Y (4

Ask ab'out'things you don‘tunderstand. Don't
coddle your doubts and frustrations until they

Speak up,

worker. - .

. L] é
Be ,willirfg to learn  Training is essential to any job well done.

Keep on learning  Know all you can about mental retardation
. and How to help the retarded.

Welcome You will do a better job and enjoy it more if

supervision you are doing what is expected of you.
Be dependable YOUR WORD IS YOUR BOND. Do whatyou

have agreed o do—dont make promises
you can't keep.

-

Operator is pretty mueh out of place in

¢ » -today's complex community.

. °

drive you away or turn ygu into a problem -

Be a team player - Finga'place for yourself on the team. The’

[}

®an

N T . .

Safe Swimming and Epilepsy ) L

® Don’t ever swim alone or in areas far from help.
® Ask your doctor about swimming and you, and
follow his advice. : -
® Tell school anthdrities, lifeguards, swimming teachers,
* . ‘camp counse if you have epilepsy and want to
swim. It’s,netsfair to them if you don’t, and it could
be fatal to you.
® Don’t swim if you have forgotten to take your
v*  medication recently. Always-take your médicine with,

ou.
° %on 't let yourself get chilled or physically exhausted.
@ If you have seizures often swim only with a buddy
who knows about your condition. Wear a bright
colored swim cap for quick visibility.
® Consider that seizures and swimming do' pose a
hazard. Remember you can always wait until you
have better control. * . .-,
@ If a child who has seizures is playing on the beach,
near a pool, or on a boat, let him wear a lightweight
. life jacket or a small plastic foam flotation device.
From National Spokesman, April 1974 (Vol. VII, No.
4), page 4, monthly publication of E ilépg oundation of
America, 1828 L Street, N.W., Suite 406, ashingtoy.C.
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‘Dom’t Sell Us Short:

" Thoughts of a Retarded Adult

Judy Newman, Swim Spec:allst .

Arizona Training Program

29th and Swan REN

Tucson,"Arizona - - -

’

We are adults and although others may say we are mentally
retarded, we are individuals with the same need for lové. fnend-
shlp, and 'satisfaction asour nonretarded fuends Just because. we
have difficulty with academlc and abstract concepts does not mean
wecannot accomphsh fitany physical tasks that nonretarded aduits
do. Becoming self’sufficient in the.wajer is an area where many of
us shine. Once bastc coordination and gnovement are learned.
many of us become prof:cnent swimmers. others better than aver-
agé, and we often outswim our nonhandicapped frnends. By achiev-
inggoalsthatare |mportant to us we balance frustr’atnon incurred by
failure In other areas of our lives. We realize that each of.us has

. Ppersonal problems Just as evetyone else dees. Learning to over-

come fear of water. gaining skills. no matter how sught gives us
feellngs of accpmplishment in things that are lmportant to us. just

1 as in the iife of anyone.

*

Aruntoxt provided by Eic:

We do tend o live within ourselves and often by ourselves But
the wide and yanied range of swimming activities in which we take
*part challenges us. feelings of satistaction result from participating
.in these activities and help bring us out of our shells to communi-
cate with others. )

Many of us have never had to learn r8al d;scnphne We go where

we are told; do what we are told: few expect us to take, any direct
responsibility for our actions. In a swimprogram each of us learns
specific rules to which we must adhere every time we enter the
water and swim. Some take longer to learn things thar: others but
most of us ¢an-and do learn to swim.‘How very important wefeel
when wetell therulestoa new participant—we are more dignified.
worthwhile, and like a person not a thing. )

Many movements that are nmpossuble or difficult for some of us to
doon Iand due to neuromuscular nefficiency can be done in the

P
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water Leamung to control body movements in water often leads to
better control out of water. thls helps us by providing fur physical
-, actity,'group socialization'ir a relaxed atmosphere. better physi-
cal coordination in other phases of our lives.

We need to feel ndependent in the water to heip develop feel
ings of self-worth so we can cope with many disappointmeénts we
face datly. Asindividuals each of us needs to learn at his own pace
Even organized competition can come after we feel secure in the
water Too few sociél physical activities are open to many of us. so
we are eag& o Tearn and take part. this helps us devefopthe ability
1o follow directions and to retain what we learn

Though some of us are20. 30, or even 60 years old. we can and
want to participate with adults from other centers. programs.*or
sections of town. We are thrilled to make new friends. be a partof a
group, and accepted as an individlual. We want to show the world
that when.given an opportunity we feel emotions of normat adults.
achieve skills of nonretarded people. and can make communities’
better places to live. Please. don't sell us short! .

g CTn St
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'_Athle/tic's' and Sﬁoﬁs

Three years ago teaghers and staff of the East San Gabriel
Valley School for, the Multi-Handicappegd in Glendora, Cal-,
fornia asked. - . !

¢ Why not have an, Olympics for multiple handicapped stu-
dents so that dll exceptional children enrolled 1n the program

* . can participate? .

+ Why can't competitve games and contests contnibute to
growth and development of muitiple handicapped children?

+ Why can’t muitiple handicapp®d children work tdward a
gdal or reward 1n an activity which 1s commensurate with their
level of skill and ability? : oo

» Why can't multiple handicapped children-experience the
fun and'excitement of Olympic-hke games and contests?

r e

* Why shouldn’t they feel importan, be recognized, and -

helped to féel their own worth and dignity? .

. Why shouldn't these children be cheered, and praised for
théir accomplishments? - . .
' « WHhy shouldn’t they-expand their social contacts and soqal

. interactions through Olympic games and activities? ¢

ERI

Aruitoxt provided by Eic:

* Why couldn’t an Olympics “for multiple handicapped
youngsiess, be a learning esperience fdr the chijdren, parents,
teachers, and community? - ' ’

With the help gnd encouragement of Donald Welch, princi--
pal of the East-San’Gabriel Valley School for the Multi-Handi- ,

-

’ .
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A 4
capped. (ESGVS-MH), and Robert Howell, program specialist
for the deaf/blind and multi-handicapped, teachérs, aides, and
parents organized their, first Multi-Handicapped Olympics and
held it in spring 1972. o

In May 1974, the Third Annual Multi-Handicapped Olympics
was held with outstanding success. A steering committee
composed of teachers, aides, parents, and staff members
planned and organized,. the dgdy's Olympic events under the
direction of Peggy Reaganf' remedial physical education
teacher. The following material is presented as a guide to
planning-and’ staging the Olympics, and with the hope that
more programs for multiple hapdicapped children might pro-
vide the same kinds of opportunities and experiences for their
exceptional children. o <.

’

v !

P .
Robert L. Campbell, program specialist in’ Developmental and
Remedial Physical Education, and Peggy Reagan, remedial
physical education teacher, Division of Special Education in the’
Office of the Los Angeles Cdunty Superintendent of §chools,

9300 Fast Imperis| Highway, Downey, CA ‘90242,

>
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. ORGANIZATION

Eight committees'were chaired by volunteers from the ranks

, ot teachers, aides, staff, and parents:

Publicity—A release by the Los Angeles County Public In-

" formation Qffice yas sent to all news media. A special invitation

\was sent home with the children to all parents, triends, and
, relatives. . '

. Parade—Led by Donald Welch and Winnie the Pooh (courte-
sy of local Sears Roebuck Company). All officials, participants,
teachers, and helpers paraded.

Refreshments—All drihks and cups were provided by Burger
King. cooqus were made by volunteers from the parents
‘organization.i

Music and Audio-visual—The sound system and videotape
-dquipment were provided by the media-technician assigned to
the ESGVS-MH. Al of the equipment was located on a truck in

the center of the Olympic area” The announcer was stationed *

on top of the truck and did a play-by-play account of events
in progress, and indicated when it was tlm,e for groups to
rotate to the next event.”

Awards—First, second, and third place, rlbpons and parucr-
pant ribbons were made by the?parents organization. Every
participant received an Olympic award.

Event leaders—Volunteer. leaders conducted events and

. kept tlmes and scores for each participant, Upon completion
. of all events, place winnefs were identified and results turned
in to the director.

Equipment—Most of the equipment and supplies which
were'used to conduct various events and activities came from
the school. Hawever, involvement on the part of local busi-
nesses and organlzatlons in the form of donations, addgd

street department fire hoses to outline events came from t
fire department.
Special arrangements—Extra potty chairs were provided by
and a fenced play yard was made available with

s not new at ESGVS-MH. They have been
in the school program for over six years.

When events were selected and explained, teachers signed
up each 8t their stude@ts in two to four events. This was done
about a month before the M-H Olympics to allow sufficienttime
for*students to practice events with ,classroom gnd remedial
physical education teachers. This practlce observation allowed
the teachér to place each student in either the high or low

. . °
(34 7

PA 7o provided by enic [l

gron for competition. Teachers welre allowed to use behavior .

moditication techniques, such as food, to encourage student
participation if necessary.

= The Third Annual M-H Olympic Events were run four t|mes
during the morning. A andout sheet was given to all teachers
and their belpers which showed a diagram of the field and
when each of their students was scheduled for various events.

5

EVENTS
Creeping Race—Students crept the length of a mat: Two mats
were used. side-by-side allowing two students to creep at.a

. time. Total number of seconds was recorded.

Obstacle Course—Steps-with handrails to go up and down;
tires to-step into; a tunnel to crawl through; a largé plastic
ball with two holes to crawl through; and a rope to follow to the
tinish line; total number of minutes and seconds were recorded.

Runnlng Race—A 25-yard dash. Total _number of secohds
was récorded.

* Tire Rolling Race—Students rolled a car tire 25 yards. Time ’

was.recorded.

BalIan Popplng-Students using a three Yoot long stick
with a straight pin in the end, were given 15 seconds to pop
as many balloons as they could. Balloons were attached.to

a flat piece of cardboard which was pIaced on the ground in,

front of them or -held up before t

recorded. . > .
. Clothespin Drop—Students kneeled sat on chai
three pon{d coffee can on the ground behi
were given ten trials and successful drops

recorded.

Tooti-bag Toss—Students sat on chairs either one or two
yards away from a gallon ice cream container. Distance was"®
determined by the level of ability. The number of successful
tosses out of five was recorded.

Scooter Board Race—Students laid on therr stomachs on

ort or lpng scooter boards. The total number of seconds it

mplete the course was recorded for each student.

Tricycle Race—AlI students were provided a tricycle accard-
_ing to theif slze and level of function. Time was recorded for
each student.” : -

‘A time schedule of the day's activities was printed and
handed out' The list of events included the Paradé, Opening
Ceremonies, Symbolic Torch (stick with helium balloons tied
to it), release of a number of helium balloons, M-H Olympic
Events, picnic lunch, Maypole dance {under the direction of
music therapist), and the Awards Ceremony.

These teachers found the answers to those “why not”
questions through the M- H Olymplcs Now it's your turn.

S with a
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. INTRAMURAL
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4

ATHLETIC .

PROGRAM -

FOR THE

The philosoph$* of Riverview School is that- mentally

MENTALLY o handlcapped adolescents, like their more-able peers, are

éﬁg‘;‘
unumcnppsn -
! ADOLESCENT

L 4

JAMES STANISZEWSKI ’

3

’

‘integral parts of society. Therefore their education should -
-discover and develop those abilities which will ensure worthy
contnbuuons to anid membershnp in tlrat society. Permeat-
ing this phxlosophy are fundamental goals and purposes
for all children such as seU'-reaIzzaaon, human relations,
econom:c efficiency and civic responstbtlny The intramural
program at Riverview Schoohy to give educably
mentally handlcapped adolescents activities which are com-
petitivé in nature " withirt the school setting so that each
individual may be better able to cope«wnh competition in
socnety‘

Riversiew School does not offer mterscholashc athletic
competition. Itis the school’s philosophy to encourage better
athletes to seek competition at‘their community schools as
‘members of teams composed mainly of ponhandlcapped stu-
dents The staff and administration make arrangements for
theSe more able students to paruclpate at théir community
schools*if the individual desircs to compcte. In place of
.an interscholastic athletic program, a comprehensive
intramural program is offered.

Recreation and social discipline are the core of the

-, intraniural program. The emphasis is to provide-mentally

=

handlcapped adolescents with various.activities that have
social carry-oyer values, or lifetime sports so that each

T mdmdmﬂ may become proficicnt in leistire timé activities.

" The intramural program is designed;to give the students
opportunities.to apply skills they have acquired in phxslcal ’
education classes to competitive activities. Physlcal
educatlon like the.academit program at Riverview School,
’is mdwnduahzcd so0 that each student works at his own
rate according to individual ability instcad of compcting
with peers. Therefore the intramural program is the only
compctitive program included in the school’s curriculum.
The program is conducted during noon recess four ddys-
a week in fall and spring, 'and two days a week in the
winter. . s

- Students in the intramural program may cmpete in such -
team sports as flag-football, volleyball, or softball;
individual sports like track and field; or lifetime sports
such as bowling, table tennis, and.*badmmton. “Students

. are encouraged to participate in those activities which inter-

_ yeurs). Students compete’ within their rcspecnve divisions

est them. i _

The intramural program is. dwndedomto two dlvmons.
intermediate (age 11-13 years) and j Jumor high (age 13-16

to determine champions and prizes are awarded to f'rstN
place winners in each division.
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Success of the intramural program at Riverview School
is dependent upon on both faculty and studen{body. Faculty .
members have donated their time to organize and support
various'teams in their competitive efforts. The physical
educatidn department has been very cooperative in allowing -
the intramural prograin to use its facilities and egquipment.
Students have the responsnbxllty of setting up any taking
down equipment as well as officiating at various evgis and 2
they have takef\the initiative and have performed adinirably/ §
with a minimubm\aﬂ.adult supervision, .

A highlight of the mtramural program is u bowling league
which is held during the spring on Friday afterhoons. Alt
students participate in the bowling program which is held
off campus. They are placed on teams within their respective
divisions and compete in league fashion similar té that of
their parents. Handicaps for bowling are estdblished
according to the American Bowling Congress stand'ards for
junior leagues. E/ .

The value of this program is that it enables the mentally : .
handicapped indiyidual who demonstrates a skill tepartici- . ONL _
pate in a wide variety of (‘ompemne activities when given ’ X ¥ L
the opportumtv and encouragunent - . L

. . . . A . .

’

. ’ ¢
i"lT’RA\IU AL ACTIVITIES CAL hf\l)\R

Fall (September an tober) * "
Punt, Pass_ang. Kick(directed bysthe ph\Sl(‘dl e(gm‘atwn

“+ department) ° s .
- Flag-Footbail Leagye & "
e Glgl ] goc(‘rr (d;&r('('f&l by th¢ pthml mlucauon d(part-
m < b
Winter I (Novehzbe# and December) PR g
Coeducationl Volteybaill Léague™ .~ .

Badminten (coedu(ré}uﬁlal and by :u) , ”
o
e
I

Winter 11 (January, F ebruar:g Marciu
Boy’s-Basketball League © % (e
Glrl s Basketball League ((hre(‘,tg‘d bv theghy.slml e(}u(a&tlon

* department) - . .
Fyee-Throw Tournament (by age and sex) . RN
One-on-One Basketball Tournament (by age aid sex)
Winter 111 (March and April) M
Table Tennis (coeducational and by se "~ " &¢
Bowllng League (six weeks on Friday dfternﬂonsf -::,

. Sprmg (May and June): . L
CoeducationalSoftball Leaguc ’ : ‘ ’
Track and Field (directed by the physical education dcpart-

ment) . R

JAMES STANISZEWSKI is intramural
prégram director of the Riverview .
Scllpol, Manitowec, Wisconsin.
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Joel A. Bloom oLt
Director of Aquatics
University of Houston
Houston, Texas

. -

The silence of the campus is suddenly
shattered by the sound of faughter’ and
exuberant voices. This mpact announces
the arrivalof children at Camp Cougar, a

summer residence camp condutted on the-

University of Houston campus. In 1973, the
Texas Special Olympics came to the;cam-
pus and ignited an interest in mentally re-
tarded children and their abilities. The idea
for the camp arose from a combined effort
of, the university residence halls program

nd the local association helping retarded
citizens,, The enthusiastic atitudes and

desires of mentally retarded children .

started thoughts about what could be done
to inspite new experiences. The camp set-
ting seémed a natural., .

In 1974, the Denver meeting of Project
Aquptlcs provided ‘one of the, sparks
necessary for residence hall.and university
aquatics staff, specialists in the educgtion

_ of theretarded, plus somé volunteers to get

~ together and ptan the initial program with
/SW|mm|ng as the central focus. Their ideas

were sound. They established a format
which encompassed craft projects, music,
sports,- and.field trips to local places of in-
terest. In addition they planned campfires
and an awards system. Once they had thé
outline of action, they needed campers.
Brochures explaining camp goals along
with a few donated television spots got the
ball rofling; soon 20 scholarships given by
area businesses were available. These
funds paid for the children’s camp tuition,
room, and board. The first one-week ses-
sion wnh 65 campers proved successful.

~The format was functional and paved the

ERI

’

way for additional experiences. More, craft
work was added in the second session and
programs of physical actwmes were also
enlarged.

’

[AruiTex providod by eric [ . -
« . .

‘.

.
A )

Children functioned very wellinthe aqua-
tics area so fhat emphasis wds placed on
learning multiple skills. The American Red
Cross beginners otitline served as a guide
and a skill developmert ladder soon
emerged. Prone and supine floating, in ad-
dition to basic locomotive patterns, were
the focuses of activity, if camper. not
achieve the beginning swimmer level, they
réceived a participation award. Similar re-
ward patterns were established in other
areas and.an overall feeling of suécess pre-
vdiled.

45 ’

An Awakening
~ to Laughter °

’ -
-~

.The three single-week camps estab-

lished in the first year proved to be an ideal
amount of time to expose the children to the

gamut of activities without completely

exhausting them,

During the first year, para- and ‘quadra-
plegic children were included in the sec-
ond-session program. For many, their
experiences in the water and in the cange
were exciting moments of exploration in a

'new environment. Away from the pool, their

world was enlarged by craft work, music,
and, painting.
Soov s

s
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Music was essential in all sessions and
the social injeraction among all the cam-
pers gave’children a chance to discover
new aspects of their personalities. €hildten
in wheeichairs and those who could dance,
established a rapport through social even-
ings together. This led to a working rela-
tionship which enhanced each camp group.
Words of the camp’s purpose spread aid
members of Houston's professional sports
teams came to the campus and spent some
time with the children. The first year of ad-
ventufe came”to a closa with interest de;
velopet® .
The secon r was planned to expand
the experiences Of the first. Again, more
time was spenfin aﬁj(atlc activities sihce a
definite pattern of:skill development had
emergéd. A coloring book was designed as

a motivational tool .and children were
sparked by its intent. Skilis were tllustrated
in the 'sequence they were to be ac-
complished; As children completed a skill
they were allowed to color'the correspond-
ing picture. Three~books were produced,
each equated to a particular skill level the
children could achieve. Beginning, ad-_
vanced beginning, and intermediate levels
Were represented and Red Cross certifi-
cates were issued upon completign. Crafts
were encouraged as were music, ad, and ,
drama. - S
The camp has served the needs of 255
children since its inception and the future
looks brighter and brnghter. They came in
aughter and exuberance and ghared

“@ movement experiences and hyman inferac-

tions, They leave shanng the camaradére
of fnendship, warmth, love agd look forward ~
to another year at Camp Cougar.

<
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- — . Esther M. Dedrick, Consultant . - .
: 3 ) . to the GoodtYmes Program, YMCA ~ . £ ¥ L
X Summera,)ﬂ‘i, and vacation is at hand. Tom cap g0 The age andvaBdlty of the: Jnd1v1duals attendmg deter-' .
* to scout cdmp and Jean to Y camp ‘or else take part in mines their placément in units as well as’the actxvﬂscs in .

~any of the other outdoor activities scheduled during the, which they will be invelved, For the very young and severely
sunyner. But what is there for John and Mary and all the lmpmred,‘vthe teachlng of one or two words or sounds or

.

e + other youngsters who suffer mental or physical impairments actions may be amajor accomphshment, for the older, more
which prevent them from taking part in regularly scheduled ~  skilled partxclpants planning and preparing for their own
activities? Summer months are difficult for the Johns and | group activities may be involved and, perhaps, they may

’ Marys and their parents. Special school class, activities and also assist with the youngsters in one of the other units. '

. contacts with student fr;ends no_lomger exist. John and Every effort is made to integrate GoodtYmes participants

. Mary face long ‘days’ of inactivity without the pleasure of into on-going YMCA programs. Children -from regular
participating in programs such_gs those which Tom and _YMCA prdgrams havealso taken parhn activities scheduled
e Jean accept so casually. - . for GoodtYmes enrollees. =
The dreams of many of these special children beca 3 Lo
. reahty in the Longview-Kelso, Washington area in that year . The basic objectives of the 1974 program were to improve*
of 1964. This was the year that the Goothmes Summer communication skills, work on gross and fine motor skills, -
.. Enrichment Program had'its cautious hegmmng It started and improve-practical living skills. The general prograns

was structured as an educational/habilitation program, pro- ¢
viding stlmulatlng activities embodying these objectives. The =
atmpsphere,ismoye relaxed than in the special school class
program but the oh_)ectnves are the samé — to provide stimu-
lation and to maintain the leaining process so the young,
people will not regress during the vacation months. The .
".goal is fun as'well as fundamentals, Weekly evaluations .
“were made and & final tabulation of skxll growth made at

" with only two weeks of programmed activities designed to

. 4 give youngsters with impairments an “educational/recrea- ..
. tibnal experience in a relaxed atmosphere which continued
the learning spmulanon provided during the school year
by- special edycation.classes. ‘Expmnsion of the program to
four weeks was made possible in 1967 and.1968 by a grant
from the Joseph P. Kennedy, Jr. Foundation. The program
today is of six weeks duratiop with more sophlstmated !

)

N activifies and professionally trained staff. John ahd Mary ~ the close of the program. Cw
nowd:mve sum'lt‘ner acg\‘?}tws grogrammed for their special A.therapy team appruach mékes maxnmum use ‘of the ..
= needs just as Tom and Jean do. , - * >~ professional therapidts who serve as ,program 1 consulfants

The GoddtYmes Summer Enrichment Program is spori-

A sored by the YMCA of Southwest Washington and is a part
of the Special Services Division. The staff includes profes-
signal speech, physical, ‘recreational, and occupational
theraplsta as consultants. The core staff, which is composed

" of the unit leaders and their’ program staff aides, attend

a collége level workshop for training as a prerequlslte for

> employment. Funding for_ the program is provnded by -
fedgral, county, and state grants jn addition to YMCA sup- *

and who assist with staff and.volunteer training. Therapists
_evaluate the participants with problems, prescrlbe pro-
grams, and ‘train staff members from each unit to carry
out the programs prescribed for the participants in their .
"unit who need-them. These core staff, members, in turn,
train the participants’ counselor to carry out the prescrip-
tion. The \professlonal therapists check with sta¥f members
about the progress of ‘the participants aud make changes
in the prescribed programs as needed. -

"y port and contributions from communlty groups and
indiyiduals. . - Thxs approach makes*it possible for more chxldren to
Preschoolers to young adults are participants in the ses- receive therapy time and the professional ‘therapists are
%ions. Impairments encountered ] range from moderate to, .able to develop and supervise prescriptions for more™” °
.  severe, bpth physical and mental, Emotional disturbances, individuals. The consultnng therapists who take part in the
. * ‘brain damage, cerebral palsy, slght lmpmrrqents’ hearing- program work with many of the young people during the

impairmeénts, mental and physjcal impairments ‘caused by -~ sclmol year and are, therefore,.able.to continue the pro-
accident, disease or birth defects, learnjng deficiencies, grams which they had developed. The director of the Good-

. - social deprivation— all of these are found among the paruc- .tY¥mes program works closely with the director of speclal
ipants. Many sufferifrom multxple handicaps. Referrals to”  ~ services of the pubhc schools and the classroom teachers,
- the program are made by members of the medical profes- .@nd also with the director of a private school which'serves
s sion, therapists, school counselors, and other agencies, who ‘the seve.rel'y lmpmred as well as preschoolefs. Thus it is
.. . havecontacts with those needing such a program. A trained , ~ possible to receive background informgifon o II partici-
. -~ volunteer staff assists the core staff so it is possible to work pants, which makes for more successful development of

) ;%w::h the parhclpants on a one-to-one basis. : activities. N . ) . -
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. Ilene Ackner

“ Recreation Consultanr -
New Jorsey Association for Retarded C(uldren

New Brunswick, New Jerse Y.

-

“Have you ever jumped in a haystack? Grown paper
flowers? Explored a multi-sensory maze? Flown akite? Blown
bubbles? Painted a‘mural? Petted a lton cub? Shaved 3 bak
loon? These are just a few bf more than 100 activities 1n which
2,000 mentally retarded children and adults participated at
New Jersey's first Hand-in-Hand istlval last May. The big
event came off on schedule o campus of St. Joseph's
High School (Metuchen) wit 6.0D0 volurite®rs from 14
counties. . : . -

. o
] A
. -
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Founded by Brother Patnqk Breslin, cha:rman of the
physical educatlon department at St. Joseph's ngh School,
Hand-in-Hand‘®%as based on the highly successful One-to-
One Festivals held-for several years in Central Park, New
York City. The basic purpose was to provide a day of fun,
.activities, and social contact for mentally fetarded people
of all ages. Food and beyerages, given through the courtesy
" and good graces of Burger King and Swift Ice Cream, were
‘served by hundredsofvolbnteers




When asked 1o sum up theirr reactions to the Hand-in-Hand
Festival, most students mentioned how gratifying 1t was to
see those kids enjoying themselves. Yet the mentally
retarded participants were not the only ones who enjayed
themselves. 1t was best put by a juniQr from Montclarr State
College spectahzing in therapeutic recreation. "The main
feeling | took away from this fantastic event was that both the
mentally retarded anda the volunteers benefited equaily "

She was $a right. Come May 17, 1975 Hand-in-Hand will
encore and be bigger. bétter, and more beneficial.

A great r‘namdents preparing for jobs as municipal
recreators were on hand Their reactions were quite en-
couraging for those who advocate public recreation for
indwiduals with various handicapping conditions  ~

One Farrleigh Dickinson junior who organized an activity
for low-functioning retarded children indicated that she
“would definitely want to imtiate more programsafor the
handlcapped A student in the recreation and leisure cur-
rculum, she added that recreation for the handicapped
“is a new idea for me because | ve never seen if done by the
recreation department in my home town '

Many of the students who had not worked with mentally
retarded children or adults before thé festivat found them-
selves pleasantly surprised They had not thought they could
work with mentally retarded people - the festival showed
that they could véry effectively

Another volynteer whose Sesame Street puppets recewved
several hundred visitors during the day was "surpriséd by
the children’s ability to react normally They knew what to do.
how to~play with the puppets, and they exhibited curiosity

- like ‘normal’ childran!”

T
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THE THERAPEUTIC . ™ .
VALUE OF DONKEYS
by J. M. GOODRICKE . 2

I OWN two donkeys. Mufl‘in,.a grey, very placid, and reliable *
donkey with a typical dark brown cross on her back was born
and broken in Victoria. Piccola, a'dainty, dark- chocolatc .

““~donkey, rounded up from Northern Térntory, was terrified of

2

absolutely everything—even a carrot in her food-when she .
arrived in Tasmania. When l’lccola realized that there was
another side of man besides one_ who chased her with dogs, -
beat her in and out of trucks, and took her on noisy and
frightening j Joumbys, she became most affectionate and Kéen

" to please, even thoughrshe stifl had moments of caution. -

Shortly after buying -the donkeys Muffin produced a foal.

- This was marvelous as | was ableto, handle the foal from the
«day she was born. She soon Igarned to'lead, to have her hooves
- picked up;to be cleaned, and to Joad into a donkey float. She

became s0_ affectionate that_she made a-atrfgc nojse almost

lee a purr when she was fondled.

Donkex_' are very adaptable. If a personi has plenty of
patience he can infroduce them to almost anything. Although
donkcys may, hesitate at, first, they Zccept new situations
quickly ,and.l:tt(e.reteachmg is necessary. -~

I bouglit these donkeys because I work with mentally and
. physically handicapped ’children at_the’ Rayal Derwent Hos-

-pntal I soon found that other qualities possessed by these

donkeys made them ideal for work 1 planned for them. They ™
.enjoyed” human company and would stahd, for hours lapping
up all the petting and attention they could get. When handled
correctly from the start, donkeys do not bite or kick, Thcy are
Yery docile and have a ‘steady walk so children. soon- gam
c,onfldcncc in being near and ndlﬂg them,

As soon ds Piccola had learned to’bie led and to load into thc
. float, I took the three donkeys to.the hospltal l mtmduced

i--a.x
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them first to chlldren at the special school within the hogpital -
grour.ds These children gained confidence most quickly and* "
enjoyed the donkeys’ presence most. Many of those® A“thcé
wardg -the more severely retarded and. younger.children—were

°®

afraid of the donkeys or showed no interest at all in them; but |

even this gradually -ehanged. These children stood at a
distance, came forward one at a time with some trepidation,
nceded some help in mounting, and much persuasion to give
Miffin a tid-bit at the end of & ride. After four visits, one
could hardly sec_ the donkcys for children crowdmg aroundﬁ

" them! Many were quite proud of the fact that they mountegd

¢ her on their own. .This has built self-confidencc and enal;_gs_,_.

“all by themselves—what a stimulating expencnce'

Other therapeutic values have been observed. Rldmg
requires balance and confidence in sittin
object—Row about tight adductor muscles tﬁat are stretched
when legs are asiride the saddle? Although"wc still lead Muffin
when_each child rides, some have been able to learn to control

" them to expericnce the ‘thrill of achievement in domg

«something a little more difficult on their own.

The children often ask when the donkeys are coming again.
During the winter it has been too cold for children to comé
out of heated wards and’ wait to take turns for rides. By next
spring the children’s experiences will hebroadened as Muffin is

on a moving

being introduced to harness, to pull ajinker and Piccola is also

being trained fo give rides. N
The author J M. GOODIlICKE is agsoctated with the
Royal DerwentHospttal V:ctona, New Norfolk, Tasmana.”
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“*Family Togethérn‘géé

Family Resources Services is a new program developed
by the Pennsylvania Department of Public Welfare to pro-
vide various types of assistance to famllles of retarded per-
sons. Its major objective is to help mentally retarded"

2 iridividuals remain with thelr family rather t}ran live in

i - . Play | Guides to favorite : sports, games, and activities by writing
% 7 a . Closer Look, Box 1492, Washington, D.C."20013, or to Eunice-

An institution or in some o!her living arrangément aWay
from loved ones.« - A

Although the program is designed primarjly for, families
which have a mentally retarded family member at home,
it is intended ,equally for adoptive or foster parents.of a
retarded chl)d adults who are responsible for providing
a residence for a retarded person in the community, such
as a brother, sister, or other relative; and parents of an
institutionalized mentally retar@ed family member who
would be willing to provide home care if supp.orli\ée services
were available. In addition, the program indirectly benefits |
adult retarded persons who are living independently in the
community, although it.s géared more for family support .
than direct assistance toretarded persons.

Farmly resources services are made available through
grants .to county mental health/mental retardation pro-
grams. Services are provided on the basis of community

needs an®in most cgses use existing agencnes and programs.
. ,‘* ‘ y ¢S
. . .0 V- R
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for lmplementatlon Where certain services are not
available,. they ‘can be requested ‘by famllles with s;iecnﬁc
needsc v o

Types of services offered under the Family Resources
Services Program are: respite care, famlly aid, homemaker
services, recreation, transportation, |n-homg therapy, and-
“parent training. The recreation programs allow the retarded
person to expenence regular community leisure-time -
actiymes and lncrease ablllty to partlcfpate in these
activities lndependently The family benefits by having
periods of relief while knomng that; the retarded famlly
‘member is well supervxsed’and ls engaging in wholesomc\_
‘recreational activities. .

. Approximately $2.3 million has been earmarked to the_
county MH/MR programs by the Public Welfare Depar:- »
ment for these gervices,. and it is projected that 22,000
persons will be served by the program during the current
fiscal year, an ave.rage of 96 cents per person per day.
Note. Additional information about this‘program can be
obtained from Office of Mental Retardation, Department
of Public Welfare, P.O. Box 2675, Han;lsburg, Pennsyl-

. vania 17120 :
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S ' FAMILIESPLAYTOGROV!

Farilies Play to Grow is a way fonspecnal children of any
age to enjoy a regitlar program of play and sports with their
families, classmates, and friends. You and your special child
. ’ take part in 30 hours of physical activity overa period of three.
months or less. Any kind of 'sport or game counts. You can
walk, rum, dance, swim, hike, or play ball together — at home,
at school, at a residenitial center. The lmportant thingistodo - | «

Y6u can get a Families Play 1o Grow kit consisting of The |
« Family_Play Manual, Family L‘lay Calendar, and ten Famnly .

' Kennedy Shriver, Joscph P. Kenncdy Jr. Foundatmn, 1701 K
Street N. W WashlngtOn,DC 200,0'6

P . , . . * F)

Aruitoxt provided by Eic: R L,y

. .
. \ § - M

it regularly — as a family — with love. .o
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. Kathleen Muiphy-Wiess; playground supervisor
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Ronald F..Bama, progranrcdofdinator“ e

%

many hours of volunteer work, extensive community involvement,

arid a strong coordihator.to set up ar?‘inexpensiveate_creation pro-

gram for children who are physically, mentally, .ot emotionally

_ unable to participate in & regular recreation program. The only
~ special equipment needed was a ramp.and a city pool. = -

/ in March 1974, the Orlando Recreation Department began plan-

ning- a pilot_playground program for handicapped children to be

.conducted’ during July. The goal was to provide a setting for

maximum interaction between normal and handicapped children,

while providing recreation for both. .
The Recreation Department contacted the Volunteet Service
s, =+ Bureau, logal youth and adult service clubs;teachers from schools

0

-+ for the handicapped, several .churches, and organizations for ex-

ceptional children. Through letters and meetings, the proposed

project wasexplained, and its possibilities often illustrated with the
film Outlook Nashville, about a similar volunteer-run project in
Nashville; Tennessee. . e A
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The Orlando (Florida) Recreation Departmerit found that it fakes «

” havioral comrper}s. Alt parents were phoned and registratiors

_Everybody’s Playgro

. = , .

‘e e . / : :

To solicit volurteers for the playground, teachers and éhurch

volunteers visited schools, colleges, and YMCAs. An Orando .. °

newspaper cooperated with articles in the volunteer and local .
feature columns. Local radio and TV stations provided time to  °,

request volunteers,’and the local pablic service station jimed-a 30

iminute spevial, Playing Up Hill, which was broadcast twice in June. R
- To reach handicapped participants, volunteers left/applications
at each of the city's six schools for handicapped children during the
Enonth of May. Applications requested certain vital statistics, doc-
or's signature, and comments on behavior. The forf was probably
ﬂut,speciﬁc enoygh, since many parents gave ng physical or be-

confirmed. * L,

Most of the 30 participants were six to ten yeafs old and mentally
handic’apgmfiEight children had physical digabilities, two were
blind, oné was deaf, and, two were autistic Nearly half of the
- participants came from Orlando’s Sunland Training Center, astate ¢
* hospital for physically and mantally handicapped individuals. Se-
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ven, from Harbor School for Leaming Disabilities, came as a class
with their teacher and aides. -~ .

The playground program was conducted at Orlando's Pninceton
School and playground, A strong playground program for non-
handicapped children was already located there, and aheated pool
and classroom were avallable The playground area had a large
operisandy lot, two softball diamonds, a tot lot with play equipment,
and a playground shelter. The classroom provided an area free
from distractions and shelter from inclement weather, plus an
essental toilet and sink The fire depariment across the street
offered therr services in case of an emergency. Matenals for the
program were gathered by vanous groups, the Recreation De-
partment, and fpends. since funding only provided for the super-
wsors salary.

“Our first volunteers werefourelementary etghtjunnorhngh three
high school. and five college students. along with three handi-
capped high school graduates. three teachers. two teacher aides,
and a nurse The junior highs were the most enthusiastic. and
nvolved. High school and college students were interested. but
few could yolunteer because of summer jobs and classes. The
elementary studenis grew in number when the regular playground

~ paricipants bégan to join in with our program.

For traning, the Amercan Red Cross rafi a five-day. ten-hour .
session for swimming aides. All volugteers should have attended, - s
however. since all eventually helped i the pool. Aides were taught ‘ . . .
how to approach ahandicapped child to assist in developingbasic  This was the kind of involvement the supervisors wanted, so they
swimming skills Traimig for the playground was held in four eve-  talked with hér about the differences between these chiidren and
ning sessions of two hours each Eachevenirig's programoffereda  herself The next morming, seven-yesr oid Mane explained, dem-
~ new panel of speakers representing educational, medical, social, - onstrated, and heiped everyone to star therr wastebaskets,

and family aspects of handiCapping conditions The first special event with the regular playground was Water
, The playground programwas scheduled Monday through Friday. Day Everyope wore swim suits and had sponges to throw. Hand-
from 9:00 AM to noon as follows icapped participants, especially those from the Training Center,
9 00—Acciimation activity—they colored. cut and pasted.  were confused by adults who encouraged them to squirt people.
- hnished acraft project:glayed in the tot lot. made arhythm  But once they decided it was all nght, they were running to refill »
band, or just sat and talked bottles. Stuart had always needed someone to hold each hand so -
9 30—Halif of the group went to swimming lessons and theothers  he could walk, but on Water Day he ran alone to squm his ward >
played<games, circle ganies worked the best. supervisor. He walked.alone from then on.
10 15—Groups switched places and activities were repeated. The second special day was a picqic at the tot lot. Everyone
11 00—All were out of the pool for arts and crafts until parents  brought sandwiches, and the local Coca-Cola bottler supplied the
arnved at noon drinks. Looking across the area, thete was just one big group of

Games were played in open areas and any onlookers were  kids. with no obvious division. The next week theye were evenmore
invited to join us Often. they would fook on for a ddy or two before  volunteets from the regular playground.

shpping into the circle QOlder children would hetp prepare projects Another special day was a trip to the fire station, compiete with,
in the afternoon Before long. they would begin timidly asknng sirens and a display of the.hook and ladder truck.
questions about a spectfic child they had observed We would The final day was a poal party with awards and cake for all. Two

discuss that childs problems and Behavior. and others with similar TV stations and thg local newspaper were present. One TV station
problems They would usually be seen heiping that child the next  ran a five-minute/special on the evening news, which will be used °
day. * for pre-progrand publicity next summer. .

' Despite the staff's imibial apprehension parlicipants, with avolun- In evaluatioft, we decided thatiraining should start with afilmof a
teer, were free to join in activities®ri the remar playground when reation pgogram for handicapped individuals. From there we,

they wished One day Todd headed for the bumper pool fable and ~ shsgld rupAhrough the daily schedule, testing the sghedule and
asked. "Me play?* One chitd said, 'No, someone else has it next. familidrizing volunteers with the format. All garﬁ should be
to which his pariner replied. ' No m‘ey don't You can play with me  played in advance to ensure consistent rules, crafts should be
next and Fil teich you the rules - All fears were alleviated displayed, explained, and tnied. Transportation difficulties should
gg carton waste baskets were a long term project. One kid on  be worked out ahead of time.
the regular playground found out. aid volunteered to bring the Overall, we consider Qur program a success The community
wastebasket she had made in Brownies and help us miake them. .was ready.
»
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‘Aapting Arvas And -
Activities for Recreation

Bob Cipniana 1s i}r lh‘é Department, of Human Kinetics and
Lersure Studies, George Washington University, Washington,
D.C. 20052.

When on(e}ecusses adapting areas and-activities for recre-
ation programs, four concepts are immediately significant.
First, a recreation leader must be aware of where the partici-
pant stands on the continuum of acquired skills. He can then
take participants from where they are ® where they want t6 go.

-In the case of a disabled or handicapped person, the leader
wants to help the participant achieve specific treatment goals.
« The second concept 1s that, in a recreation Setting, actwities
are merely tools that a leader has at his/her disposal. The
recreation leader starts an activity program so that fun, suc-
cess, and *a sense’ of accomphishment are built into the
prdgram. . ’ .

The third concept of which the leader should be aware is that
any actwity can be adapted, to meet the needs of all partici-
pants. Major limitations are the leader's own inventiveness and
personal commitment to serve all segments of society.

&

)
.

.

The fourth concept is that materials which are adapted
(rules, space, supphes, and equipment) should be done in a

. developmental and sequential order. Activities are built upon

skills that participants have already mastered. Therefore,
activities offered have a higher probability of being successful
with participants.” .

When one #nalyzes these concepts, it 1s apparent that all
are leaderstip techniques that have proved valuable to recres
ation leaders for a number of years A recr?ion leader should
understand that all four concepts may, and probably will, take
place simuitaneously.

«An example application 1s
for senior ciyzens, such as:

Lower th«‘j rom eight to six 4eet or any height that affords
partigpants rtunities to gain maximum benefits '

Make the playing court smaller.

Adapt the volleyball itselt by substituting balloops, nerf balls,
bladder balls..etc. : . L .

Adapt the rules by using newcomb, elementary newcomb,
bounce newcomb, no serve, etc.

Have participants play only a certain posifion on the court

» -

< A
specific adaptions for volleyball

.

.

- ~ Mainstreaming: - Preparation in a
- -~ Municipal Recreation Department

Somehow the thoudht of integrating the abnormal the different.
with -the nomal segment of society stirs visions of green-eyed
monsters and highly complex probiems beyond man sinteligence
Actually, mans ability to cope 1s umited only by his fear of the
unknown This fear is what most cripples well-intentioned efforts to
mainstream mpaired. disabled. or handicapped ndividuals, par
ticularly those whose condition is. not visible. sych as mentally
handicapped persons or people with hearing impairments

In an attempt to lay a firm foundation tor a successtul

,  mainsieaming effort in the District of Colufbia. the Departmeny of

Recreation began & training program aimed at overcoming the fear

of the unknowh. A senes of four one-day orientation workshops”

designed to give community recreation workers an opportunity to
expenence being impaired were held last spring. Each participant
was anificially imparred in some way—blindfolded to produce
blndness. used specially made glasses to create™the ilusion of
perceptual probiems—and then the recreators actively partici-

pated in the workshop. Activities included eating lunch, viewing a

film, playing basketball, reading braille, and a hostgf other recrea-

tional and dally hiving situations. alt done’while “impaired

» &’
Q . . .54
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Responses from recreators yere very encour'aglr)g Many
openly admitted they were afraid of deafing with special popula-
tnor%ind had actually avoided contact as much as possible Most
conciyred that they now had a much deeper appreciation of what it

is ike to be impaired and expressed a strong desire to continGe the

training . .
The Department of Recreation is planning to continue this pro-
gram through a senes of in-depth workshops. each dealing with a
specific bandicapping condiion Workehops will provide medical
and psychological indings arid information retevant to each condr-
tion In addition, each will demanstrate ways through which a
community recreator can integratg impaired, disabled, or-hand-
\capped people into regular programs without a lot of expensive

3 -~

equipment or ‘additional staff

Developed and conducted by Faith A Yiengst, Chief, Train-
ing and Dévelopment, Helen J.Hillman, Director, Program for
Mentally Retarded and Physically Handicapped. Melvin
Ford, Director, Mental Heaith Program, all D C Depariment
of Recreation staff ‘ '

b .
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Basic Physucal Skills for Profoundly Mentally Retarded Children ‘

Y

.

3

Sarah A. Whalen ,

Sunrise*School ' o -
550 Aura Dnve p Lo
Monroeville, Pennsylvania 15146 . ¢

What does a teacher do fer physical education with profoundly
mentally retarded children—consider a regular physical education
class v@h approximately five to seven of these children. The stu-
dents in one such class had a vanety of problems. Some had
cerebral palsy, they seldom talk or communicate. Some have
impaired vision and hearing, there 1s little eye contact. Many of the
students do not play or seem to be aware of others in the room.
Attention spans are short and hyperactivity 1s commonplace. Some
students are physically impaired, some not toilet trained, and many
cannof follow spoken dmectuons

These children need physical actnvuty in a planned, progressive
program to help them enjoy group play. Introduction of basic skills
should bg, themst.step because these students cannot pammpa‘te
in a group until they are able to folfow instructions and perform
basic n‘;gxements like sitting, standing, rolling, crawling, catching,

.

Sitting—Given a signal {spoken, visible, or ;;hyslcal direétlon)

the student sits on a chair or the floor. Hands can be used to -

maintain balance. Hold the position for at least 30 seconds.

Pullows or a wall make good suppo(i’s for the back until muscles
are strorig enough to hold the student upright. Sitting crasstlegged
witharms stretched outinfrontto mauntam balance s also useful to
attaln this ob;ectlve

. Standlng—The student stands in one spot with feet spread
four to eight inches apart on a given signal. Braces may be
_used. The position should be Held for ten seconds.
Any means to keep balance is valid, such as holding dn to stall
_bars.wall, parallel bars, or aide until the student can stand without
help for the required time. For younger children, standing ip abarrel
wuth cushioried sides is usbful.

’

" Rolllng—-On signal, the child does a log roll along a slx by

‘o« elght foot mat without rolling off the side. Tuck arms close to

E

the body or extend them overhead.
s Roll the student in a blanket and then unroll while kneeling
beside him or her. If necessary, help the student roll by pushing, or
use an inclined mat and board to provide downward momentum, or
place child in a lined barrel and roll the barrel.

«
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chmbing, and so on. The Individual Personal |nstructaon P!an (IPIP)
was developed for these students because 1t offers many pos-
sibiliies for progress and success in basic skills. The following IPIP
program was the resuit of efforts and ideas from many people.
Fourteen basic skills were selected as terminal behavioral objec-
tives, each one altered according to the student's individual
capabilittes. Lead-up steps were established as intermediate goals

.leading to the terminal objectives. Different methods to, obtain

objectives were tried with varying degrees of success.

A pre-test was devised including each of the objectives and a
course was laid out in the gymnasium. Although the skills have
been sequenc<y, therr validity has not been venfied. A profile of
eachclass was made (individualsrofiles can also be kept). Weekly -
Prescrnption Forms for each student helped aides ang teachers
work with egch child on a continuing basis'in sequential orde.

~

. . Examples of Terminal Behavioral Objectives T

Crawling—Student crawis on hands and knees for ten feet on
cue. The objectiveds to use a dlagonal (crosg, pattern) hand,
and knee action.

Place a towel or foam rubber belt around the child’s chest so
supervisor can lift child into correct position; Many students be-
come frightened by a farger person standing above or behind them,
soteacher could kneel beside student and gulde hands and knees
through the crawllng sequence. . .

¢ -
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Walking—Pupii must waik the iength of the gymnasium (cross
pattern hand/foot action is required).

Use the same lead-up steps as for standing, but hold the child
under the arms while walking 1n tandem or pushing his feet ahead.
Guve as iittle support as possible since children tend to let you do
the work. Shifting body weight to one leg often automatically brings
the opposite foot forward. Gently pushing the student forward 1n the
step also promotes this reaction.

Runnlng—At a signal, the student runs 30 feet wnthout stop-
ping, within I5 seconds.

Race with an aide who holds the studenf’s hand and encourages
him/her fo run; use of rewards has been rather successful. If
student is aware of other people, chasing can also be effective

Climbing—The pupilis slgned to chmb three rungs of aladder.
Prompt student by touching the proper hand or foot to be

- moved; cross pattern hand/foot action is

Aide places studenton his knee an_d boosts;

uired,
en climbs up in

Leaping—Chiid takes a runnlng start and leaps over an 18
inch high barrier without knockinig it down. One foot leaves -
ground first and ieads the other ovey, the barrier.

Use ropes, wands, and traffic cones in lead- -up process Not
much success has been expenen(pd with thns objective.

Skipping—On a signai, the pupii skips the length of the gym-
nasium without breaking stride. -~
This objective has been unattainable to date. N

Many Approaches Will Achieve the Ob]ecttve

There are many reasons for success or failure and often they are
guesses. Many factors, such as chidren’s moods, medicines,
changes in temperature, and surroundings, al! affect performance.
This program has givenus anidea of what to expect and an order of

front or behind student enclosing his’her hands with his own

sorts.

quencing, however, IS of Iittle value since some crawl and

k-4

Hopping—The objective is to hop on one foot once or several
times. Baiance must be maintained on one foot for five sec-
onds.

Use achairto help retain balance on one foot until child can hop
without help. Use a jump rope put around student’s ankle with the
other end held over student’s shoulder Aide or teacher bajances’
child with other hand. Student can hold own foot or put it down

Balance beam—Atasignai, student walks acrossa sixinch by
en foot balance beam that is at ieast teh inches off the fioor.
Task is done in no less than five seconds.

Walk alopg the beam while it is on the floor as one lead-up siep
Place two beams on the floor to make a funnel effect so that space
betweén beams becomes narrower as student walks through
Another effective method is to have student hold someone’s hand
who slowly decreases support.

Throwing—With a partner, student throws a ball overhand ata
target ten feetaway and hits within five feet of either side of the
target; cross pattern movement is required.

Squeeze yam balls; hold ball just behind ear and throw it up and
forward. To counteract throwing the ball down, suspend a bright
object above the student’s head and have him/her throw at it. To
avoid chasing balls, tia stringtoa wnﬁle ball and to aide’swrist, the
student's wrist, or to a wheelchair, then pull the ballback after it has
“been thrown. This is helpful for those phys;calty unable to chase a
ball. .

‘Catchlng—wnh a part,ner, student demonstrates ability to

catch a thrown ball by catching five out of eight tosses. Part-
ner stands eight to ten feet away. Any playground or plastic
ball-can be used. .

Get sfudent’s attention and throw ball orily when he/she 15 ook-
ing. If child will not look &t you, throw bean bags or yarn balls gently
at his/tififi fififififi fifi fifififififi Another person can help by moving
pupil's hands to ward off objects. .

Dribbiing—Student dribbies a bali five more times than on

- originai attempt. Use fingers rather than paim of hand.

[c

‘Good results have been obtained with a large (18 inch) playg-'
-round ball if theteacher takes the child’s hand and dribbles with h|m
Jor her. . -

\ “ v
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do not Toll, others walk but do not crawl. Most who catch do so
before they will throw which isinconsistent withmost progressions. )
Hopping was not a good skill for one group because it is a higher
level skill than they had attained. These children did not like to lose
contact with the floor. Although skipping and leaping are higher
order skills, they were not eliminated from the program because
some children wili work more intently on these skills next year.
The IPIP worked well with some children since it gave thema |
progressive plan to improve their physical skills. If a teacher can
determine students’ basic needs, establish dnd sequence appro-
{nate terminal objectwes°then test te students, a progra sumllar
to this one will evolve. There is no one gght way to accomplis
objective—many different approach Il achieve the same end
Alﬁchysucal education teachers can work out programs of Indi-
vidual Personal Instruction to help profoundly retarded children

. enjoy physical movement, and develop an interest'in play with

other children.

v
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sundlng in one spot for 30 uconds
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WHAT IS INCLUDED IN PLAY? .

N
N . ~ .

This pro\gram of cooperative play is divided into ten
separate but closely related areas: )
1. Adjustrgent period — takes place daily in a sinall,

" empty room. Initially, a majority. of allotted pl& time is
used to enable the child and adult to establish a relationship
which is friendly and trusting. The adjustment period sets
the tone for future play periods. Greet the child by name
as he enters the room, put an arm ardund lis shoulder,
smile, and revard him with edible tokens. Soft background
music helps stimulate an informal, relaxed atmosphere.

2. Contact play =~ D .
t . a. First phase — touch parts Of the body (touch your

. 3
.

nose, my nose)., e -
. _b. Second phase — increase activity by using small
. game play — stack hands, arm wrestle, keep away. The
object is to encourage graspmg and/or body contact. Use
# games like “Which Hand Has the Candy’’ to develop eye
contact. Hugging and tickling are appropriate at this stage.
¢. Third phase — introduce strong body contact with
~  floorplay.Roll on mats, jump on innertube or mini-trampo-
- line, take hold of hands and walk onyyaricus even and
" uneven surfaces. This will develop confidence and balance.
.. Fourth phase — introdtice more physical activity.
Challenge the child to run away from you while you' try
to catch him: Then reverse roles. Reward and reinforce
- as necessary. Roll a ball toward a bowling pin at the end
of the room and have the child return the ball by rolling

it himself. . -

- 3. Noise play - ‘
a. Toy and noise stage = introduce a toy which makes‘
anoiseina small room where there are no other distractions
* or other stimuli. Toys such as ammgls, boats, fire engines,
« . telephones, clocks, musical dolls, or marching soldiers can
be used at this stage. -

* b. Noige, toy, and picture stage — initiate play in
the same manner as the toy and noise stage but introdiice

eRlc. - - s
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slides of real objects associated with the .toys' Include a
cassette or record of actual- sounds made by these objécts.
" This gives the child ‘three sensory motor inputs: visual from
the slide, auditory from the cassette or record, and tactile
from the toy itself. ° H R
4. Tacale/textureplay — lntroduce,d in the same manner
as noise play with sequenhal associations of object and
SOund sound and plcthre, and object in the environment.
~a. Body image .
?«, ° Object and sound — feel textures of various body
p;‘rts and continue with guch relationships as hands —
clap, snap fingers, scratch, or rub; feet — stomp, skip;
walk, run; mouth \ik sing, whlstle, and nose — blow,
sniff, breathe. P "
. e Object, sound, and picture — project slides of
body parts. Use various colors and lengths of hair, realistic
male or female dolls, or pictures of body parts.
e Object in the environment — introduce pictures
* of delf-care along with records of the unique sounds
involved. For instance, washing hands, ‘brushing teeth, or

>

,\eatmg

b. Envnronmenlal objects

e« ¢ Object and sound — provide’ samples of various

textures such as brick, rubberband, or feather apd have

a recording of sound associated with each. Have each child

différentiate between various cloths or different substances
such as dirt, sand, and snow. . .

° Object, sound, and plcture —_ prolect pictures

o« ~in slide form on a wall and use sounds ﬁssoclated with
each object. )

, o Object in the environment — take the child to

areas where he can see and feel various téxtures to associate

*with various samples he has in his hand. Possibilities would

include pet shops, construction: sites, wooded areas, and

. A
L]

-
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department stores.
5. Mirror/shadow play

a. Three-way mirrors

e Use concrete expefiences and tangible forces —
piit hat on child’s head in front of mirror. Then hije him
clap hands or hold a toy. while looking at the leader’s image.

e Use a full picture of each individual pasted to
the center of the mirror. Have each child associate his pic-
ture with himself to devclop his own self-image.

e Imitate movements in mirror — raise hands high
or low, make dlffcrem faces, place arms and legs imvarious
positions. . N N
... b. Silhouettes — use flashlight to proflle abjects such
as a spoon or a shoe, to identify body parts, or to identify
objects such as a star, dog, or rabbit.

c. Ougsule environment « identify animate .and
inanimate objects of different size, shape, and posmon at
various times of the day.

6. Self movement play : .

a. Imitation of movements — inclades hold hand up,
tap head, stand up, sit down, roll on mat, or crawl tinder
table. Expoqe the chilll to ‘a-variety of shapes and sizes
as well as surfaces, te tures;- s-and heights.

B4
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b. Introduce equipment ‘

[ Mini- trampoline, bounce board, innertubes, tires.
Jump and bounce from different positions such as standing
" or sitting, on back or stomach. . . ¢

° ¢\ Stairs — climb stairs and jump off from varymg

heights’ e
. e Mat play — use individual stunts such as the crab ~'/

walk, frog leap, or leg roll. Partner play such as the wheel-

barrow can also be used.
o’ Circles, ladders, tires, balance beams, scooter

boards, "and chinning boards can also be utilized. ' .

7. Water play — as with other areas, water play is

. apProached with three phases: water and sound, sound

and picture, and water and the environment. -

— a. Small familiar badies of water — sink or dishpan..
Listen to running or dripping water. Play in water with

hands using ginkable objects such as*marbles or rocks.

Incorporate objects that float such as poker chips. Splash

water on different parts of the body.

b. Large, less familiar bodies of water — introduce
large\r containers for vigorous typeé of water play using ! .
pictures and sounds to acquaint the individual with, and .
lessen his fears of, this new.type of play. Take plctures :
of children playing in various environments to present as
a- slide presentation. Show various activities involving a .
hose, sprinkler, wading pool, creek, pond and lake. ' .-

8. Object play * - . ’ ’

a. Hand play — finger pamtmg on easel, ]ulce cans, .o -
or paper. Play with rolling pins or tinker toys.

-, b. Small object play — use toy boats, gas stations,
trucks, matchbox cars, and puzzles.

c. Large object play — use model trains, welghted ) -

T

-
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punching bags, slides, swings, bikes, and tents. -~
*9. Sand/mud play . .
a. Sandbox — use sand toys to build hl"S tunnels, T
+ roads for matchbox cars. Add water to sand for moisture.
: Make lakes by putting water in bowl and building sand -
. around it, adding plastic ducks to float on water. Then
' ﬂdd trees, sceneryy boat landings.

" b.. Muddy sodl — use baking utensils, measurmg .
spoons, and other kitchen items fo make mndples. Plant
seeds. » . . e -

.t ¢. Outdoor environment — bury feet/legs in sand or
- muddy areas. Build sand castles. Play in trees. .
10. Animal play — mtroduced with toy and sound, sound .
and picture, and/assoc*atnon in the environment. It is ftnpor-
' tanttohavea child work up to the live animal stage gradually
_,férg’that'he will be able to treat the animal kindly.
a. Furry toys — rabbits, klttens, ducks, chicks. .
b. Water animals — goldﬁsh frogs, turtles, pol-
. lywogs. " -
- .c. General'— cows, horses, lambs, hamsters. *
d. Insects — flies, lightning bugs, June bugs, gnd
grasshoppers.
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Philosophy in Action

@

. - . LT
A once abandoned.warehbuse a short distance from the
famed -waterfrong-in St. Thomas)lifg‘fn Islands houses

eleven severely retarded, handxcapped children who are

discovering the wonders of Tearning. While luxury liners

disembark tourists nearby, these-children learn to play,

sing, and call each other by name_This is the Vlrgm Island’s

on} privafe day care center for severely afflicted children.

erated by the Parent’s Association for Handicapped Chil-

" dren, with the help of five VISTA volunteers, the center

i Pprovides training and health care for its occupants. VISTA

(Volunteers in Sgrvice to America) is part of ACTION, a
national program to help cdmmunities fight poverty.

Stressing a one-to-one relanonshlp between staff and chil-
dren, the center runs morning sessians five days a week.
On three mornings the volunteers work with younger chil-
dren. Older children attend on the reméining two mornings.
During the afternoon volunteers, in groups of twe, visit
homes of other children where they*check on health, help
with therapy, and give basic academic {&?m& About 16

families are visited each week.

At the center, mentally and physically handlc‘ﬁpped chnl-
dren follow a curriculum designed to improve sensory and
motor skills, enable them to communicate and interact with
each other, and ultimately to perform basic skills. For

example, at the end of three months, one-fifth of the; children .
- . should beable to demonst rate improved eye-hand coordina-

. . tion by properly using puzzles; coloring books, or beads

. ag normalthree to five year olds would. After ten months,
half of the children are expected to show ability to greet

.
- .peaple by name or relate a personal experience. Sessions

“

* .
are not strictly structured — many basics are taught through
games ant.mugic. A donated banjo brightens lessors in
coordination as children clap in ume and take turns strum-
ming.
On, 6ccasion, the center’s routine is broken as children
,'and volunteers depart on a favorite adventure — a field
trip. Such a trip is likely to end at picturesque Megan’s
Bay where the children mingle with tourists while playing
in the sand and surf.

Help for the center comes from many sources in the co
munity. Volunteers themselves make sandwiches for lunch -

and a local bakery donates bread and cookjes for a morning ,

snack. A dairy donates milk arg local shops siipply materials
for arts and crafts. In addition, St, Peter and Paul ngh
School grants academic credit to students who help with
home visits and activities at the center. For example, seven
boys from the high school recently cleared an area and
are constructinfa playground.
Local agencies also assist the center. The Division of -
Maternal and Child Health and-Crippled Children Scrvices
_ and the Division of Mental Health provide health care super-
vision, training, and consultation. Guidelines ind consulta-
tion_on program development are provided by the Child -
Welfare Division, Department of Social Welfare. 2
Note: At a time when much emphasis and discussion are
given to mterdlscxplmary activity and multiagency
cooperation, it is heartening to find cominunities where
philosophy and principle are put into action — not remain-
ing hollow sermons of lip service..
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Therapeutlc recreation should teach skills geared to helping
) retarded individuals live life more fully and become self-sus-
~ o . . «*  taining an self~respectmg members of society. .
' - The line between wiiat 18 recreation and ,what should prop-
- : erly be considered €ducation is extremely arbitrary. Recrea-
N e tion is generally \assocxated with pleasuirable endeavor. There:
o fore it is not quite as necessary to life as the more pragmati-
cally colored education which is often thought of as work and -
: essential if one wants to succeed in life. Actually, both recrea-
. tion and education provide experiences essential for the fullest—.. ..
- ) realization of an individual’s potential. Perhaps the most uni-
versaldifferentiation between .the two is that we are usually

sy free to take part in recreational programs, while wécare
! required to be exposed to a certain amount of education.
’ However, we should be more aware that in education the best

learning takes place when there is emotional invelvement,
e enjoyment, and a willingness to participate. Just as it is possi-

fOr . ble to learn order through rules of a game and cooperation .

. " throngh’ team play, it is also jmssnble to experience satisfying

. . creativity and freedpm of expression in education. Thus I main-_
I— _ tain that separation of recreation and educatie is arbitrary.

lVI n We know that mildly retarded individuals and persons of

<] borderline intelligence.can be successfully taught to achieve a
. reasonable degree of iizdependence, lear"rré/s%c_ial skills, and

attain the #bility gequired for dmly livi et this sector of
our population_hAs, for the most part, béen deprived of tlus

K

~4

~

therapeutic basic preparation for life because of various ob-tacles.
recreation They face such problems as: -
and. ¢ lack of appropriate schooling .
learning . e little patience or understanding by parents or guardians
v . e # e rejection or overprotect}on‘because of retardation.
"RUTH EGEL is a Int addition to the failurg of>some ~ducational institutions

. at and families to prepare mentally retarded persons for life, -
community  ment sheltered workshops, by over-emphasizing work, have ne- -,
health worker, glected to xconsider the need of these people to gain skills for
Chicago Board of=* , living. These people need to develop suchiskills as:

) Health, Lakeview . homemakmg and home management — helping parents .
.Uptown Mental when living at home,. cooking simple meals and understanding
°. Health Center, 901 g&i nutrition, cleanmg house, shopping for food, and budget»
Mentross Avenue, -  ing funds. . i
Chicago, Illinois o cleanliness and sclf-care .
© . 60626, . . e _baby cate .

e effective verbal communication to facnhtato dlsrussnon of
" problems ang motlvate sacial interaction throygh <elf-awareness
and -awareness of dthers. R
But where can group guidance be-found to assist.in develop-
ing such “skills? Hert is the opportunity for workers in -
. therapeutic recreatiorf'to approach problems of today realis-
. ‘o tically, to realize their stated aims, namely, to prowde the
, . milieu and -activities which contribute to personal actualization
for éach individual in their programs. It has been suggested
that this be brought about by way of assisting an individual to
develop a inore positive self-concept and increased self-esteem
through learning skills essential to daily living. Such a‘program
might well be considered a kind of occupational therapy, or
recreauonal therapy if you please.

L4
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. PHYS'C AL THE Onbndaga Ccnter for the Retarded serves approximately
160 school children and 65 adults. Eight of the children (CGA3 .
to 6) -have severé physically: handicapping canditions with )
LA DEVELOPMENTAL accozlpanymg ment:l-zetardzuon Chll‘()i‘:'eng below the age of .
TH ERAPY TECHNlQUE three years are also helped through the Out Patient Clinic.
Multiply handicapped children here are usually unhappy
. ] FOR SEVERELY victims of refusal for admission to other local agencies serving
. . , . such children in upstatt New.York because of tomplications ,
- they manifest due to combinations of mental retardation and '
* - M U LTl PLY ph;swal conditions. '6
. HAND'CAPPED Pathological and congenital conditions. seeli at thé Center
e and in the Clinic inglude spastic and athetoid cerebral ‘palsy,
- X - CH”_DREN general hypotonia and gross.psycho-motor rétardation;.brain
AR 3 . damage and ,‘)ther syndromes. Most of these children are
. ' =. unable to sit lndependently and possess no head control of any .
: kind., Occasionally hyper-stereo movements of the head '

-

z

- el ' complicate therapy-techniques., Therefore, some” basic objec- '
. A "N o, tives ,of Center ‘and Clinic Programs for these childfen .
. .o . ) ! ‘ ‘ ’ include — . - .
e e o = 3 {[‘ . T % Teach head control so cach child sees the surroundmg
. . . ) g% . o . environment right side up, pot upSIde down orSideways
. ' . / . .. as is the case- when he is plone or supme on the floor
& i Ny most of the time. >0
. \ L ) . ® Teach independent sitting skllls s0 each Child can be
. Lo T * exposed to a variety of® toys, puzzles, amd appropriate ’
P . / o academic concepts. . 3
C ; ) ® Prepare each child for ﬁmher developmental skills such
Te . T = ' . as crawlmg, creepmg, standing, and walkmg ; .
Q ‘ *. - - " 23 b - ' -
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\ ' METHODS -
Have the child in a sitting position on the fl(br with his legs

in front of him and the soles of his feet facing each other.,

Then measure the cross distance from the tlps of the toes to

the back .of the buttocks. Obtain a car inner tube of this
‘diameter from 2 service station or tire dealer. Inflate the tube

.> " and put thechild inside making sure his elbows rest on either
.side of the inflated tube. Assist-the child in holding hlé’head

( up straight while #ie is inside the tube.

Occasionally let" the child’experience some discomfort from

extreme flexion and extension ofgfis head. Resulting'discom-
_ fort is a basic means of communication in that the child feels
. and experiences that these positions are not the  most

eomfortable or desirable.

. Aftér each sexperience of pain and discomfort it is impor- *,
tant to reinforce the normal straight ‘head holding position.
Thls method should be Jepeated for short periods of 10 to 20
minutes at least’three times a day with increases as necessary.
When the child is geady to learn sitting skills, encourage him
to use his arms\dm{eare resting on the inflated tube. Agair,
u are guiding the child to learn through experiences. When
the child is ready to progress further, remove about-two to

- “\three pounds of air from the tube. This allows slightly more '

give in the firmness of the tuble when the child seeks support .

. with his arms and requires trunk musclgs to provide needed

v support. This is hard and prolonged work but the rewards are
great ‘ .

»
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These pictures show this three year old
child progressing from having virtually
no head controj {no. 1) to fairly good’
-head control {no. 5). The child {no. 2) is
seated in a well inflated ‘tube. He has no
* head control and therefore assumes vari-
ous ﬂexxon‘xtenslon positions. After
experiencing discomfort, he is rennforced
with & deslrable, comfortable position
{no. 3) Oécaslonally upper trunk' sup- .
port is given \to reinforce t‘he. trunk,

positioning and encourage head move-

?

ments alone (no. 4).

-

By HASUS.PATEL , '

The author is-affi hated with'the *
_Onondaga Association for the Re-

tarded, 600 South Wilbur Avenue, ‘

t Syracuse, New York 13204.
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- Innovative Ideas e . A

”’9‘*

N | AR ByHAPCOLE ' -, -

- ———

- DURING the course of my work as a °
developmental-remedial physical educa-
tion teacher of severely handicapped
youngsters, | searched many books for
ideas to help mie do a better job. Every-
where I lboked one main thought seemed
prevalent — reach each child where hevis.
This can sonly be accomplished with an
‘accurate method of assessment. If growith
is_accepted as following a logxca] ‘sequen-
tial pattern, then physical/motor/social
*skills must be assessed to determine
where the\y cease 50 a schedule can be s 44‘}’
up that _allows a child to achleye and, -
attain needed skills..Random, haphavard
" activities ate detrimental to’ the indi-

- vidual, especially if programs and activi-
ties do not meet the needs of -the child.~;
The important element when working _
mth severely handicapped children is to

growth as awareness of one's self devel-
oped. Thus, the form ‘perception board
and the folding balance beam® were de-
signed to stimulate.'tactile, visual, and
‘auditory perception, as well as to provide
opportunities for youngsters to"éxperi-
ence fineand gross ‘motor responses,
language development, and finally mem-
ory sequencing. (An article about the
folding balance beam appears on page 72.

In' describing the form ‘Serception
board three happy face liéﬂs are wired in
relay series with each other so that when
the yellow triangle is knocked down, the
yellow lighf goes on; when the red square
" ‘goes down, the red light comes on; and,
when the. green circle drops the green
light is lit. When_all three shapes are
knocked down, four red lights circling the
bell light up and thc bell nngs

> give each one a chance to participate with .
" success in activities designed to meet his . ' S One is likely to increase an exhibited
‘particular feeds. ) HEIGHT 4%’ 7 behavior if a reward is positive and given ...
. A large percentage of children with _ ~ WIDTH- 24’ immediately after completing -a defined
, whom I work gained much from special- TRIANGLE YELLOW task. “Therefore the form perception
"7 ized toys or puzzles. While visual experi-, SQUARE RED - board was made to give immediate feed-
ences increase | visual perception and . CIRCLE GREEN . back for successful experiences. Positive
: audltory expenencés increase auditory BACKGROUND BLUE reinforcement is essential to increase mo-
i " perception, { wanted -to provide a stim- . . : tivation, which in turn leads to lmprovcd
ulus._to promote overall perceptual’ (Ratent Pending) . . self-concept and greater confidence. ' - 5,
. - Fa - . ) 7 O . ‘ .
. i 64 . . R -
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HAP COLE, the author of this
+ -article, is g teacher of develop- .
mental-remedial physical educa- * Starongoetics means temembiering forms
tion with the Los Angeles ,...2nd shapes by fecling them. The ﬁ:nld s,
County Superintendent of ) gmmm”mgmfmt and” .
Schools, Downey, California. . mﬂe is reinfom:b‘yft -teacher
' * giving verbal .cues 284 - il
.. ‘, . Eiving verbal A 'lgv-"c- circle,
— sound, lar
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More severely involved children witt 7
. limited mobility have just as muéh fun a¥' <2
aother students. At times they need help
extending their, arms to knock down
forms, but. the reward of the light makes
* it all worthwhile.
When a child crawls several feet to the
board, additional gross motor fesponses .,
are developed. Many cerebral palsied
children have 2 hard time reaching.and
extending upward, but this board adds
that little extra incentive to success.

L »E'\\

The importance of using all three areas
of sensory input —tactile, visual, and
auditory — cannot be overemphasjzid. °
'So many times we use just one or two,
but very seldom all three 3t one timé€ —
this is so important and necessary 'to

* many of these youngsters, e " 4

The ull:ii;mteregward is.captured Il\z’é -
v t ,smile. When, yoy see this, you
‘g::w you havcmcceedld.g -
. . v /".' “'. ".":
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More capable children throw, to develo
* . fine motor control. Verbal cues ar¢ us
» to 1llicit auditory stimulation and
memory: sequencing. For example,
knock down the square first, the triangle
second, and the’circle last. Accuracy in
throwing is now a vital part of the total
growth, particularly when challenging
the memory for sequenting.

e

of ,
One child shows a template to another
. who attempts to knock down thecor-
. responding form. The children have
fmwn to a point where they can chal-
.cach other to see how long it takes
o to knock down the correct form gnce it
has been shown. Thisfuk'es mental alenl-
ness, accuity, fine.motor control,

¥ and mental decoding. . .

L) . .
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The highest level this board hasbeed

used for is to impr anguage develop-
5:: :?ling the other

.
—ay

Wne ild is t
© knock’down the square.

. . o~
. s
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Auditory stimulation must play a great
part for the girl to remeddber from the
very bg.inning that the square has four
sides. Next, visual stimulation to spot
the square and fine’ motor control to
knock the form down with Jhe ball comne
into rghy. If the light comes on, the
reward is immediate and when all three
are correct, the bell sounds.

1

.- C et
A o -

It gets tiresome to run back and set up
the boird, %0 hooks and strings have
ch nﬁﬁy the

been attached so that two can
game. If more memory sequencing is
necessary, pull up the second formr that

. vas knocked down so that the child ,
must remember the sequénce forknocks - °
ing down the forms to make the correct,

Have the child lift up the red form
second regardless of when it was

. : down. Problem sol situa-
tions are many and varied so that thc
hours these children plsy provide them
with many opportunities to learn.
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Programming Techniques
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High interest, self-motivating, programmed, materials are
designedito spark children to learn when traditional.ways have
not been successful. Taskswere designed to permit each child
to execute them successfully by himself or with minimum help.

Many of these tasks were adapted from commercially mar-

. keted puzzles and perceptual-motor games. The author devel-

oped‘some and others originated from observing children with

learning probiems. The tasks.are not particularly unusual but _

they have werked for the staff and the children Any Intgrested
teader can adapt some of these suggestions or désign new
_ones to meet the needs of an individual or group.

- Keys to effectiveness for this approach are. (1) specific,
sequentaal steps to accomplish the task, (2} immediate high
mterest in the tasks by students, (3) positive rewarding feeling
" upon completion of each task, Obviously, time-and effort are
_Pecessary for this as in any worthwhile undertaking. The kids,
"however, not only like lt but learn from the experience. .

NOTE." What is education? So often learhing experiences
" have been approadhed as teacher/téader intgrests, .back-
grounds, ghd' experiences. Here is an approach that is
child-centered with the focus on learning. The nature of
learning is concentrated on with the understanding that the
more experiences and opportunities given a child, ,the
greater. the.chances for use and dpplication.

+Think of &ll the possibilities of these activities—smail
motor and manipulative activities requiring dexterity; con-
cepts of laterality, directionality, shape, color, and numbers;
opporlunmes to'follow directions, work tagether, rgad, solve
problems, and have fun whife bemg successtul., The details
and approach can be modified according to the participat-
ing youhgsters regardless of age, functional ability, or
impairments,’ Activities are approprlafe for school, recrea-
t:on center, honie, or wherever children are found. .

A
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Howard Sorrell is g physical education instructor at the Barrett
Elementary School, 4400 Henderson Dryve, Arlington, Vir-
ginia.
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The Progrnm'!n Actlon
Regardless of specific methods to implement this:progsam,
a’‘circuit approach or stdtion techniques are usedsAmongthe

follow instructions.

endless ways of putting this program into action are:
. Make and place instruction cards foy each dctivity in a
q-aﬁd

+
.

_« alditionat games for this program.

67

Others have someone else read the instructlonp

specific area. Students, who can, rea
to them. If
possible, instructions should be in picture form so' everyone
can follow them easily.

Devise stations 6r areas so students move in a prescnbed
order, stay at each for a specific time, then rotate at-a signal.
Use contact paper, tempera paint, or other.means to’ show
movement pattern among.stations; use music for background
during the action phase of activity. Stop. the music as asignal
to move to the next Station. Aides, peer tutors, and volunjeers
can be used fo work with students who need extra 'help or at
espec‘ially difficult stations. * -

‘Devise a check-off list so each child can maintain a record of
what ha$ been accomplished, how long it has taken, and other
information to shaw achievement.

Include sufficient stations and activities so each youngster'

has a chance to become more praoficient and meet new chal-
lenges through active participation. Obtain ideas and suggébs-
tions from chlldrer\ on new ways tasks can be used at gach
station.

Incorporate appropriaté commercial actavmes ., Perfec-
tion, Beat-the-Clock, Tug-Boat, puzzles domi , Twister,
and Togs-Across, as activity stations. "Visit stores for

4
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\ Bllndlold Fishing ' .
* Have your partner tie a bandana over your eyes SO you . .
., cannot see. o - .
\_°* With the’ blindfold on, pick out the foliowing from each : )
sqx: hammer, boot, brush, screwdriver, dustpan {or use .

" differentosly denominations).
Counting Moxey
¢ Pick up thkee quarters and put them in the mustard jar.

 Pick up ter\pennies and put thém in the jelly jar. =Y}
* Pick up five\limes and put them in the pickle jar. P!
e Pick up sevej nickels and put them in the glass.
. COuntt}\e amdunt in each jar. @
\ . v - . Lo ’ 1 . /
- . Bomb Site Practice
e Standin front of the ladder and drop three bean bags. '
« Stand on the first step of the ladder and drop five bean
bags into the waste basket.
¢ Stand on the second step of the ladder and drop two bean
Shlno Your Shoes - bags into the tin can.

e Stand on the top of the ladder and drop four bean bags
into the metal pot.

. |ne your shoes with tfie brush.
e Usg the buffer to shine’your shoes.

Pump Upthe Ball . R ¢ Repeat, dropping marbles into jars.
e Wet a needle with your tongue. i Pencil Sharpening with Snoopy and the Regular Machine
o Slowly slip the needle into the velve. . ' e Take one pencil from the tin can and sharpen it in the
* Screw the pump into the needle valyé. .~ Snoopymachine,
e Pump up the ball until it is full and f|rm * Take a second pencil from the can and sharpen it using
.- ‘e Takeneedie out of the valve and play with the ball - theregular machine. :

9" . - 'Stack of Rings .
. ¢ Take rings from the tin can and stack them with the Iargest
at the bottom and the smaller ones on the top.

. * s ~ o <, ‘ .
; LaceUp Boots : ; .
* Put both boots over your own shoes, . ’
e Lace both.boots up to the top S .
« Tie a bow in each of the laces. . oo, et
_ Count the Beans . . i
¢ With your right hand- pick and count fifty ‘beans. Place . .
them one at a timeinto the jar. Top the Jar v .
* With your left hand pick and cpunt fifty beans. Place them o Look atall jars and alltops. )
-+ onegata time into the jar. ¢ Pyt ona blindfold. | .
«“Pick and count twenty beans Place them two ata tnrpemto e Placetopson correct |ars -
the’éjar with left and right hands. . Lightthe,Lights : ]
crew the top of the jar on tightly. . ) . « Kit batteries into the appropnate flashllght—l e., pen- llght
. Comblnatlon Lock mini, small, standard, and large. o .
.7 "'« &Unlockthe combination lock by turning-the.dfél as directéd Thresd Beads - o
" bythe combination numbers. .o * Selectone stnnz . .
 Lock itagain. ’ ) + 4. * Selacttwo roun@blue beads. . . )
¢ Unlock the lock in the same manner as done before. * ¢ Select four orange cubes.
e Lock the lock again. * Selectsix red triangles. ', -
e Lookatthe clock and check how{ong it takes to unlock the - e Selecteight green cylinders. = | 3,,., .
lock. ¢ String all df these objects. -
. Unlock the Iock without Iooklng at the paper with the com- * '‘Remove all ijec!s and place them baek into the box for
« bination. . next classmate to use. -
Package Pennies o T e Homemade Sottballs . 1
e Remove a handful of pennies from the jar. ¢ Crymble'a Iarge plece of new5paper intog | ball the size of ,
. « iplace pennies In five stacks of ten each. a softball. )

*

foldtheends.' - . « Practice catching with a classmate.

* Place each stack in_ the penny packaging pger and then o Strap it with three or four pleces of masking tape
. Printyour name on the package [ . ) ‘- Shootforthe barrel target.  : *

s
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Facilities

" THE SWEDISH
PHYSICAL FITNESS
“TRAIL ‘

Used and printed with the compliments

of the Royal Swedish Consulate Ceneral,
New York City

@

IN EUROPE, the last decade has seen an
increase in the number of physical fitness
trails available. Constructed around
schools, factories, hotels, and golf
courses, they offer communities unique
recreation packages. These trails can also
be used effectively by impaired, disabled,
and handicapped persons including men-
tally retarded individuals.

Physical fitness trails provide com-
prehensive facilities for physical con-
ditioning activities. By combattihg a wide
range of contemporary problems — seden-
tary jobs, tensions, and overweight —
physical fitness trails reestablish the criti-
cal balance between activity:and nutrition
with a regimen that naturally regulates
intake of vitamins and use of energy.
That such programs are necessary has
been shown by-studies which cite reduced
physical activity as a prime source of
fatigue and -illness affecting millions at
home and on the job.

An actual trail is a smooth surface a
few feet wide and one to three milés long,
laid out ¢hrough all kinds of terrain, and
designed to accomplish as many different
goals as possible. Signs placed along wind-

- ing paths suggest how to proceed and at

whit speed, what to do, and how long to
continue. Trails also include workout
sites equipped with instruction signs
which describe a variety of exercises for
participants. Constructed’in this manner,
the physical fitness trails provide practical
programs for jogging, walking, running,

calisthenics, and - even winter cross-

country skiing for people of all ages. In"

additiong_trails are designed so that all
participan nging from casual per-
formers to elite competitors—can use a
teail ‘simultaneously without interfering

- with one another.
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Ways m all}lvmdcd Care must
provxde oth: sufﬁcxcnt park-

e

show . and relax in a sauna.

WORKQUT SITES

-
Workout sites can be located
adjacent 1o the start, at the finish,
dr along the trail.
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‘be,done with a tractor. They incorporate

. bese that can be kept dry throughout:

ftsers are .not exposed to needless, risks,
<For .example, there should be no. looes

3 rocksorsbarp smmpsalongtraﬁs. 1

- — ~f}~( o s,

A

s .

Fig. 2~ Cmss-secﬂonalpnysimlﬂmesmmﬁ
base course.

L3

MATERI/ALS AND CONSTRUCTION

Calisthenic equipment is made
mainly of pressure-impregnated
wood and galvanized iron tubing
For example, a dumbbell bar i
made of galvanized iron tubing
about five feet in length. Disks are
made of wood and vary in size
from one to two feet in diampeter

70
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Traxls are &engned 8d mamtenancccan .

‘most of the year. Care is;taken tosee that- suppoﬂ:

. with a

'1" “aread; ate: cléared. of trees
width iof ten: toftwent)n.fcet.s&ﬁaht‘c‘{n

et WA

aceommé’daw a tractor along s entire
length.. | In' heavily forested stretches the
forest adjacent to the trail j ;s tlnnned to
improve snow cover.

DRAINAGE

Brooka md streamx m; bndged
thl'evet are crossed ndgw
about, tenth;g;t wide- and  designed P
% tractor if necessary. Clverts
}m pm&d for ditthes and oth&;dcpna—
ions that woulil be ;lammedkhy 2 trail.
Sheet. metal. ‘or concrete’ culvetts are
recommmded.«'l'o accomodite heavy
spering: runoffs, ‘culverts should be made
‘twice .ag’ laige: a5 normal. As- drainage
mmvwmmntenanw nequnremmls di-
minish. -

On telmvely ieve! Ary;- and. porons
ground resting on & sohd sub-base, the
mghgudedwrfacecanumally be used
as a base for- -the surface coating. Filling
, material such as gravel to a
tlucknees of atTéast cight inches is neces-
gary on moist ‘ground where the load

carrymg capacity is mlaWy good. A

. SIT-UP RACK

A sit-up rach Yo use a~ a stand
for sit-ups or as a stand for back-
arches can be made in many differ-
ent ways Distance between the
foot log and the slat platform is
about 16 inches. This log is
positioned o that i is at feast four
inches higher than the vlat platform.
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HORIZONTAL BAR RACK
Stepped racks for horizental
bars are arranged so exercises and
actwvities can be performed cor-
. rectly by users of all heights.
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. & LOG-LIFTING RACK

‘.'v‘

The log-lifting rack is about four
feet high. Vertical parts are
positioned directly beneath the lift-
ing logs and are buried 24 to 28
inches into the ground to-ensure
sufficient stability.

-

P ~Jc¢“3‘§i'z\?m;
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SIGNS AND MARKERS

Direction sigms are needed to
enable the publie to find out of
the way trails. Distance sigms can
be put up every 300 feet along the
trail =0 users know exac tly how
far they have traveled and how far
it 1s to the end of the trail.

LIGHTING

A lighted physical fitness trail
enables more people to participate
in well organized training and recre
ation programs.- Moreover, there is
less risk of accidents along a lighted
teal  Light poles and lines have to
be laid out in collaboration wit!n the
landowner, nature consesvation
experts, power companices, and
other concerned parties,

%

\
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()ne thonght monvaled developnent of the folding balance
beam (patent pending) — getting children in ‘wheelchairs
to balance on a beat apd propel themselves forward. For
tactile stimulation, a child can;lie down on the beam and
pull himself along with a knolfed rope. And since the beam
has many colars, visnal stimulation can be introduced by
having the child name the different colors as he moves down

the beam. Do you :ve any |deas on how to introduce audi-

y stimulation? oy about ringing a bell as each color
'-“passed? - -
y Since the nece sary‘12 foot long beam is cuinbersome,
it is cut in half and the two ends hinged together. Fifteen
inch sections are painted varions colors along the face of
the beam. Resin on the top provides a flat, smooth surface
to make sliding easy. i

Position on the board is very important if each child
is to have fun and succegd. For example, learning to grasp
a ropeds hard for nfany severely involved, cerebral palsied
children. Yet the picture shows a young man having fun
naming bright colors, nsing mnscles he never nsed before,
Balancing his body on the board, and pulling himself for-
ward. Laughing? You bet! These programs and activities|
create much joy and laughte;' A little extra creativity can
make a world of difference in the success of your physlcal
education classes.

Note!"See pages 64-66 for a “related article by thc author
dealing thlZother equipment for sensory-mbtor experiences
for children severely limited in their gross motor capabllmes
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HAR COLE is a developmental-remedial physical ;\u@/ -
tion teacher, Los Angeles County Superintendent of S chéols,
Downey, California. ‘ <
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! . Glenn A Gruber is a physical education teacher at the Paul A. Dever
State School in Taunton, Massachusetts 02780, and Linda R. Meyer,
former recreational therapist at the Paul A Dever State School, i1s a
PhD candidate in special physical education at the Un/versny ol
Connecticut

Bicyciing ts one of the most popular recreational activities
in the United States today Over 80 million Americans bike as a
means of exercise, transportation, or a way of having fun Be-
cause bicychng promotes social interaction, helps to develop
coordination and leg strength, and provides an excellent’ -
opportunity to learn roaq safety. it can be an important tool
in educating mentally retarded persons. Unfortunately, retard-
ed individuais who have {ow reasoning ability or suffer from .
severe balance and coordination problems often are not able
to successtully participate in bicycling activities Efforts of the
late Tony Foster, vocational instructor at Paul A. Dever State
School (Taunfon, Massachusetts) have made cycling a reahty
for these people with a special kind of bicycle. the box tandem.

The box tandem is two similarly sized bicycles connectéd in
parallel by several metal bars welded to the frame of each bike.
A movable bar connects the steering mechanisms so the han-
diebars can turn only in unison. This arrangerment allows a
child with a handicapping condition to experience the freedom
of pedaling and steering a bicycle on his own while a statf
member or volunteer rides beside ready to provide extra pedal ’
power, emergency braklng or steering assistance. Since the
box tandem s extremely stable, ‘a steff member can teach a

id or even mampulate his limbs while the bicycle 1s In
motion. = - «

-

N The box tandem 1s easy and inexpensive to build. Materials
* _needed_for construction are two bicycles of similar size. four
preces of metal tubing to be used as supports, one flat metal
¢ bar for the steening mechanism. two angle trons, two pairs of
nuts and bolts, and two washers. Metal supports should be
‘long enough to allow handlebar clearance between the \two .
bicycles. Assembly of the box tdndem consists of welding two U
support bais to each bicycle's frame near the handlebars ’
Renvaming support bars are joined in a criss-cross fashion and
- welded to the rear frames. bars are crossed to assure foot,
clearancg while pedaling Ag angle iron 1s welded to the under- .
‘side of each bicycle's fork to provide a base for’ the steering
mechanism. Ends of the flat metal bar are then boited to the
agglenrons" This bracket supplies enough strength so the box
“ ,_tandem"can be turned by either set of handlebars Maternals -
needed to construct the box- tandem (excluding bicycles) ’
should be under tive dollars depending on how much,a welder .

charges. Qlteh local police and fire departments will donate
bicycles.d ‘have been lost, unclaimed; or broken.

Sever arded children and adults and those suffering

" from ce palsy or other physical defects have success-

fully use anjpyed riding box tandem bicycles at Paul A. - v
Dever State School. Physical educators and recreators in other - “
. - parts of the country should be able to provide this picycling
opportunity to indivmduals with a variety of handicapping .
conditions. ’ ) 'S Fo e Ml
N -
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R When workmg with special children,
teachers/leadcrs have a tendency to, be-

I B e . - w come too enthusiastic — often wasting
i e . valuable class ime by ovesverbalizing

needless instructions!

‘; o More teachers/leaders
e w, should strive to spenda .
o L e portion of cach class

day giiding children

' S "i,. : ‘ through nonverbal activities. Nonverbal activities of-
R . ] fer chlldren,,.opportumhes to experiment with their
- o own creativeness, inventiveness, and self éApression

e By developjng greater creativity in structured settings,

’ o .. children can leam to function more adequately and
E . ’ =, . independently in other situations. .

. - An innovation activity with tubes has been developed for

m?used effectively with special children. Tubes are hollow,

: twelve inch cylinders that can be used for any type of
movement pattern. Beating or pounding on the floor, or walls,

mimicking objects like footballs-or guns, and numerous other

) movements usually accompany'actmtlw in classes wherc tubes
e o -are used.

- Tubes are easy to make and quite inexpensive — a golf club

. + casing cut into equal sections becomes three tubes. With the
c AN BECUME pncc of cach casing less than $. 25, any teacher/leader can have
ai®abiundance of- tubes for an inriovative program. And the
tubes can be covered with contact papcr to add bright colors
- uR A and designs. . ' .
When mtroducmg tubes to a group of youngsters, one of
two techniques has, been used. In the first approach, the -
OR A THERE . teacher/leader says abSolutely nothing, places t on the
" floor, and slowly shegins a movement sequence while the
children curiously watch. Gradually, youngstets pick up tubes
ARE NO MAGIC and thc movement sequence with no verbalized instruction. In -
.~ this téclmique, the teachcr/leader goes through three basic
_ steps of beginning a simple movement m that intcrests
WORDS — lN FAcr " children, guiding children intq movemenl’::;rth}»gcqtures but
- * with no verbalization, and showmg approval when children
- pick up tubes and movement patterns. The children -also go
No WORBS AT ALL " thyodgh three stéps. They obserye the teacher, solve problems
with no verbal instructichs, and pick up movement séquences
’ - of the teacher/lcader. This procedure. g‘ui both the teacher/’
|T S NONVERB AL & Icader and the children chances to express-themselves through
" movement, Usually youngsters with lcammg dlsabllltles enjdy
' this meth od‘lmmensely
IT WORKS WONDE RS The second téchnique is easner and requircs less inyolvement
’ .= by Tteacherflcader a’n’d'chlldrcn Tt simply begins when the

teacllcr/lcadcr gwes each child a tube and then starts a :

i

’A _' v e, - -movement pattem with no verbal communication. This tech. -
P S 0 : L " nigue requites-less pr!blem-solvmg ability so that lowcr level
R T MmO * 7 children usually respond bétter to it. o ,
L M = ) o %7 After the children have becn mtroduccd to tubcs, the :
- T ‘ RO .. - teacher/lcader begins a very’ snmple series  of ‘movement
' S . s o S _ . patterns. Simple movement pattern#may consist of following
’ %ﬁ the tcacher/leader in baslc SklllS like walkinfz forward, back-
' ward, or sndcward staﬁdmg still -while; moving -tubes in the
i RICKI HENRY is afﬁlmted wzth Texas Women’s Uni- _ same manner as the tcacher/lcadcr, or walkmg ‘whilc moving
versity, Denton, Texas. - | g .. tubes through’ consecutive movements, Simple movements are _
~  Photographs by NORMA® CART RICHT professor in " easy for children to follow and give them carly feelifngs of
health education; Tt exas Woman’s U/wersuy,ﬂgenton, Tez:as succcss wnth nonverbal actmtlei A snmplc repetntlon of easy
” »”

Y A GO
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. simple-locomotof movements with tubes early in class sessions.

.

-

~
"

" &re cmoypd by the children. ‘Children akso have a- tcndr'ncy to -
_ pretend lh¢y afe favorite characters such as:,

Ll

" movements gra;iually leads to a seriessof

" children. After these activities are successfully accomplished,

«uses no words.

. . ™

more complex
movements. Complex movements may consist ,of elementary
tumbling stunts, obstacle courses, and/or cach child creating
his own movement series. °

A variety of locomotor movements c¥n be performed with
tubes. It is usually better for the teacher/leader to introduce

Walking, running, skipping, jumping, and shfim;, art-\ rather
quickly picked up by most youngsters, and it gives them
opportunities to move freely about the play area with no
confused shouting or yelling. Such fast paced activities may *
gradually be made more difficult by beating thhoor, walls,or
other objeets in the same manner as the teacher/leader. '
Beating Mythmical patterns with tubes énhances lécomotor
activities and, in turn, develops a greater sense of rhythm in

the teacher/legder can start a series of various locomotor
movements intermeshed wlth different ways of bcatmg the
tubes.

Nonlocomotor activities are lumtcd only by the combined
creativity of teacherfleader and children. Any movement may
be executed with tubes as long as each child remains in a
stationary place an the floor. Nonloconiotor activities’ can be
incorporated carly in the program along with locomotor shills.
If a group of youngstets becomes aomewhal ro‘wdy durmg
locomotor movements, the teacher/lcader can Cdsll}"-SlO&dlld..
begin more relaxing nonlocomotor activities. An example of
a movement sequence would be to have children walk forward
beating tubes on the floor, h®x sidewards four times,
swing arms in a stationary position, and conclude with rapid,
gallops around the play area. Nonlocomotot activities can
include” basic concepts like high, low, up, down, fast, slow,
right, left, clockwise, vounlo‘rclockw:im‘-. A teacher/leader may
havc‘thP group of childrcn wall\ low v;'hilc holdiu" lul)os' lli"ll,

can cnSIIy be porfnrnmd by following tho teacher/I¢

To creatg added enjoyment for youngsters,
leader may introduce various animal walks. Uaually-m()st
children create their own unique versions of animals and act
out animal ‘movement patterns. The olvphanl walk with the
< tube b(;lween the hands as the tnmk’ aid the se .al walk with
the tube balanccd across. the nose are two “animal \rlkw'(hal

.

2

L Foalba" playcr - boys1<ually‘fanlaswo lhal lh(y are
hu;,c and very powerful. As the football player walks
slowlv 1o conserve Ins‘grml strength,’ the tube bac omcq

.4 hc foolball .

Ongn hunter — youngsters bcgm this hagatter’ ﬁalk,by
{ very 'quietly tiptoeing and hiding behind objects as lll(‘y

{ advance toward alion; the tube is usgil as the gun,” 5

« Moon walker - childrén walk very slowly™and always

kocp one foot flat onthe floor; the tube is UbC(] as a rock
a8

>

i

Ju probo

el
‘For these types of ammal and character walks, oluldrcn
cnjoy minimal v&alizﬁtlon s0 as to"porlrav better animal and

olhcr-, sounds.
U
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- "N
‘

A 4
‘.

~ -




-

Gym Scooter Modification ‘ f

~ Paul Yourchisin '
Adapted Phys:cal Education Specialist Q
Warren County School District ,
204 Onondliga Avenué .
Warren, Pennsylvania 16365 *
. .

Many children enjoy using gym scooters, and with a'littte time
_,and effortitis possible to mpdify a common oblong gym scooter so
“that virtually any child can use it successfully. Materials needed are
two 1-inch eye bolts, four 3-inch hook screws, four 1¥a-inch pulleys,
two 2-inch by 4-inch by 3 foot boards, and a length ot Y- mch
braided nylon rope that is dependent on room size.

HOOK  SCREW
(4

)

K rvirer . r'd
N\ [
+j&ROPE e

OBLORG SCOOTER .
D 5 E ? 5 e——,( — .
\( EYE S0LT -

For easy construction and mstaﬁation follow these steps:
1. Attach an eye bolt to each end of the scooter. ¢

2. Attach a hook screw nefir the end of each board, both on the )

4-inch side.

3. Mount boards vertically on opposite walls, facmg each other.
One end is at floor level.

4. Hang a pulley on each hook.

5. Runthe ropé from one eye bolt, through each pulley, and affach
to the other eye bolt; be sure rope is taut. if small spring clips like
those found on leashes are used {0 attach the rope, the entire unit is
easfly assembled and disassembled.

6. Tum down the hook screws when not in use, to prevent any

A}

<
-

P <
-

This scooter modification is valuable for children with limitations

that prevent them from deriving benefit or.epjoyment from regular

line, a child wh
real sense of

unable to control a free scooter can achieve a
plishment by moving from one definute locatiorr

. gym scooters. ?{e the scooter movement is limited to-a straight

to another. The instructor may aiso assist the child by pullingonthe

top rope, or provide variable resistance to make the actlv:ty more

difficult and challenging.

-

e

injury. .

I
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. BY ROGENE MYERS . . set up for approximately weight weeks in a cottage for

physically handicappled residents. These chlldren were also

’ "retarded and had no\special .education’ classes, . no physical
e re /@apy sessions, no rewreational opportunities, or no foster
grandparent progran. Although residents were between 10 and

21 years of age, they functioned mentally at levels hetween s
months and fodr years. Several mildly retarded children who

. ' . ' ' needed peer group interaction were.also included in the
he Best! = -
. : 4 ®
* 2 zmnu 3

As the summer progressed + several yolunteers had to be
away to attend camp or go on family vacation; each found
friends to smbstitute and come in 1o play in their places. With
six to €ight students daily we were able to include more

* residents in the program and to increase the timne for scveral

» residents to two sessions a day rather than the plannet:%ne.
Volunteers were transported by car pools as parents alternated
driving the six to eight miles to the State Home. - '

Throughout Apnl and May a program supervisor and trainer
worked with the author in developing a cooperative play
therapy\ program for profoundly retarded residents. With
summer volunteers assisting, it was possible to' try out four of
-ten ‘curriculum areas—ad)ustment period, contact play, sand
play, and water play, and tactlle/texture play was explored
somewhat. Other areas include noise play, mirror/shadow play,
self movement ob)ect play, and animal play.

Equipment was not a problem. When a local lumber yard
found that' I was. building equlpment for use in a special -
project for. residents of the State Home, lumber was provided
at half-price. A terporary sandbox costing $10.00 was used
unti} the maintenance crew had completed a specially desngned
one. When this second sandbox was completed, the first one .

N wag used in ‘another program. The permanent sandbox,
. ) , , ) T . elevated off the ground like the first .one, was built with pipe
"A SPECIAL  PROJECT resulted from a video presentation for legs and had six cut out areas for wheelchairs. A table top
given in the spring to junior high school-students in Quincy, ‘me of .5/8 inch oujdoor ply\l_rpod_ protected sand from the,
Michigan; Tivé miles east of Coldyggter Siate Home. Feedback ™ ‘weather and prevented children from cating sand whert
indicated that.soge of these students wanted to find out how , supervisors were not present. It also served as a multipurpose
they, could e to the Coldwater State Home and work with  table for picnics, games, and other activities for foster .
residents. '?::r guidance counselor contacted the public  grandparents. The sandbox was placcd in a sheltered area so
relations direcfor at the State Horhe and a special project  children, ‘who could .not be exposed to the sun due to
was planned when’ it was HisCovered that several interested  medication, co ‘%}gd partlclpate in the program. ] N‘.
students were 13’  years *of .age and too young to obtam a work
permlt or to volunteer wnthout dlrcct suPcmsnon . .

Toys for sangdbox and water play were purchased through
v an activity fund avallable to the cottage and cost about-

-So as not to réstiict anyones summer too much; three day * $40.00. Water therapy was conducted in a heayy plastic
a week one and one‘half houf da'ly play th&apy sesslons were wadlng pool elevated on a large tractor tire with a small

B T o . m 8 3
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wooden spool (the kmd used for electncal cable) laid “flat
“inside “the tire. Children could sit at the pool in their
~wheelchairs and play without getting thei clothes wet. Toys
purchased from local stores included such items as Jbuckets,
shovels, sieves, sprinkling cans, plastic sand castles, plastic
boats, road “graders, dump trucks, wind/water mills,” water
guns, and silly sand towers. .

* With elevated sand and water play, there was more play and
interaction with children by students, attendants, and others
who worked with and supervised the children. Previously they

had done a-great deal of standing around ta]lzmg to one

another! These ‘residents’ began to have additional play
experiences above and beyond those that had been structured
for them and they also showed mcrcased awareness and

Iea .
r.l‘\!ﬁ;hnents of these residents, were hoth rewarding and

numerous. A 20 year old blind, mo SSerately retarded boy, who

had formerly been in a state sthoot for the blind, finally began

“to play in the sand during the fourth week. He filled buckets,

dumped tPucks, made sand castles, and liked to bury arms of
student volunteers in sand. * .

A girl who functioned at a five or six month | vel advanccd
from snttmg idle for 30.minutes to responding with smiles and
laughter along " with eye reactions and responses when a
wind-up toy radjo playing music was held close to her ears.
She never plaged actively in sand or water but responded to

, other parts of the play therapy q‘ogram

The youngest and smallest of the residdwts loved water and
liked to eat among other items, safety pins. Of course, he
nted to eat.sand! By the middle of the summer he was
playing in the sand in appropriate ways. A student volunteer

recognized the boy’s love for waterand would fill a sprinkling -

“tany pour water over his hands, and put moisture in thesand
for packing and bulldmg castles. * ’

Overall, residents responded very well duringJthe 23-day
- project. They had received an 11/2 hour play. program
.although some participated less because of il|ness, clinic visits,

and vacations. Studengs volusiteered an aver ge of 34 hours -

each. If the state had hited just one of thiém fll time, i} would
have amounted, to 32 full cight hour working days cdsting at

Ieast 3575. -

As a result of this special project, sandboxes were>mude for
other program areas to help lower functioning residents learn
how to play and decrease the amount of time they spen domg
very little. ro . ,(l

In evaluating the project, | fcéf these fmc young teen-agers
represented ‘the best workess I've seen or supervised-during 11
years of teaching! They came by it natually because they stjll
enjoyed sand and water play themselves. Thcy seldom missed a

day. They Taughed, talked, played,’ and no one complained
. because a child was so low mcntally he cquldn’t be reached.
No one gave up,on any_ child. Every day cach student obtained

a new response he had noyseen previously fromahis ehild. The -

most beautiful part was to see such, fine young peoplé giving so

. much to such beautifl children wha, needed and wanted th their
love and who showed they could learn when some time was

:pent thh them. - . .

ROGENE MYERS isa physxcal education specxalnt at the
5 Coldwater Sta:e Home, Coldwater, Michigah. .

\‘l

- the tire and under the pool.

4 .
ELEVATED SANDBOX : e
Can_be built to any, height depending on the size of the users.

" Use a base of 4 x 8’ outdoor 5/8” plywood with sides made

from 2 x 2's. Support can be furnished by two waoden
spools placed underneath. Will hold up to 500 pounds of sand.

Height should be appropriate for wheelchair children or

. adults. Grooved areas should be cut according to the width’

of wheelchairs. Steel pipes can be used for legs. A cuver can
‘be made from a sheet of 5/8” plywood o

CUT QUT SANDBOX

ELEVATED WATER PLAY - . .
- Constructed by placing'a wading pool on top of a eolorfully

painted tractor-tire. Support for the pool is provided by a N
-sméll wooden spool (the kind used for electrical cable) inside

» + g .
. § ..
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EDNA P. WOOTEN

. acl.ﬁty of yhe Department
of Physical Education/in the area of

Physical Education foif the Exceptional '

of Oregon have
established a liaison xelatlonshlp with
the Center on" Humig Develppment on
theXUniversity of Oregon campus. In this
setting, graduatc and updergradpate
students in physical education partici-
pate in evaluating the motor develop-
ment of handicapped children, explor-
ing individual methods of* meetmg the
needs of these ch}l(lren, and in recom.

mending on-going” physical education

programs. -9

is a mul-
tiphasic and intefdisciplinary approach
to the understanding ant freatment of
defelopmentally delayed children. The

.major thrust.of this program is toward

achieving a training model for workers
in the field .of exceptidnal children.
Several dlscxplmes other than physical

. education are represented in the train-

ing model. These include special
education,, speech-audiology, clinical
psychology, educational psychology,

« The Center on Human Dz/elopl\z\ent .
‘at the Univeersity of 0reg9

Ll

counselmg, gocial work recreation, and .

music., Training opportunnles vary

rom 5hort term observatlon to full timeg .

block. placements
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Through diagnostic/evaluatien clinics
and special classroom programs,, uni-
versity students are given the c opporty-
nity to represent their respectlve disci.
p[mqs while participating in an interdis-
ciplinary effort to alleviate the medical

“and/or educational problems of tfe

exceptional children. T
Pgeseutly, student physical r(lucators
“are involv ed in classroom proggams for
orthoped:callv handlcapped children,
who range from one to six years in age.
In this setting, students are assifned to
specific children within the classrodin
and work-with thein individwally and
independeritly on developmetital motor
tasks on a daily basis. >
The tudent physical educators learn
of theif child® condition through inves~
tigagiogt~ of medical records and com-
pheherisive seminars. These weekly
seminars are attentled by other student
physical educators,_an orthopedist, a
physical therapist, ‘and physical oduca-
tion faculty advisors., Often the class-
.room teacher js mvned to atfend. In
these seminars, motdr develapment
activities c#¥ently used are ¢§gu93ed
in detail and from a number of view-
points. The pwogress of each child is
eva‘uated and suggestions are madc as
“to pessnble new ‘activities. “any lnws

80 :

M H

a home program is.discwssed which
might be carried out by the parents of
each child.

Since the physical .educator also
observes the child 1 the classroom, he
_may notice certain behavjors that could
unsuspectmglv be contributing to a

ticular child. This may bé“in the form
of a static posture maintained for exces-
sive periods of tinte where the child is
unable to motorically explore hig sur-
roundings or perhaps where the ¢thild
simply is receiving only midimal
kinesthetic stimulation. Through open
discussions in other seminars, which
include the clas*oom teacher and aides,
certain suggestions are made ‘as to the
modification of these behaviors along
with’ways of xmplcmentmg them in the
total curricukim for_the child. In this
way tie child ‘can bemrﬁ(‘from “the
expertise ofethe studeny physical
educator even during timeszot specifi-
cally scheduled for motor developmem
activitiese It fs important that the class-
room program complement’ the motor

developinent program and the motor

development program complement the
classroom program particularly if
behavior modification grinciples are
emponed . :

" (lelaye(l niotor dcvclopmcnt of a par- .~

-
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" At the end of egeh term the “tudent
makes a whitten exdluation of the tyvpe
of program administered and the prog-
ress of the child, utulc-r his tutelage. In

, addition. a sugg gested follow-up program

is> presented. All of these reports are
filed in the medieal records

3

L4
upportirg the prugra‘n.
the Climeal Services Program, at the

Center 19 one in wlhich phmu"mlu “a-

tion faculty and students are actively,
involyed. In this program, woung chil-

dren and adoleseents. from wfancy to
21 years of age. who are afflicteg with

educators, phyacal rapists, sd¥ial
workers. and payve Im‘h. Fhis group,
funded by both the state’s € rlppkq
{ hll(lrt’ll « Division dnd the U ulqut\
Affihated Faeihty. fnrm~ what is consi
dered to be an uutstdndnw elinical sery
vices staffing team. ‘
:\'pm'l;lliz«-(l elgnies held at the Center
clude: cerebral palsy. Downe’s*Syn-
drome. mwlunu-nmum ele. orthnpc'du-
genetie, and dental. \ congehital |l¢‘.lrl
,chmeas held at a losal hospital. In sue hé
sesstons, the prufe%mndl"ppy~u,.lr
rducatorsusually attends the orthopélic

S éxamimation and «'untslhutes to the

evaluation by assessing child’s pos-
Lural and’ motor «l(-u-lopn)c-m Parents
acedmpany their children durmg these
special chmes and throughout the pro-,

ﬁ-».mnal examinations.

l‘nllumn" all elinical (‘xammalmn.s\';"d“"t‘ in Ph‘@\"’

'm(l evaluations.a staﬂ'ng 1s held involv-,

severe handieapping conditions. are Ing .lllprnf«-qsmnal personnel conneeted |

examined ‘and evaluated by a staff of,

professionals. The staff is .unade up of
speeialized medical prrq«ymvl needed .
for. cach sperifie case. i.el. an

*orthHpedist, pediatrician. urologi$t.-

»

neurobogst.  dentist.  and

mologst. In addition, the staff meludes

one or more physieal educators, special

O N .
ERIC ~ -

Aruitoxt provided by Eic: .
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with management of the «Jnl«l W
stu(l«'nt physical edueator

invglved with the éhild bein
also actively makes recomm
tgsed on Inu expeneitee vnth thet child.

ophthal- .,l‘ulhmm;, the staffing, p.lr('ntq afe

informed of findings and recommendia-
tionss Written reports of these fisidings
PR

.

* dents can be achieved,

/' .7 : ]

and rNumnu-n(lahmn are sent to var-

- ous .l[,.c‘ll( ies and to specific prufc-umn-

als imvolved with follow-up. Thus. it is
thuug.ht. a realistic presé mp"v pro-
#Rm i~ developed Inthigs wav, a child
is totally staffed by medns of a variety
of evaluations and evexyoeffort s made
to nnplc-m#ut rc'vumnu-mlzltmnp,.{ ’

By using this approach in meeting a
child’s needs, those involved recognize
that no single discipline can provide the
Jull rangé of romprch{’nm'e fervices
“needed by handicapped 'indivitluals.- It is
hoped that by the ‘collaboration of
skilled r(‘prc"w'nt ity g from a number
of (h\nphnc' a mutually rewardmg
tr.nnm;. pru;,rmn for university . stn-

oS
Jhis re presents onlv une of mas
" practical : c\p«-rwm e~ avatlable to the

X f'ptlun.ll (. |n]« at the Unn c-r~|h of
(,lrc‘g(m ) . . .

. . {
‘. -,
. . > .

Lonie R. Osternig and Edng P, W«mtvn

Lar(- affiliated with llw Department of

Ph\m al Educaton. { nivie reity of
Origon. Eugene. Oregon.

ducaton for the o




Fourteen vear_azd when parents of a child with cerebral p.||~\ mentioned
they hadid theen out tazether for five vears, lﬁ(lv did thes realize the cohesne

torce that would_cvobedrom thea comments  Todas parents of duldeen with
handheapping conhgons an that same community are provded with a hst of
babswitters sproadh ™ aancd i wopking with exeeptional cluldren L addivon,

the g chabdrdn ape mvited te tihe pratt |"\.nn-u~ 1ecteatinnal Aitinvaties under

. .

< the sipe (\l~\n|‘| ot traned feaders
I e fuxnn&nnn\ i~ Stenhton Calidornig the sroup whih cvolvesd to aneet

the ~peoafic needs of parents with l'\l‘l]lll-llldl chiddien s Dedta staudents for
Faxceptional Chiddren "Sponson d’by the ~an Joaquin Conne it tor-1 veephional
tluk o, Dilta S e camposad of colleze and <cvondany stadents whe are

intetestedin fu lpln: pet~on~ with hamdwapping conditions then il interest

UNDERSTAND'NG 1o \ulmuuul chaldien ln-_:.m mlh the 1eahization of the continuous cate sod

DiFFERENCFs tesponsibilite reired of some parents of Jhddren with handwappatig condi-
* . trion-, Thi cvolution wf the groap camd out of ‘this mterest-which lnul o a
- wtis of chnes tor fmderstanding and workniz with the exer plmn.nl chlbd. -

VIKI \\\'\“ aned hipadly a7 1900 tormahi®ation of the group to provade sorvice A\f presont

.- . Debta S members have cantnbuted over 25, mm voluutecy Hour~ In-addition

-

) s - T todhilibvare and Baba :llllll DT, S Tane lnln s pt n\uh |)¢lunl W receation .
. £ pPregdam :mphmuuu ~wimnng. . Inhl care at le aut uunnp mulm-u. ~pead
. * revreational o pmlunmu ~m|1. a~ boat trips. promby ~e |~nn(|| patties. and
N volunteer honts at conmis agencres .
\ major concern of |h lta - '|~ veconitment of voung adnlts figgo the field -
- L0 of speoald cducation Iu pronede ~fre tal tanuug for Delta 577 members, a

*
4 - vearhs work<hop o held The workshop conssts nf gronp disafsrons and

., demonstrations by pldlfc"hltlll(lL i the freld.\ |~|l.|lmu~ tosatious apéeral »duca-

. . lmn DS e art anged™ .nnl l'l’nu'u dre et np so that vach person attendig

»* .

- ’ - . a=‘gnvert a chanee to work vuth the exceptianal chuld o addinon, e Illl!‘gl~
- ¢ty encouragid o ate nd Comeil for Exclpuonal>Cluldien mectungs, work
. . , el ssnmer cathps for lhll‘&(‘ll ith hapdie apping condittons, andl \nlnnlu-

, a-te ‘n}u v atdes mospee qdal Jhaeed ., . . .
~ broma gronp nl girhata Fugie Teachers Career Das intetested m loarmng
|lmul ~puml nlm.lnml pli)"ld"h and the t\(tlllllllldl ik, 1o a gronp pf

)
weeomilar€ “andd u:“o e ~lmh‘nl~ dediogted to understandiug differences, the

/ >""*""—‘*_‘ e ; . . rbeot el " has grown and propctuateks L rom the impetas fnnml Ny oo
t .

T . \‘lkl Annand®E materils d“hltll for . L 4
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the vereed npeds of the parenta of one edcepuonal ehibd. the gibap parpose .
\ : hae wown to */-u(t* needs of the commumty Thear goals are 11 to sonve .
dedren <o that Ihc'_}jml\ auumph h tln‘u pote ptial, 121 10 serve

. .. \ ’- * ) p.n upllmm[ chibedien’ <o that thiy masy war h moft effectivels e
¥ lllmr home, w Inml el unnummh w5 to le v r b0 nnede :~(.unl the thife re nies
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V UNTEER
QL‘ AIDES

I

-a vital resource

Susan J. Grosse

P ical Education Teacher .
aukee Public Schools, Frederick J Gaens/en Schogt

1301 East Auer Avenue

Milwaukee, Wisconsin 53212

’
. N

Professronat staff, good fac;htres transportatron for parficipants,
and necessary equrpment are all rmportant a wR,ects of physical
educaton and recreation proggams for people special needs.
However, often the heart of the program lies i the person who
pushes the wheetcharr of a boy with dystrophy; or the personwho ,
helps aseverely retarded girl put on her swim suit torfumn the pool,
or the ong who holds a disturbed.¢hild's hand o id trtp tocaim
him or her, or the pegSon who reads to a bhAdt ger to help her
keep up irf school. These people are alt better known as yolunteer
aides. They are essential to the Successful runming of most pro-
grams for impaired, disabled, andior handicapped d?eople Even
though need, for their sprvices Is recognized, often littie tormal
aftempt is. madé to ha® them use their talents to the best

advantage—to help each grow within the progfam. ‘As a Tesult,.

-

,,mprograms as well as aides syffer.

1. Provide ageneral explanatton of the over- att program, includ-
ing information on: .
® Type of participants—age. sex, handrcap
e Program goals
e Program content
‘¢ Facilities “
e Staff organization
-2. Explain how an.aide's job fits into the program. Particular
emphasis Should be given to the value of the work aides
perform. .
. Detail specific aspects of each -assignment rncludmg
e Administrative procedures
e Working hours
e Where {o get help if needed
& Selection of duty assignments
e Policies on supervision and evaluation .
Whenever possible explain the why behind procedures lised,
partncutarty when something an aide- should not do is involved. A
fitthe knowledge can go a long way toward understanding. In addi-
tron, time should be dtlowed for on-thé-job trarpng

-

.

*# Supervision
After ades have been trained and placed i the program, they
should be supervised by administrative personnel or professional
saaff. Whoever supervises should know specifics of jobs assigned
fo ales, and should be aware of the fottowmg glemerils important
to providing such supervision:
1. Carry outageneral checkto seethat aSsrgned jobs are d'one
2. Praise aides for a job well doge.
3. Provide constructive suggestions for job performance which
needs improvement. .
Provide additional training if necessary.
Determine whether or noPeach person is bemg used inajob
suitable to.therr talents. /
Most programs use aide’s in-a vanety of é{ays it should ‘be

L4
5.

possrble to place people In situations in whicty they feel they can

contribute the most Aide supervrsors heIp to see that thrs happens .

- Evaluation

Many programs are gratetul to obtam servicés ot vorunteer aides
and do not feel they have the right to/pertorm job evaluations. -
However, several positive effects can sult from such evaluations
including college*and job-placement recomendations for stu-
dents, staff selection for next yesf,. upward #obihty within the
program, and recognition of prografn service that make effotts well
worthwhile. Aides should be told they will be evaluated and theé
conditions on which such evaluations will be based Addrtronal
factors to consider are: .

Information in evalualjgns is confidential ¢ .

2 Start an evaluatlon ¥erence with positive comments

3. Be specific and i suggestrons on how to improve

4 Recogniz& that nét att people are'suited for working with

" special populatigns Try to avoid making aides feet guilty or

- madequatertrlxzeems this isn't “ther thing " Encourage them

to use their tafents elsewhere—Iots of different programs can

' The key to effective use of volunteer aides lres in applrcatron of
: three procedures training, supervision, and evaluation.
Tralnlng . ke -

.. Though many of the tasksxan aide performs do not require a high
degree of skill, some training 1s needed not only {o help the.person
fit into the program, but also to help each one make a maxrmum~ tant partof any program. Tramrng, supervising, and evalyating are
contributiort to |t Initial training should:  * . ‘ rocedures that can greatly tmprove their’ partrcrpatlon

B 83

re to find ways to show recognition for servrce They
not be elaborate but they need to be theré. F’ralse
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) ¥ PHYSICAL‘ EDUCATION SPECIAUST SELF-EVALUAT!ON GUIDE
Jed Momson T
. Physical Development Speclallst

* Ohio Department of Mental Health
Columbus, Ohlo 43221 R

» In many situations, physical education specialist ng with
mentally retarded youngsters are’not directly supervised'by ex-
peneud physical education people, but bx admunistrators who

- may not have background or expenence in physical education.
Because of this, the onleeffective way for a specialist tefmprove
.teaching cpmpetencies is to self-evaluate pgriodically. Evaluation
is too important to overlook; it must be dorte often. .
Most standard administrative evaluations made of physical edu-
" cation specialists are too general to be effective in terms of prog-

~

raming. Anadmiinistrator who s not familiar with physical educatior

programing cannot be expected"tor evaluate a physical educafion
 program in any detail. Instead administrators often evaluate areas
such as punctuality, dependability, cooperation, @nd other mun-
dane characteristics that do not necessarily directly deal with the
most important aspect,of a physital educator's job—the physical
education curriculum. 1 feel that the most effective way ior this
evaluation to take piace is through frequent, honest, and cntical
self-evaluation.

Following is a list of questions that should help serve as aguide
for self-evaluation. Thése. questions are only representative exam-
ples; you are urged to add your own quéestions.

»
?

1. Is content appropnate?
2. Why am | teaching these particular actvities?
‘3: How can I best teach these activities?
4. Am | teaching actrvmes in appropriate sequence?

- 5. Am | providing suffi crent scope in activiies? Am | expanding appllca-

L

-

e

a variely of different ways?

6. Am | meeting néeds of eactrleamer? . ¢ o

7. Does content have purpose to~ the fearner (not hecessanly to the
teacher)?

'-' 8. Are attities realistic?

" 9. How.muith real need will students*have tor matertal bemg taught" .

“10. How are acthities related lo rea hfe situations?
\‘11 Am ] integrajng physical {gmning with other concepts and tasks (.. e .
- shhpe discrifninafion, color discrimination, basic number concepts,
socializationiskills? : .
Am’l enthusiastic?

.

~
3
.

-

12.

fions of skills atall levels of developmenb‘z Am| teachmg similar skrlls Jn .

13.

14,

15.

Am | planning'well in advance? .

Are-lesson plans written? Do they state rnstructronalob;ectwes as well
as methods planned? e

Do'1 make the most of avaitable equipment?

16.

-

‘the end oPthe day? , ‘- - ¢
'17 Do I,provrde clea\grmple tnstructrons‘7 .
18. Do | sérve.all children an equal amoynt of trme without tavor’ng-certarn

-&' ones? o .

Do | have warm rapport wnth each chrld'?

-

Is equipment ready before each class? Put away, atter each class or at |

-

20.
21. Do ! provide an.atiosphere of posttrve reinforcement? .
22.
23.
24,
25,
26.
27.
. 28.

29

. pabilties of students? -

30.
1.

32

34.
35.
36,
37
38

'
LU

P

/
Do i give specsat tndrviduat attenttonT/Ehttdren having diffi cuttles‘?
Am | consistent?
Do 1 share ideas with classroom teachers and other specialists?
Am | gvaluating progress of each child penodrcalty" '
Do | use these evaluations? *
Am | treating each child with respect and digruty?
Do | participate in activities?
Are demonstrations approp‘nate‘?
Are programs and activities based on my interests or on interests and

-

Are rules able to be modified? "~ °
Dot recognize need for change?
Am | competent in basic first aid techniques?

33. Do | allow students to do things for themselves? g,
Do 1 consider student opinions and' suggestions?
Is each child involved in approprate activity most of the time? .
Do children ever spend half of thetr time sitingand watchrng in physical
education classes?
Do | have short-term as well as long-term objectrves‘?
Do | contro! my temper and deal objectively and fairly with each child?

~ e

.

39 Qo I adequately mapage behavior of students?

40. Do ! use vocabulary appropriate to the level of the thildren?

41. Do | attempt to be creati¥e and imagmative? '

42 Do ! understand vancus handi icapping“conditions and therr effects
upon physical proﬁcrency and motor performance?

43 Do ! pace lessons; appropnatt:g? Do ! stay with certain activities too
long‘) > .

44 Am | effectwe in motrvatmggﬁgsren for Iearnrng‘7 :

45+ Do ! plan for the class as well ag individuals? ‘

46 Do | seek advice from others?

47 Am | arcontinual search of materials appropriate for and applicable to
physical education progrdms for mentally retarded children?

48. Do | evaluate my performance frequently .

49 Dol use adequate visual, auditory, tactife, and tunesthetlc cues? ‘

50. Do! enoourage children to express themselves" Do ! talk all the tlme l
and dominate the children? . } . |

51. How can‘l improve?* - |

r

Whai Makes a Teacher A Siccess? : |

A teacher who has a warm feeling for children and
goes beyond the call of duty when there is need. .

.* *A teacher who knows how to guide the leaining of |
basic skills and all other.facets of ‘learning after o
meeting the.child where the child is. °

“N A teacher who is conSistent and friendly buf firm in
réquirements, keepmg agreements, etc.

* °A teacher who is continuing as a student him/her-
" self, thus constantly findhg new ways to impleme
the, learning and life adjystment processes fpr the
. students. By,

Based on Letter to the Edrtor in CANHCGHAM

?w

N

{monthly newsletter of the California Assqciation for
Neurologrcall Handicapped Chlldren) fr Edith
Haynes.
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. . Oaks College and Children's School (714 West California equipment, directions, and formations used for each activity are
’ Bivd), 1974. - R : K presented. Explgralory and problem-solving techniques are in- *
- This. publication is for children, parents, teachers, architects, cluded in specific chapters. Recommended equipment, ideas and

school administrators, public parks officials, community-oriented  directions for constructing devices for programs, and a section on
housing developers—anyone interested in builting creative play  awards are included it} the app?a‘ndix. .
" structures. Included are descriptions qf projects déveloped by 32 . RV . .
groups which constructed play structures at public and private . .
"schools and in urban and rural pasks. Several questions which , s
- .~ - should be discussed as part of the design process are pregented. ‘ ) = T
_These include designing with purpose, masterplanning, cHoosing .. Trends for the Handicapped.'Arlington, Virginja: National -
materials, meeting safety requirements, building the structure, and'  Recreation and Park ‘Assoclation, Park Practice Program
enhancing existing structures, Architects’ drawings and construc- (1601 North Kent Street), July/August/September 1974,
tion directions for large and small cable spools, tire swing, ropes . This special issue of Trends is designed to sensitize park
and poles, climbing dome, tubular slide, fort with tunnel, and other afd recreation personnel to recreational and leisure needs of
play structures are provided to generate discussion and inspira-  persons with various handicapping conditions. General theme
_tions for planners to design creative structures which meet their of this publication is in making parks and recreation areas
-own unique peeds: ' " . accessible to everyone.“A bibliography on planning for physi-°

- Gall Ellison. Play Structures. Pasadena, California:-Pacific éafety, and handicapped children in water learning. R.equired o ‘

v

»

- ‘ cally impaired and listings of films and public -and private ,
. - ) o N agencies working in this area prO\ildes'valuable information. o
-~ : ° P @ . .
Uy e e 1&’”‘ . . » - . -
. M. Paul Friedberg. Handcrafted Playgrounds. New York: . o % . -
Random House, 1975, -~ .. . e . S S A
. This sketchbook of designs is based ort two simple premises:  TheWinter Park Amputes Ski, Teachiing .System, second
.anyone can build a playground and the actual process of building  edition. Hal O'Leary. P:0Qs.Box 76, Hideaway Park, C lorado® »

. can be.as important as the'finished product. Builders are given a . 1974. . , . :
.~ - ! change fo shape the environment and’create something to suit the The three track method of teaching amputeég to ski is |
speclfic needs of the children for whom the playgroundis planned.  presented in this well-illustrated and easy to understand
Awide range of designs 1s included from simple tir¢Swings tofairly * manual. Probleéms unique to amputee Skiers are discussed ih 4
complexwood structures. Enough technicalinformation is supplied -~ terms of their imiplications to the amputee skier; Ap.racticg( .
- with sKetches to be followed literally or serve as points of departure - solutions for eacr: situation_are presefited. Specific per=
_ saccording to the reader’s own skill and creativity. Easily'found or * formance goals ard step-by-step progressions are provided .
“mexpensively puichased materials stich as barrels, ladders, cans,  for basic skills. _— ‘ -
orgldtiréscan nged to create endless opportunities for play. IR Lo
- Friedberg believes that playgrounds should provide opportunities * ‘
. for all three major categories of play—physical, sogial, and
.. cognitive—and incorporates each into his designs. A unique fea- ) ' N PR - . . e
. ture of the book is an activities matrix which presents types of  Teaching the Blind to Ski. National Inconveniencéd Sports- f
~ - . handcrafted playground equipment ?cmrdingptb miajor play skills© man’s Assogiation, 3738 Waingt Ave., Carmichael, Calllognia. «~

v

"
LY

Te

"+ . invelved'in théir use. i ., 5608. nd. . . DR
e WL ' 4 . . i .7 guide provides essential information for+instructors
P A | . b * - who wigh to urge the blind to ski. Psychological implications .
" E . " for ski_instruction, tommunication patterns to establish . . .
) S TNT t ~. ** appor, techniques for moving, and a method for training™ -
Conple Currie Lawrence and Layne C. Hackett. Water Learn-  ski instructors of the blind are all outlined. LA e L.
.....—Ing:_A New Adventure. Palo_Alto, Califorriia: Peek Publics: o ] < T oL
= tions, 1975.. .. ' ) ’ T T " o
- Altholigh water’ leaming is for all children{ many of its:basic =~ - P ,‘ et
- pts and methods were devélidped to meet special peeds of - ~ .\ A R TR e
exceptional children, The main purppse of this book iso present - ationsi Amputes Bki Technique. National Inconveniencea

Waﬁinmdm[mmepﬁ'mberqinforped oughwater gportsman’s Association/National Amputee Skiers Assoc. .
. - activities; these activities can also be used in le3sg:fo-swim prog-- 3738 Walnut Ave., Cafmichael, Callfornia 95608: nd. - .
.. rams. Water play includes activities on water tables, in.bath tubs, . This bopk is a product of 17 years experience ¥ith amputee
- . 2 - PUdies, ponds, and sprinklers; with hoses and containers;and in  skilng.-It is designed as a-guide for amputees and "thelr |
- pools of-all sizes and.descriptions. Specific chapters deal with ' «instructors. This skilng system has been sfructured 16 be -
! _philosophy, methods, water orientation, body image and space 'adaptable to any of the diverse approaches “usjng the- -— -

I

. awareness, visual and auditory perception, strength, and enddr- Amerjcan method. as a framework.: The book-is refatively

©ance; hand-eye codrdination, water 3¢ a classroom laboratory, universal since it'evolved from biped techniques. ,,Q X
e Tt . PR L4 o ! b o " i ’ ) ’
3o . . - . * ' L e " . ) )
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‘Handmk. Ah ABC of* Flngor Speliing & Sign Languagc
Romy Charlip and Mary Beth. New York, New York: Parents’
Magazine Press (52 Vanderbiit Avenue), 1974, $4.95
< Extraordinary color photographs bring to hfe an exciting
nonverbal game for all children. Thisunusual picture book will
help children learn the alphabet wor‘concepts and sentence
structure by uswg hands and body to communicate in a new
and wonderful way. This baak explains both finger spelling—
where each word I1s spelled out letter by letter with the fingers—
and signing—where ah entire word or idea i1s covered by mak-

*Ing a picture or a sign with one or both hands. It is also an

activity book, children can develop secrét language and therr
own secret codes. Contents enrich language arts programs as
well as’ open a new way of commumcating. This method is
bemg used increasingly as a primary means of commumcatuon
or to reinforce words and concepts with severely and pro-
foundly retarded and aut|st|c as well as hearing impaired
children. :
[N - '

Integratlng Persom with Handicapping- COndltlons Into
Regular Physical Edugation and Recreation Programs Wash-
* Ington, D.C.: American- Alllance for Health,  Physical Educa-
tion, and Recreation, December 1974. $2. 00 {Developed and
printed as a service of the Information and Research Utlliza-
tion Center In Physical Education and Recreation for the
Handicapped Project OEG-0-72-5454-233563, Bureau of Edu-

Ly N s

- =

‘catlon for the Handicapped, U.S. Office of Education, DHEW.) ~

An analygis of selected research and program literature 10

, Mmainstream individuals with various handicapping conditions

into ph fcal education, recreation. and related programs
Analysis Rrovides state-of-the-art statements about (1) inte-
grating stidegts with handicaps into regular publhc school
athletic and intramural programs, (2) integrating ill. impaired,
and disabled indwiduals of all ages ipto commpunity recréation
programs, (3) integrating impaired and disabled campers into
ongoing camp situations originally designed for nonhandi-
cappéd children and youth. {4)"integrating visually impared

people into éxisting physical ec;%caae& and recreation pro-*
grams. (5) curriculum or model program descriptions for

: integrating handicappgd chtldren into regular classroom situs

~w, ations with provisions for

L]

'physical and/or recreation
activities. and (6) att;tudes of handicapped participants. theyr
peers, ;and personnel ih intégrated physical education a
recreation. Each section includes discussion and delineati
of tutufe needs, list of references and seiécted audiovisual”
aids is included. - , > P

1) - L

- One Out of Ten: School Planning for the Handicapped. New

- York, New York: Educational Facilltln Laboratories . (850

“3rd Avenue), 1974.

This report deals with implitatjons of new laws and alterna-

tive methods of educating impaired, disabled, and handi-
capped chiidren n public schgols. Sthools and other public
service agencies ‘are beginning to share staff ahd pool resourc-
es to build new systems of treatment and educatton for special
popuylations. Innovative alternatives from various. on- omng
- programs are-presented.o assist schooldistricts in.devel
the coritinuum of services between unmodified everyday class-
rooms and residential hospttals needed to se‘Pye ail chidren
with mental, physical, learning, emotional, and multiple condi-
tions for whom they are responstbte The changing mandate
for special educat is dealt with in terms of Jeg;slataorf and
htlgatlon least reﬁ’n tive environment, trend tgward home
schools,..and_the ¢ de. approach to specnalt%fducatnon A
l:stung of mformations urces nd;esauwn ed

-~

. Educatlon‘lntomatlonal 3615 WIscoosln Ave., NW, 1973,

as tht?bulletin“p0|nts out,_are all.

&

ing...

around us—-not confined'to a classroom. Well- desugned play- -

e,

¥

scapes give children opportunities to learn through discovery.
When playscape design 1s such that a leader can give almost

constant but unobtrusive .guidance to children's activities,”™

‘butdoor playscapes can recome educational laboratories in
roadest sense Playscapes encourage play to mesh with
Iearnmg and teachers to learn about ang from their children.

All too often teachers consider outdoors play as a recess from

learning The suggestions in this bulletin challenge them to seé
how they gan transtorm theiwr recess playground into play-
scapes rich 1n fun and experlenttal Iearmng K

Special Olymplcs Poly Hockey, Masmhuutts Spcclal
Olympics, 63 wlnquu St ., Marshfield, Massachusetts, n.d.,*
Jim Morrison.

This instructional manual introduces poly hockey to mdl-
viduals interested In cdndugting or sponsoyng this activity in
sports programs for.-mentally retarded bo¥$ and girls of all
ages and ability levels. Poly hockey can be played indoors or
outdoors using polyethylene plastic hockey sticks and pucks.
The manual includes descriptive sections on equtpm‘ent play-
Ing area, team play, the game itself, scoring, goal tendihg, rules
infractions and penalties, players and what they do, and tech-
niques and drills for stick handiing, shdoting. passing, and
detense. History and development of poly hockey as a com-
petitive event in the Massachusetts Specnal Olympics thr0ugh
public school and commumty recreation programs are also
discussed. . ' . :

Growlng Places. Now York, New York Schoolworkt, 22 E.
89th Street, n.d. $1,00

Growing Places is _neither a catalog for buying thmgs nor
primarily a set of instructions for building them, although these
are inciuded at times. The authors call it a{tsed newspaper—
it contains news that 1s not so new. It includes stories of proj-
ects and expenences with chiidren, ndeas to be shared,” and
intgrmation about’ glanting.and care of growing places. Well .
dllustrated,, this 20-page n wspaper includes physical and
recreational devices tht oin Ybe easiiy made. improvised, and
developed for physical atioh, play, .and backyard pur-
poséin.l?ractncal .1deas de ith what.can be done wuth floors,
‘walls, ggilings, iadders. gutters. and make believe. Examples
of how Peopie have used ther imaginatons provide helpful
suggestions for others to buald their own rockets to the moon,
However infornyally stori tolds~each contains informatipn
which can be helpful in fhaking the child s experience ih those |
places richer. All ideag have been impiemented or tested and
they seem.to have wo A . .

. ress has been made in custods

’

Alternatives’ SyraCuse New York Human Pohcy Pr s(PO Box
127, 18210) R A

‘A strong tase for etnstltutuonaﬁzatlon of mentally refarded per-
sonsis presented by this slide program; which includes a scnpt and
129 shides. Histery of institutions for retarded persons’is explored,
with vivid examples of insttutions’ dehumanizing effect on indi-
viduals. Arecently constructed institution ilustrates how little prog-

I care. The sggond half of the slide

program s devoted to altemgtive methads of treatment and care,

tion of retarded persons into public’
- The shde program 13 a powerful
g and has great 1mpact on vuewers

185 91
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-Physical Activities for Individuals with Handicapping Cordi- |
. 'tiO(ls. Dolores Geddes. St. Louis, Missouri 63}41: C.V.
Mosby Compghy, 11830 Westline Industrial Drive. 1974

- $4.95. . .
Provides prisjical informationfTor modlf)mg physical

activities for individuals wjth hanffappm conditions sneh
) as subaverage intellectual Xunctioh (mild%o moderate ansl
severe/profound degrees), lekrning problems, visnal impair-
ments, hearing difficulties, orthopedic conditions, and emo-
#tional problems. The book is aimed toward physical educa-
tion and special education teachers recreational leaders,
volunteers, aides, and personnel from related therapies.
A noncategorical approach tophysical edncation and recrea-
tion for individnals with varions handicapping conditions
is émployed Pprograin activifies basell npon mdividnal
' soc‘ial-emonopal mental and physical functional lewls of
. each parnmpantgre suggested. Contents include (1) exam-
ples of behaviors that might be developed by participants,
(2) sequentces of developmental activities, (3} suggestions
for g general and spemﬁc activity modifjcations, (Y 'bchauors
to be developed n conrses of adapted physical educatjon
or physical-education and recreation for the handicapped.
orin-servicetrainin programns. (3} references for evaluative
Lcriteria, (6) informatign abont equipment and supphes. and
(7)'data abont nahonaﬁ resonrces and le" of andhovisnal

aids. -

.7

Handwapped Children in Head Slarl Series. Reston. Vir-
ginia: Council forwluxvcpnunal Children Head Start lnfor-
. .mation Pro;ccl 1920 Association Drive.

« This series of eight publications contains articles. mono-
g'raphs. and directorics on topics related to.comprehensive
program«ievelopment for preachool handicapped children.
‘Some publications in lhe series were developed by special
consultants while others were idéntified-from ¢ \1»3!115;:'11!:-1*1-
ture and réproduced. Titles and tentative costs of individnal
publications are: Selected Readings jn Early Ed&canon o
Youag Handxcapped Chxlb‘en (83.50); Directory’ of Head
* Start Audiovisual Profess:onal Training Materials (33.50):
.Directory of Instructional Materials (31.75): Meyer Chil-
dren’s Rehabilitation-Institute Teaching Program for Young
Children ($3.50); Homemade Innovative® Play Equipment
(83.007TFrgining of Non-Professionals in.Early Childhood
Education ters ($2.35):"Working %xlh Families: A
Manual for evelopmental Centers (82.15): Ulilizing
Resourcey in the Handicapged Services Field: A I)xreclory
for Head Start Personnel ($4.35); Conplete Series (822

" Alth ugh only a limited quantity of the Series has bec
Printed, each Q()ok in the Series will be -made avallable
to you if there is stfficient demand. Express your interest
Eby contacting the Comml for (‘ xeeptional (‘hll«lren

.

-

Voluflleers in Rehabilitation. Stanley Levln. projct'l
dlrector. Washmgton "D.C. 20014, Goodwill Industries of
Amé’nca, Nanonal Aux1lla§'y to Goodmll Industries. 9200

. quconsm Avenue, 1973.
This serigs of hanidbooks was prepare‘i to assist with
urgamzmg -dnd administering effective volunteer pro(,ranw
in rehabilitation facilities scrm&hamhcappcd and disad-
. fvantagcd persons. Spec1ﬁc suggestions pr. ed in “the *
handbosks-should he considered and aﬂ’v@e in relation

to ctrcumstanceq partlcnlar to each facility. Of fundamental
Importdnce is recognition that programs designed to scivé:
‘people have greater putentla] for effectiveness if they pro-

- .\«
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vide fot and encourage ilm()v}niun, ﬂcx'ibility, and
m(llwdual initiative. The twelve handbooks in the _series
aré entitled: Why Involve Volunteers?, How YVolunteers Can
Help, How to Organize a Volunleer Program, How to
Admxmsler a Volunteer Program, How to RecruitVolunteers, .
How to Interview and Place Volunteers, Howyto Prepare
Volunteers to Help, How to Supervise and Evaluate
Volumeezs',/l-{bw to Motivate Volunteers, How to Incorporate
Group Volunteering, How to Assure Responsible Volun-
teering, and Catalog of Resources. These handbooks,
in(li\'q"all) and collectiv ely, provide a sound basis for per-
sons responsible for programs and activities involving
vulnnteers."

Movement Experiences for the Mentally Reidrded or Emo-
lxonaliy Disturbed Child. Joan May Moran and Leonard
Harris Kalakian. Mimeapolis, Minnesota: Burgess Publish-
ing Company, 7108 Ohins Lane. 1974. $9.95.

\vlm emeny expcrlcnccs’aa included in this publication are
all of those activities which involve movement of the entire
body or its varions parts — alone, in CW: with
another child or gronp of children, and with or®withont
thie nse and/or manipnlation of small orJarge cqnipment.
Contents inchrde chapters on basic physical and motor
fitness. basic mator patterns and skills, play therapy . move-
ment edncation, mmsic. rhytlins and ‘dance. pcrveplual

*motor (lc'u-lulun: nt, de u-lopm( antal gymuastics, swimming
and water relafed activities. integrating movcment experi-
ences with other .sc.huol related subjects, and ninovative ©
(quip‘ncm The book. profusely illnstrated, has been writ-
ten as_a tool for nse by the edncator in providing”
Illle(llIdllZ(‘(l and mcanmg,fnl movement experiences.

E very Child A Winner with lmprovtsed Physical Education
Equipment. (Ocilla, Georgia: Irwin Coltnty \hddlc Selivol.
l‘);'i $5.00.
This hooklet is the enlmination of three vears of:ffnrl'
b) parent$, school, and community to make every child
a winner throngh elementary physicat edncation. Egnip-
ment construeted as a part of the Health and Optimum
.Physical Fdneation Broject is described*in a step-byestep
t..m(l(- for l)ml(lm;,. detailed drawings and cost’ estimatey,
are inclnded. Sections |nclnd§ What to do with no money
(1.e.. tire climb, can stilts, lommigsticks), What to do with
some money (parachutes, balance boards. yarn bally. box
hoekey), and What to do with enough money (1.e., gym-Jim
sef, challcngc course;nni-ladder, parallel bars). Many other
ideas are inchuded on equipment_and devices that have been
ficld-fested on the site of the fcdcx‘alfy-fund( -d projeet.

Instant Art Lesson Plans. Helei S. Carkin. Dubnque, Jowa
32001, Kendall/Humt l‘nbhshmg Compum, 21()0 Kerper
Bounlevard. 1973. . .
Tlns book provides the teacher/leader with ()() art projects
in lesson plan form. Insgach lessoy a specific techyique | -
15 tanght which can bé applied or modified to involve m
(liffor('m art projects. An attempt has been made to gronp ‘I
])rJ)j(‘(‘h that can be made from art materials commonl,y A
found inschool supply rooms. Eath lesson or project p]nn /
includes specific objectives to help provide reasod for teauh-

ing that lesson or duing a particular projett; materials °
neettefl, motivational techniques: présentation or d¢mon-
stratign of the %lcp-byns!cp process; and gvaluatign proce-

aurcs, ach. project is fully illustrated 1o give additional,
gmdance and. dlr(‘ct)on to those using lh(‘ pnblu ation.

o

oy .
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***‘*N&?ib’ﬁél?’ark Gﬂl‘ldq for the Handicapped. Washi

Y

. The Hirshoren and Lloyd BibNography on the Dual Han-

+ dicaps of Hearing Impairment gnd Mental Retardation.
Washington, D.C.: American Assopiation of Mental
Deficiency, 5201 Connecticut Avenue, N.W. $1,50.

Sensor';'y Integration and Learning Disorders. A. Jean Ayers.
Los Angeles, California: Western Psychological Services,
12031 Wilshire Boulevard. 294 pp. $12.50. Develops a

. . ..' : ”® .

advantage of materials that are readily ‘available during.
certain months. A description, of necessary materials and
complete directions are provided for each activity, Hllustra-’
tions Are provided for projects that benefit from additional

visal explanation. - . ' *

The Beanbag Curriculum. Quentin A. Christan. Walfe Ciy,
Texas “75496: The University Press. 1973. 72" pp. $3.10

" paper, $3.95 plus tax for cloth edition. -

model of sensory integrative procesées and, their malfunc -
tion/intervention programs slr'essiu’g control of _sensory jrcludes methods of ‘constructing equipment and numerous
= input and eliciting adaptive responses through purposeful
©  “activities. )

EIRd
e

Touching: The Human Significance of the Skin. Ashley Mou-
tagne. Nex York, Ne#*York 10025: Columhia University:
Press. 1971. 292 pp. $8.95. Explores the significance of
touching on physical and mental health, on sexual behavior,
and on perceptual development. Concerned with the impor-
tance of tactilé experience.~ ~——< T T

Teaching Swimming to- the Handicapped. Don” McCain.

" Escondido. California 92025: 619 Nancy Street (purchase

.

" -Drive. 1972, $2.95.

" .. This'publication provides easy-to-follow,directions for more

directly from duthor). 81.50.

e - * .~
Irdlite;:ce of Sports Activities on Rehabilitation of Paralytic
Subjects: A Study 3[ the Physical and Psychological Impacts.
“ Tel Aviy, Israel: Orient Ltd., 1967. 123 pp..Deals; with post-

‘sports activities. Includes descriptions of necessary equip-

‘ment and costs for'deyveloping a recreation center for iisah- s
‘eyeloping 3 A ‘ )

led persons. ,
o . A ” - e

[ ngton, D.C.
20402: Superintendent ®f Bocuments, U.S. Governmen'g

)

poliomyelitis subjects for whom positive effects on both :
.ph"ysical ‘and psychologieal functioning were found throughs .

Printing Office. 1972. 80 pp. 40c. Lot

e et L o ' a
Arts and Crafts for Special Education. Maryan T. Winsor.”
Belmont, California 94002: Fearon Publishers, 6 Davis’

v

v

.

——

™amithain 100 projects designed to entertain, stimulate, and .

i T

1D

s

encourage childfen in special classes, Projects were Selected
for-their simplicity and because they require only a short
‘time-tp complete. Yot each produces interesting and attrac-
* tive results and affords the child a sense of achigvement
and prided The book is organized by months from September

A Tye - N ro . ’ . ..
.through June. If a holiday occurs in a month, there are - for everyone, and in some instances, this may be greater .

suggestions for craft ideds that are appropriate for the pd
ticalar holiday. Other activities relate to school events dr
‘to traditional activities for a' given menth.}zﬁvities take

-

Q
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The title of this book was chosen to promote the idea that
simp‘bjects may be used to great advantage as educational
tools MMany junk items can be used in' very creative and
exciting ways ih physical activity programs. Included are
hundreds -of activity ideas centered around the use of

héimemade equipment such as broomsticks, beanbags,- .

streamers, flash cards, ropes, and tires. In addition, sec-
tions deal with balance beam -activities, homemade balls,
hand-eye coordination games, finger fun, and many other
practical, easy-to-do, and fungactivities. Each section

activity ideas. Many photographs and illustrations make , .

. . - - -
ideas easy to understand and use. Suggestions as to various

° types of junk maserials which can be obtained add to the -

.vae of the pubhc.ntmn.« s
.

*Psychological Effects of a S weial Summer Camp op
Juvenile Diabetics.”* Ronald K. McCraw and Luther f
Travis. Diabetes: The Journal of the American Diabetks

~ Association (April 1973, Vol. 22, No. 4. pp. 275-218). A -

group of children (N - 110; 70 boys; 40 girls) with diabetes ~
mellitus were evaluated for self-esteem (Cooper$mith Test *

of Self-Est¢em) 4nd manifest.anxiety (Children’s Manifest
Anxiety Score} hefore and after ntta}]}!itlg a special éumr_ner
camp. Both boys and girls showed, significant increases in
their self-esteem arfd decreases in manifest anxiety. In bot

areas, girls showed a greater improvement than the boys,
bBut this was thought' to be due partially to the lower initial
sclf-esteem in the females. A comparisorr was made hetween
these children and a matched group of ‘diabetic ‘children
who did not attend camp. In this gr(ﬁlp, there 'as.fxli)
an improvement in both variables on r testing@mprove-
, meuts: for the camp group were alwn)j greater than for.
controls, but ouly in the case of female self-esteem was

the difference statistically significant. "y

. EN 3
“Participation " of Epiléptic _&’aliem's in Sports,” Samuel
Livingston and Wulfred Berman. Journal of the American
Medical Association (April 9, 1973, Vol, 224, No. 2, pp.
236-238). Concludes, *...until definitg proof is preslzmea
that chronic head trauma precipitates preexisting epilepsy,
we disagree with prohibition. relative to participation—of
«wpileptic patients in tackle football #hd other hody“#¥ntact
‘sports. Even though a child may have'an pccasiongl seizure,

. - . . . . . b
there is n6 yalid reason for major restrictious in fh¢ perfor-

mnmzﬁoflno'i'mnl childhood activitics eyecpt for those that-.
. may-be ‘nssoliated with a significaut risk of injury such
" as horseback riding, climbing to high altitudes, and diving, *

* into deep water. There is always a certain hazard in life

for the individual with epilepsy. However, the disadyantaga
of the increasing hazard, if it is a reasonable one, is offset

by the advantages of a normal life.*’ n,
. g . ¢
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Have you heard ahout IRUC?. L ' . A

\\

IRUC has been creutul to help YOU' progrum for individuals . e N
. & ... with handicapping conditions: IRUC stands for Information and ’
~ -, ‘ ‘ Research Utilization Center in_Physical Education and Recreation
SR ’ . for the Handicapped, a project of the Unit ‘on Programs for the
o ’ ' l Handlcapped AAHPER. 1t is funded by a grant from the Division

" of Research, Bureau of Educauon for the Handlcapped U.S. Office O e »

of Educah on.

Gymnastics for Elementary Sclwal Children. Garland
O’Qumn Jr.. Austir,, Texas#University Stores, Inc., P.O. Box
©1441.1973.84.95.

Although this book is desngned speclfically for children in
the eiementary grades, illustrated movements are appropriate
for junior l'ugh school students who have not had background
in gymnastic activities. Approaches and activities described
have been used successfully with mentally retarded children of,
various ages and abilities. These techniques have been part of
workshops, institutes, and clinics in developmental gymnastics
for persons involved in physical activity and recreation
_programs for the meéntally retarded. A teacher/leader can
control body development through discreet selection of
specific physical movements. ‘Thisystrengthens the importance
and role of the teacher/leader. No longer does ong have to
. hope‘that children'get proper exercise and activity as “this book

_ attempts to guide teacher/leaders in selecting activities de-
signed to promote specific physical qualities important in the »

overall development of children. Chapters present progressive
M&quentml activities related to free: mgvement, playground,

s, tumbling benches, honzontal bars, balance ,teams,
tuitbling tubes, mini- rampolines, gymnastic shows, and sum- *

’
* Jerry Freischlag. Compemlon and Physrcal Education, for the
e—Pﬂye'gel»Edu- .

3&’ - 2 ’-
Journal of Mental Deﬂc:ency, July 1974 ’Vol
pp. 32-38.

f

79 No. 15
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Dorothy H. Gampel. Jay- Gottlreb and Robert H. Harnson.. R

Comparison of the Classroom Beaavinr of Spectal Class EMR.

_ Integrated EMR. Low 1Q, {nd Nonretarded Children."American

Journal ot Mental Deficiency, July 1974 (Vol. 79, No 1).

pp. 16-21.

' Stephen A. Richardson, tinda Ronald. and- Robert E Kieck

“The Social Status of Handicapped and Nonhandicapped Boys
in a Camp Setting.’ The JournalofSpeciaI Education, Summer
1974 (Vol. 8.No. 2). pg. 143-52. ' N

Timothy M. Flynn - Reaular Class Adjustment ot EMR Studenrts
Attending a Part-tme_Special Education, Program,” The
Journal of Special Education, Summer 1974 {Vol 8, Ho. 2).
pp. 167-74 ¢ ..

Handicapped=HowEompatible-AreFhey?—Th
cator, Marchi 1974, pp. 42-43.

Elizabeth Ogg. Securing the Legal Rights ot Retarded Parso‘nse

New York. New York: Public Affars Commiltee 43871 Park'

Avenue South), 1973, 35¢.
Evelyn West Ayrault. Helpmg the Handlcapped Teenager

Mature. New York, New York. Pubhc Aftairs Commuttee- 1381

,

Q

o »&‘

-

. - l“
mer recreatipn activities. Contaxmng illustrations, concnse Park Ave nve). 1973. 35 c SN ’ & X
+ explanations, graded progressions, and helpful hints, this is a =\ |
functlonal and pracncal publncatlon regardless of the reader’s Journal of Dovelopmonul Disabliities, P.O. Box 0470. Gontllly
ound and experience %in gymnastic/tumbling activities”  Station.New Orleans, Lobisiana 70182. LR

- Mary Lee Cathey “For Assisting Only"" NAGWS Aquatics Guide.
Patricia Davis, editor Washrngton DC American. Alliance for
Health, Physical Education, gnd Recreation, 1975, pp. 29-32.

Feasibiity ot teaching Irquavmg skills to 14 to 16 year olds,

classified as educable mentally retarded or slow learnerssis dis-

. cussed. Briefly detailed ar dﬁersonal safety and fifesaving skills,

such as survival float, igead®g water disrobing, and elemeritary
fops of rescue, that these youths céuld confidently handle,

Watch Me Learn td Sw:m for beglnners and Watch Me Sw:m .

for level fl swimmers, are given to all participants in the St Lduis

~ * County (Missouri) Spect&! School District's instructional swimming

-

program.‘A ditferent swimmingskill is illustrated on each page of —

the booklets. Color-coded instructor’s sheets are provided to se-
cwentlallyfoll the booklets. Booklets and furtherinformation may
beoblaw(grln Special School Distiictof St, Louis County, 12110
_ Clajyton Road, Town and Country, Missogri 63137.
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\Edward N.“Peters, Mune[ W, Pumphrey, and Norman Flax
Companson of Refarded and Nonretarded Chrldren on the
DimensioR™of Behavior i Recreation Groups Amaetican

.-+, Journal of Mental Deﬂclency, July 1974 (Vol. 79, No. 1),

. pp.87-94. . . , =

Article$ designed to meet needs of involved prolessronals regard-
less of professional identification or affiliation. Issued quarterly with
periodic rssues devoted to single topics, contains both research and
functional arhcfe.s to help: concerned specjalists, serves.to tacnhtate
interdisciphinary dialogue. focus s onentire range of problefrs that
fall under the umbrella of the :

partment appears regularly agd ig edited by a recognized profes-
sional inghe area $10.50 per year -

Journal of* Leisurabillty, Box 281, Station A, Ottaws, Onurlo
Canada. -

rm develdpmental disabilitie’s, each.

A Canadian quarterly concerned with leisure and the disdbled: ih-. ',

clud,bs artictes and matenals on such topics and cdncergs as’workin
with vblunteefs. adapted activities for the physicaily handrcapped
fithess for sénior citizens, status of recreation for,specral groups | n
Ganada, problems of team approdtr.es to rehabilitation, and why not
use childrens approaches In wi

persons. $9.00 per year or $8.00 per year if five or more are malled
to a single address .

N
L
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n workin, with adult, mentally retarded.” "

* J.Michael G. Maksud and Lyle H Hamjiton “Physi

'EMC .
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Therspeutic Recreationg information Ceriter (TRIC), Unlvon\ny
of Qregon, 1597 Agatse Street, Eugono, Qregon 97403.

A computer ased inlormatign acquisition, storage, .and dis-
semmauon centﬁn’ specifically concerned with published and un-
pubhshed materials related to recreation setvice to ill, disadvantaged.
dns?bled and aging persons- provides comprehenswe annotated
bibliographic referéence materais to edycators, researchers, stu-
dents, practitioners, or others interested in therapeutic recreation fqr
special groups of. individuals In need of services; contact TRIC di-
recuy for speciic mlormatl,on and materials about services and costs.
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T Playground (16mn1 soundlcolor, 7 mlnutes) ACI Films, 35

. emphasnzes use o{communtty work and play resources, fecogniz-
* . ing her right to full cutrzenshxp and self-actualization. The'film also.

Wut 45th St., New York, New York 10036 Purchau $110.

This rs qnetitle m a startmg to read series, surtable for| pre—school
kindergarten, head start, primary classes, and.specual education
on the elementary Ieve\”Wprds taught through a catchy song are
play, clirib, swing, throw, tatch, slide, jymp, stop, and go. Typical
ptaygro activities provide motivating visualizateh throygh jump
ropeS.}apparatus tunnels, water play, sprinklers, sand play,‘and a
hotjzontal swing. The frlm can be used for multiple purposes pro-
.mohng a core curriculum concept devdioped around a pJayground
and its related activities.. .~

Goming Home (16mm, spund/color,27 minutes), The Stanﬁeld
House,.P.0. Box 3208 Santa Monica, Caltfomia 90403 Pur-

,'p-,.

- chase, ssoo- rental $25. )

This film |s about a girlin her fate teens. who leaves a tate’
institution to live i m .2 community residential house for reta
yourg adults. . There she becomés a member of a family with 11
other retarded young adults, and begins a tralnlng program that

-features the young woman's neighbors, some  who' have come )o
‘know her as a helping friend:and others who are considering ways.

> rofremoying the home from their ‘neighbrhdod. Fears and miscon-

’cepttons held bythese netghbors are aired at a public meeting with+
" the director of the home."The diregtor's answers arg persuasive,
but do not prevent a call for the motion to tetain a fawyer toremove,

. the honle. As the roll call vote is begun, the viewers wj find”

-~

N

v

~themselves silently considering thetr ownfteeljngs about the family
in this: ‘nome

4975 International Speclal. Olymplcs 'Gameg (15 mm,. sound
oolor, 23 minutes). The Joseph R. Kennédy, Jr. Foundation,
vﬁm K Street, N.W., Suite 205, Washingtdn D.C. 20006 -

iy
& '0_

C The CcBS sports team, Pat Sommeral[ Rick Ba‘rry and Phyllis'

George, captures the meaning andexcutehent of sports participa-

. tion bymentally retarded individuals—3,200 of threm who.attended

‘the_Fourth Internatignal Special Olymplcs‘“Games held -August
1-1 1, 1975 at Central Michigan University, Moynt Pleasant, Michi-,

gan. Eight -Special Olympics sports are shown—-traclg,and field,

swimming,. diving, basketball, gymnastlcs floor hockey, bowling
_ and wheelchair events, The film is the best description of the
+ ‘Special Dlymplcs program, sponsored by TheJoseph-P Kennedy,

st - -Jr -Foundation; and shows the importance, not of winning, butof—

) ‘«,Santa\htonnr:a..Cahfornla 90403. 1§nm, color, sound 0 /

-

. mentally retarded athletes taking part m sports cOmpetmon
A Mamr ol lnconvenlcnce, Stanfleld House,l900“EucI|d Ave.,

" inutes. 1A
On the wintery slopes of Lake Tathevada we meet a
unusual, enthysiastic group of young people. All these skiers’
are-either blind or an amputee: None, however, accepts the
stereotype of helplessness. Instead, they exemplify the fact
. that amimpairment or disability does not havée to be handi-
capping. As the.camera follows the skiars over the lopes, the
impact of this distinction is very clear. lmergnxed ith shots

.has overcome his limitations.

~

=,

of act,ave partacnpatlon are comments on why and how each

3w
-

oo Twoy Thr«, Fasten Your Skl Children’s Hospltal 1056

East 19th Ave.," Denver, Colorado 80218 16mim, color,
sound 17 minutes. :

Although mdwuduals of all ages with all levels and. ‘types
of &mputations are shown skung, emphasis of thjs film is on
children In general and partucnpants of the ski.program at
Children’s Hospital, Denver, in particular. Rersonnel involved
in the program discuss values of skiltge in rehabititation,
recreation, and therapy. One.of the prime dims of‘thetulmisto
create interest and awareness in.skiing in amputees them-
selves afid the general public. -
Let Me Live in Your-World (16mm, co‘lor/sound 24 min,, 3450
purchase). Prémru Productions, #13831 Cherry Creek Drive, .
Tampa, Florida 33618, Also avallable in 8mm color/sdund

) cassotte for §99.95. ..

) ’Thts presents the true and lnspmng stohy of Ted Volirath; double-
~ leg amputegwho has earned a black belt in karate. Told in his own

_words, this'istruly a, story of one man'’s fight for a new life. lt-will

v bang newhqpe*artd opportunitiesfor countless othérs in changing
‘%attttudes and prejudices so often miore » erippling-than-any physical- ,

condttron Inhearing and seeing Ted Vollrath in action, people with
varjous physical donditions will see what they.too, can aoeomphsh
'No goal is out of reach with persistent effortaHe is seen both
leaming:and teactung karate. E&pecially movifig are scenes In
whrch Ted w\orks with severely physlcally lmpalred youngsters

Frbe (16mm, sound color, 13 minutes.)! Hawaii Assoclation for
. Retarded Children, 245 North Kukut Street, Honolulu, l-lawai!

, 96815. Purchase, $150.:~ - °

SeVerer/profbundly meéntalfy re(arded and multtple handlcap-
ped individuals are in toa many Cases stilf isolated fromsociety and
deprived ofopportunities‘to be freed from therr bondage. A pro-
%ram for young children conducted by the.Hawait Association for

etarded Children is presented in ‘this film, This program'is based
on the premise that every chjld is capable ‘of learning, playing,
smilifg, and being a part of society. Type or degree of condition
< need not limit participation, gnd fearning through glassroom: ac-
tlvmes arts and crafts, musie ‘and.rhythmic"activities, toy play,
puppetry, perceptual-motor and physical fitness activities, field
trlpSJLammllnugV|nes and_swimming. The gmphasis is upon___
furrahg enjoying onéself. Numerous aétivities and skills leamned
spontaneously by most individuals must be taughttothese popufa- -
tions. Benefits of approaches that stress activé participation are
vividly expressed as happmess oneach youngster’s face. Leamung
throygh much praetice, patience,-and accep)ance by feaders is -

. vital for reaching and teaching. these individuals. Planneg oppor-

tunities to stimujate these chi|dren and increase both range and

unal;ty of their&xpengnces« begin with simple, basic activities ‘of

> dail living. apd extend into g yariety ot recreatiopal and soeial . *
activities in fhe community. “Thisis a positive film that shows what

gNe each a hfe worth ||v1ng

3

o

e

« canbe dorie y«hen dedicated people want to make these indiviit- f
\ales free and




i [} E R . (. - ® < ."m:..,~
:". s - . . /- o+ [ - ‘
v ,-"-ﬁ'l!w . > . .I& . . ) ) , N
LT " L . ) 2 v e e e N
- Chance :o Live. (l6mm, color/sound, 18 nunutes) South  able for many different groups mﬁl mdnvuluals Emphasis. s
. Carolma Association for Retarded Citizens, 1517 Hampton s upon’ functional, abilities, levels of umlersmn(lmg, and
Street, P.0. Box 1564, Colu@®a, South Carolina. - conceptual development of each child being tested. Proce- . =
- Describes problems facing parents of mentall) retarded  dures for comMmunicating with those with little if any verbal ~ 4
cjuldren and the need for communityservices, day care language are extremély effectne As behavioral patterns
‘programs, developmental $enters, shelteredworkshiops,and  reflect basic causes ofﬁproblems and difficulties, findings
group homes. Although the film focuses on Sotty; Carolina,  and observ, ations are translated.into definitive conclusions
its contents can generally be applied 30 other states. with rccommendatnons for ways and means of lcnclmq, and
o Interrelationships among day care programs, developmen- reaching the child. - v, =
) tal center activities, sheltéred workshops and employment, .- - ORI e TV
and halfway houses are dealt with m‘terms of requisite. - Keep on Walking. (l6mm color/sohnd 8 minutes). Nanonal
. skills and competencies. Emphasxzcs.the nuzortan(‘c of per-  Foundation, Murch ‘of Dimes, Box 2000, White Plams ‘\Icy
g sonal success and providing services at the conumunity level  York 10602.
‘ rather than in institutions. Also stresses that a home atmo- ®  This’is a sequel fo the film Lmle Marty and as s taken
. sphere at,all levels is a means_of helping each individual *  three years after Marty served as poster boy for the National
find his place in the world. 3 Foundation. Initially Marty is shown- dlscussmg with a class )
. oL ; ' <, how his double arm prosthesns workss he answers questlons .
Outdoor Play - A Motivating Force for Learning. (16mm’ "of the students directly and in a manner that reflects great '
color/sound, 19 minuges). Campus Films, 20 East 46th  maturity for an eleven year old-Tn addition t(\\ scenes from
Street, New York, New York 10017. ‘his earlier ‘childhood, 1Marly is shown putting on argotf |
Based on the theme that cutdoor play is a limitless lekrn-  green, l)'cyclmg,.(hvmg, swimming, playing. pool, i’fla)nxlg .
ing in which children intéract with things and peers. Chil-  four square,as well as in art and writing activities. The
dren from the Early Childhood Center, Queens College, importance of the atmu(le of his parents and l)rﬁthers in *
- New York are shown exploring the outdoor environment  helping him to develop such a degree of lndépendence and
as they challenge themselves with feats of balance, strength, self-rclmncc is emiphasized in both \u)rd and | plcmrc
endurance, and lofomotion. Use of ho? emade-or_natral
equipment is shown throughout the film: Clnldren at dl?fE;- Expdndmg Conceptsvassessmg Mmortty Stadents. .(l()mm,
ent ability levels ate seen participating in noncompetitive ' color/sgund 28 minutes). Bradley Wright hlms, 308 North
activities using logs, horizontal bars, ropes, and"Shstacle  Duane Ave., San ‘Gabriel, , Californix 91775. - *
courses. Each child uses eqiipment he has built in very Teamwork among teacher, counselor, comensa(om;
personal and individual ways. De\elopmental dlfferences- educatlon persounel, and parents in obtmm B.accurate @_
~ are obvious as various age group$ use the same equipment. “assessment, of. abilities of wlinority clnldren Pujg’ro ..
+ Confidence through su¢cessful play motiyates s the child to  Unified School District (California) is shown. Emphasis - ‘
. reach out and accept morc»darmg chnllenges throughout is upon getting at basic causes of e(lucunonal -
. _ and learning problems, many of ‘whieh dre caused by cul- s.¢ 3
ValIey ofM‘mdeS- (16mm, color/sound, 24 mmutes) Vir- tural. confusion and lapguage gllffcllltlcs with English. An 9
, ginia Easter Seal Society for Crippled Children and Adults, . lmportanl adjunct to the total procesy is obsenvation of l%‘!i-
K P.0. Box 5496, 4848 Williams Road, Roanoke,,hrgmm the child in natyral gemngs and with hig peers — at play,, &
* 24012, - 5 <. o “on the plny[,round“ and in other’ nonschool settings.” Both .
-~ Camp, Easter Seal founded in 1957, slmws 'll‘“ dreams formal and informal” sessions with, studgm and qmnselor
. tomorrow are realitiés.today. This camp, offers a "a“et)‘. shown’ an(l- fiscussed. Some assessments are (lo?é in .,
F of outdoor activities to bath physically ‘and mentally hand- éh Englisk’”. amd Sppnlsh "to obtain a better -idea o the
lcapped persons I dition to showmg'nctweparh(‘lpntlon basic capacity of the student as well l@ determining.more «
in-swimming, a 1d crafts, mugic, and sports, other nccumtel) true lplmntol 1 lcammg probleips. An'i iipory, " p
3 aspects of the tot mp effort, such as staff orientation! _tant aspect of(l’otal proql}ss ts level.of adaptive behavior
and rainy day actififies, are inthuded. This camp Pfﬂérﬂm ‘as reflected through responSIl}lll(y, dependability; Jndg-
has enriched the lives of many. peopld‘-— campers, staff,  ment, maturity, ability to deal w:ih problcms, and sclf-con- °
‘ parents, and pmfessnonals alike..% . e, fidenice. Ptnctlcal ,lmplu:auons and applications are discus-
Co - ) o ¢ “seil so that' llle native. iongue can become a stepping stoné .=
.. Testing Mumhandwapped Children. (16mm “Black ang  toprogress apd success. Follbw-up and involvement of par<—"
white, sound, 3] minutes). United Cerébral Palsy Research - + €nte an(Lfgmn Y plny an importantpart in thie totak process .+
T, and ucation Pouadation; 66 East Jdth St., e Yorky - —sb that extra ta, meet special needls can be coor-e 7,
L Yprk 10016. I dmntgd.bet e a’qd school L
A Usmg three muh'handlcapped chnldrcn as subjects, I . voonns . Y-
L ' 7 assessment, and dnagnosuc procedures deyeloped by Elsa ) . “ - I
‘Haeusgernman), Department of. Pedlatnc Neurology, Jewsh N . L. ﬁ,\'.} ! . ‘ ¢
'« Hospital,' Brooklyn, New York, are . presenied- and’ dis- - . .
; ‘cussed.” Ways and means of\?‘emng around sensory ahd .
. mfotor ‘problems and deficits that mask_the true potential °, . L%%%&::;Z:gg::;%ﬁg%g:{aa:‘:;T;ﬁ;m’fgﬁ;ht l: )
° of a child are vividly shawn. Qommon sense ‘adaptations the earlier edifion - A s
E<~r and modifications pf various developmental scalés and p{;- R T ‘
f" iles mak‘e methods and ,approaches adaptable and applic- - v # @ :
- .,“M- .. .';.’~ i ‘," -y , = . .o . ’ Ja ' \
- § - SN . . . . . . . LN ,
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sity of California. =~ ~

. Mhis is a story about chlldren who live in Corcoran Cottage,
‘Sonioma California State Hospital. They have severe cere-

bral” dysfuqctnon and are among -the' mdst physt,cally -

" emofionally, and mentally handicapped children in 3ociety.
They are totally dependent on the hospital staff for every
physxca] nutritional, and personal need. The film demon-
strates that further handicapping can be, prevented by

appropriate environmental stimulation and therapeutic” ’

“ "handling. Tiovividly shows-that the children’s résponse to

O "loving care, new physical therapies, and new experjences
=0 — such as watching.a chicken strut along a crib, holding -

8 pet rabbit, or feeling a tree trunk, grass, or flower —
- is often dramatic though subtle. Some children for the first
-’ time are able to lift their heads, eat, smile, or respond‘

. .<- to being held. In showing how life is improved for the

X
4
3

- children, the film is a powerful and effective tool for chang-
ing attitudes and improving care of ‘these cases. The filni
discusses the staff of Corcoran Cottage and thejr improved
morale as they learn to.help the children. Rather than

I sutcumb to their feelings of helplessness and -depression

as they follow the sad routine of watching their patients.
slowly die, they decide 'on their own to reexamine and revise *
.« * their tradifional custodial care. They begin to learn, first

~from visiting professionals such as physncal therapists and
later “from their own experience, -how to make life more
pleasant, interesting, and rewarding for both the ohilldren

~ and themselves” They encourage ‘the chtldu;n s relatives
to' come and participate — to hold a child or to pl

- and localcstudents volunteer to help. The film shows so\ne :

results. of their efforts,\ describes changes in their attitud

— and practices, and records thoughts about their expernences \
, ,_‘. and their consequent personal and professional growth

v

thekin the beat (16mui color, sound 14 minutes). Buffalo,

" New York 14201; Greenberg May Productnons, Inc., 148

Vnrg;lma Street. $150.00, $25.00 rental.

Thns is adocumentary film abou{ﬁmary educable mentally

-, - retarded children from special education classes pagicipat-

ingin a four-part Creative Arts.Therapy Research Program’
_-encompassing sgssions'in dance, drama, art, and¥nusic: The
ﬁ‘lm gaptures-the chlldtgan s experiences and responses to
group therapy gessions. Music therapy as shown in this
presentation is primarily ‘concerned with effecting,change,
through self-eXpressxon, release of emotions, relaxed group

. 1nteractnon, organization, and stimulation. Therapy begins

_  for each child wherever he may- bg emotipnally, physically,
- and mentally. Because music involves both emotional and
physical responses, it Jas used to reach the children emo-
 tionally and to help them discover their physical. and mental
potential. Through hstennng, singing, instrumental and body
rhythmncs, nprovisations; music games, anfl music dramas
the therap - sought to strengthen auditory discrimination
. and retent:o vérbal and no verbal expressnon, rhythmlc

S
*

Somebody Watang (16mm, color, sound 25 mmutes) Ber- .
» keley, ‘California 94720: Extension Media Center, Umver- X

. “'91 ' .- .

@ - .

\K
4 .

"
- <

responses )\ visual dlscrlmmatlon and “retention, concept -
development, and soclaluatxon Music’ dfl,'ered the children®
an opportunity to Vent their emotlons in acceptable
manners. The group, process helped them develop “social
-.8kills and“become sensitive to needs and feelings of thenr
. peers. The variety_of activities’ which weré always coor-
. dinated with the other-art { therapnes and frequently inte-
grated into their tlassrooth activities gave each child a
- broader awareness of the outside world. Through playing
out many of their frustrations and conflicts, much of the
. therapeutic process took place. It is through the I in the
beat‘
" in self- discovery.
»  Note. Movnng/Makmg[Me (see page 92) is another 16mm.
documentary film about ‘this research, pfoject;" focusing on
“dance and+arts sessions of the program. An article about the
"-.project, “Creative Arts Therapy’ Its Application in Specidl
Educatton Programs,” appeared in May/June 1973 issue of
Children Today, 2 publication of the Y.S. Department of
Health, Educauon and Welfare.”

-

’ -

At Your Fmgeraps New York, New York 10036:, ACI 35
> 'West 45th Street.
This is_a series of six films. which 'deal thh arts
and crafts and show children making thmgs oul of familiar,
easnly obtained materials. Films are not strnctly hew-to-do’
_.its, but stresé’ originality, creativity; and suggest ways to
* explore materials and techniquies. In addition to introducing
¢oncepts and principles, each 'film suggests_creative uses
for common materials. They encourage childrén to use cast-
‘offs to.make their own’toys, gifts, projects, and to develop -
manual skills. Each.film is 16mm, sound, color, and 10
minutes in length. -
At Your Fingertips: Boxes, Visiting a supermarket we
see a variety of boxes, cartons, and containers. Then at
home these same® boxes ard transformed into other

- objects. Cereal-boxes and milk cartons become cars, ani- + 7 -
mals, and vnllages Very largé boxes, like thdge used in. - -

crating refr:gera'tors, are made intp'playhouses and gunnels.
At Your Fingertips:. C_ylmdersr Cindér or sewer pipes of-

» all sizes are used for fun,exploratory activities. Paper towel
\\ cyhnders are put together with metal fasteners and made
“nto totem- poles, racmg cars, and puppets L

At Your Fmgemps. Play CIay A recnpe for play clay
— one cup salt, two cups-flour, one cup water — provides
practu‘\l!and safebmaterial for cfnl’dren to make various .
_ornamen s\Tempera paxnt or food colormg can be used
“to add’ color to the mnxture P

At Your Fingertips: Floats: The mtroductton dtscusses
why some thmgi\float apd others do not A var1ety of boats,
. animals, and rafts are- ~shown. Some hoats are: complete e
with stabilizers, sails, masts, -and other rlgs'

At Your Fingertips: Sugar. Sugar ‘dampened with water . W -

ean be shaped with the hands or ih molds made’ (rt)m balls.
As the sugar dries it hardens ip the shape. Spices, eggs,
and other materials can be used to add to the effect of
“these objects — and, 'they’re good, to eat 400! Molds 'can'
be lined with plastic to prevent sugar from sticking.

. At Your Fingertips: Grasses. Clever arts and crafts pro-‘

by

jects and actjvities can be made t uslng grass. Paper is placed L .

over grass and rubbed with crayons for,unusual and griistic
effects. Different grasses provnde unique ‘ideas ds to what -
can be made from them and "how. they can be used

L .
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Special alildren Special eeds’ '(16mm, color/sound 22
mmutes) ‘Campus Film Distributors Corporauon 20 East 46th
Stregt, New Yoﬂ( New York 100L7. *

A sensitive and comprehensive developmental approach to
educating young, multihandicapped children is presented. The
film docurients three adapted learning e environments, They are
an infant school, a preschool.learning laboratory, and an .
outdoor therapeutlc playground. The Z%ucatlonal orientation
of the program is .developmental interaction in that each
child’s therapeutic program is based on his specific abilities
and disabilities,, He ig thus provided with maximum oppor-
_tunity to be effective dnd more competent in his experiences
with people and objects. Various program actiyities are shown
at’ the Instituté for Rehabilitation Medicine of the New York

-, University Medical Center. Dramatic play, art, and gcademic

. " réadiness activities are mciug'ed along with specific roles.of

physical theraplsts,?teachers and parerits in the total program.
The playgtound is deSIgned so_ that each child has access to
natural materials, experiences activities as freely and indepen-
dently as posstble understands an outdoor environment, and
has an opportunify to *be outdoors in a protective environ-
ment. The philosophy of the program and intent of the Silm
are summarized in final statements — by recognizing the worth
and dignity o e@ individual’ as one able to use his assets,
every child is gwen a chance f0 &row.

4 : . \\\ <. ‘.‘

The Promise of Play (16mm, sound\color, 22-minutes).

Bradley Wright Films, 309, North Duane, Avenue, San

Gabriel, California 91775.

JFhis is.a film report on a Tn!le vi ESQA .program of
physical'education for orthopedlgally handicapped children
at Loma Vista Scho,pl Palg Alto (California) UnifiedsSchool -.

. District. The program shown is d&slgned to (1) 'involve
severely handicapped children in games and actiyities
. EI)Joyed by their peers; (2) adapt equlpment and dctivities
¥ Tto help each child succeed;*(3) integrate orthopedically
~handicapped children more fully into regular school pro-
grams through games and sports; and (4) teach specific:
’ skillyf enhance each child’s physical health apd self-unage '
In additionto a variety of developmental activities in which _
an orthopedlcally handicappedisecond grade youngster
practices different’ physical and motor skills, the film shows -

the child participating with second grade classmates in*

rél'ays which emphasize that individual differences do not

héed to keep people apart. As one of a team,, every youn’gster

R must do- his part. .

.

Where Do‘the Children Play? (16mm, sound, color,, 15-

) mmutes) National Associatjon for Retarded Childrén, 2709
Avenue “E’* East, Arlington, Texas 76011. - .

Today many severely or profoundly retarded children

do not have to be institutionalized — they can live at home

if there are appropriate services in the community to meet

. individual. and family needs. This documentary. stresses

. need for community day training programs for such

children. In thefilm the hopes ¢f a young couple are shit-

tered when their first child is diagnosed as profoundly

retarded. The option of community-based services is,.con-

trasted with fhe traditional alternative of
institutionalization. . 8
) F '9~2

- art style. Thé film was not mtended to transform t

. Filméd séssions emphasize the more nonstructured nonth-

. A Child is "o Child (16mm color/sound, 8 minutes). AIMS,
Instructional Media Sewlces PO -Box 1010 Hollywood,

California 90028.

Emphasxs toward special education for chlldren hds gone so
far that"many educators, parenp and teachels-in- trammg tend
fo'lpde sight of the fundamental fact that a child is a child —

whether sighted or blind, gifted or nfentally retarded, mischie- °

vous or placid. This film shows children with and without
handicapping, conditions integrated in thie Preschool Labora-
tory at California State University Northn&ge Emphasis is on
similarities — rtot® differences — among all children as errone-

*ous ideas about working with children with handicapping

conditions are dispelled. An dealing with preschool children in
particular, those with various handicapping conditions must
not be séparated from childhood. They have much to give to

" and Ieam from one another. The key to sugccess in reachmg .

these children is to individualize according to ‘the uniqueness
of each one. -}’ ’ .

. d . A

S —,

. Movmg/Maklng/Me ,16mm, sound, rblack and white, 28

minutes). Realist, 196- North Park, ,Buffalo, New Yaork
14216.

‘ This is a documentary film of 13, primary educable men-’

tally retarded childreh in dance and arts sessions which

were part,of a Greative Arts Therapy research program.
The program c0nsxste‘d~ of individual sessions in each of

four arts — music, dance, drama, art — to study, their .

effects on the behavior of the children>*The Créative Arts
Therapy staff met once a weak with the classroom teacher
to discuss therapeutic and elucational goals for, each chlld

Participants” included spastic cerebral palsned twin boys,.

a child with a congemtal hip anomaly who wore corrective
braces; five children ‘with speech impairments; and two
youngsters with, moderately serlous emotional problems. All
the children had language dlsablhtlgs, eight out of the thir-
teen were nonreaders; and several children' came Trom
homes in which the entife family was mentally ‘retarded.
The film moves from session to session in an attempt to
show individual gr8wth, to.com are~children with one
another, or to compare a child’s ‘movement stylexwith his

dren’s movement or grt process but.rather to reveal a

amplify them. Basic expforatory/problem solving techniques
are shown in both areas ‘gs emotions are worked out on
materials .and in movemex?t As the children expetienced
bending, twisting, pulling, pushing in dance with their
bodies and in arts with mat,erlals, they were ablg to inter-
nalize these concrete experiences into workablelnguage;
For example, one boy, chese to be a bird emphasizing the

power of his wings. Lafer, m&t, he made himself being

a bird out of clay; the clay figure lacked legs. This was
the boy who had a copgenital hip anomaly and wore correc-
tive braces! Throughout the film, there is a great deal of .
emphasis upon strengths rather than weaknesges of each
thild. It is recoghized that somé express feelings dlrectly
while others do so symbolically. The film vividly shows that
the various processes involved in moving from individual
to partner and group activities varied from child to child.!
erapist directed activities because by the end of the program‘
the children were more ready and able to express them-

selves. .
¢ b . ,.-‘
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‘&' ’ 'Someﬂllllg Shared ﬁ(lﬁmm, color/sound, 13 mirmutes). National | ’
.. «Association Tor Retarded Citizeris, 2709 Avenue E East,
_Arlington, Texas 76011. . ’
‘The NARC citizen advocate approach and project are seen
- in action: This program/is a combination of the big brother,
foster, grandparent and buddy systems. Different mentally -
retarded” pérsons (protegés) are” showp. with their personal .
friends and helpers’ (advocates). Various roles are taken by
advocates according to interests, needs,-and abilities of edch
protege. This prOJect is not limited to community settings as
the program extends ‘to and includes persons in residential
. facilities. Throughout the film comments and reactions of
- advocates and proteges are ntade as they participate in 2
: variety of activities. The concept of the program, the human
™ »ecology movement, is emphasized throughout the-film. Addi-
. tional information about the citizen advocacy program is
available from Max Addison at NARC.

3 : *
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B If A Boy Can't Learn (16mm, color/sound, 28 n/\lhutes)
“Lawren Productions, Inc., P.O. Box 1542, Burlingame, Cali-
. ‘forma 94010. ;
Mike is a 17 year old boy with a Ieamlng disability. He is of
. normal™intelligence: but_can’t'.read-or do math. He has been
* passed along through school, entermg high school without
-, completing elementary school. In addition to being a dlsclpll-
" . . nary problem, he has beena teaching challenge. Mike is seen in w
*. - - three “different Settlngs—at home on his father’s ranch; in
diagnostic_situations, and in school. One of Mike’s teachers
rsuades the. boy s parents and the school administration to’
) send Mike -to the Learning Disabilities Center of the Pacific
.+ Medical’ Center for diagnostic ‘work-up and | testing. Later a
.. learning disabilities specialist from the Medical Center confers
~ with Iht'E boy’s teachers. Together they improvise ways for -
using " his best channels for learning,(in this case through
relatmg~ information to objects thaf can be handled). Mike's
-~ evident improvement unfolds on the screen and bnﬁgs with it
e changmg at[.ltudes from self-hatred through constant failare to
.+ “-a.more positive sélfimage due to increased “progress.. The
2 : theme.igindelibly imprinted*at the end of the film — if he
" can’t learn the way we teach we 'd~better ‘teach the way he can
leam’ ’
: C g
. ﬁ—;ﬂﬁref’ Wondcrful Days (l6mm, color/sound 20 minutes).
ey -Texag Assotiation for Retarded Crtrzens 833 Houston Street,
# " Austin, Texas 78756.. ’
Presents the 1972 Texas Specral Olymplcs state games held
. in Alamo Stadium and at Trinity *College_in San Antonia., .
A V','ewers are partners with participants as gfe Olympic torch ig
ar% around the track and the traditional Olympic flame lit
. by one of the young athletes.. The_ film shows track. and field
S events, swrmmmg ac,trvrtles, and participation_ clinics. Expres-
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~ sponded to dlr(ctrons effectrvely indicate the success of the

" inner-ity children handicapped with- learning disabilities.
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sions of athletes, .poaches, parents, and, off’ crals reﬂect the

ways in which the program has lnﬂuenced them. And many

begin to plan for another three wondprful days next year. , oo
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T.R.EK. (16mm, color/sound, 45.minutes). Tucson Public
Schoools, P.0. Box 4040, 1010 East‘—lOth Street, Tucson,
Arizona 85717; .
This film (the title stands for tounsm, recreation, educa-
tion, knowledge) -traces the 12 day bus trip of 33 mentally
rétarded students from Gump School in Tucson, Anzona
through Arizond, Nevada, and California. The students; accom- -
paniéd by two professional counselors and three volunteers are -
show'n singing, exploring, hiking, and paticipating-in fitness
dctivities. Learning opportunities’ were plentiful as students® -

. contrasted and compared the unfamrhar)wrth ‘the famlhar. ’
* They ledrned from good times as well 25 bad as the bus got -

stuck or broke down on four separate occasions. Social |
, dwareness and eniotional stablllty developed as did can dence, )i
initiative, and coriosity. The fact that children were more’
relaxed, less demanding, accepted new authority, and re-

-
.

trip..
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Nobody Toqk the Time (16 mm, black and whrte/so nd, 26 i

,mrm‘tm) AIMS Instructional Media Sefvices, P 0 Box 1010,

Hollywood, California 90028. .
This film addresses itself to the special educatron’specrahst L
who must come to grips with ‘three, four, and five ‘year old

These youngsters have met fdilure again and again and have =,
come to dlstrust themselves, those they come in contact with, * .
“and their environment. It is the role of the teacher to reverse

the child’s concept of himself, and convince the child that
basic trust in. othe;s is important. if a chlld cannot trust-adults

or his envrroament hé - will not be able to learn. Valid,
workable, and’educationally sound approaches to teaching the
dysfunctional child, including structyred classroom and play-
ground technigues, are disctissed and graphically shown.
However, the first step is through love, care, and understand-
ing — teaching each child as a unique.individual. This film
elaborates on the followirg areas, which aré important to the
development of each. child — permanency and sense of order,
language development awareness ‘of surroundings, socializa- -
- tion, self-image and parent involvement. Group discussion and
curriculum planning around these areas can expand a student’s
own awdreness in preparatron for teaching .exceptional pre-.
school children, S .
Sl : L '

a

’

School Is for Children (16mm, color/sound, 17 minutes). }\
AIMS Instructionial Media *Services, P.O. Box 1010 Holly-
wood, California 90028.

- School is often a child’s first expericnce away from home.
. This film involves’ specral education for exceptional preschool
children. Ghildreri in this film learn: to master their bodies,
shar¢ antl interact with one : another in specially designed group
detivities where each can easily succeed. Carefully
selccted acths develop an exuberance for learning, gross

Y

ang fine motor skrlls, self—concept and soclal interactjon.
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Focus on Ablllt’y, (16 mm, color/sound, 22 minutes). Amerl-
" Thisisa comprghensive presentation of teaching swimming,
to people with/various ha‘hdicggping conditions—cargbral
alsied, orthgdedically impaired, mentally retarded and emo-
lionally dist dthose with sensory disabilities. Focus.
on Ability is moreN#hn .a training fitm. It goes beyondtech-

* niques.and clgarly demonstrates thex importance of warm.
understanding -as basis for the-important intgrpersonal rela-,’
E?pphasis is upon *

tionship 'bétween student and instructor.
abilities—not disabilities—of each 'partiq'ipant"a recognizing
the worth and dignity of eath participant. Viewets areable tp
develop greater ensifivity towards needs and ‘personalities

of ‘individuals with various handicapping conditions. The film

- =is an excellent cc mpanion to the few, texts to assist volunteers

+and proféssionals in providing swimming and adquatic activities

", for special populations. .

. >

_ Aqua Dynamic Conditioning (16 mm, color/sound, 18 min-
utes). President’s Councl! of Physicat Fitness and Sports and
National Varsity Ciub, Washington, D:C. T

Casey Conrad, Executwe Director of the President’s Council
on‘,Physic'al Fitness and Sports, disceusses and demonstrates
development and maintenance of‘car orespiratory, abdom;
inal, gnd upper arm endurance through planned water activi-
ties. Buoyancy and watgr resistance are itnportant factors in
aqua dynamic conditioning. Activities can range from extreme-

-ly simple walking or moving specific body parts to complex*
modifications of synchromized swimming. Traditional calis-
thenics, vanous track flexibity and stretthing exercises, as

.~ well'as"variations of, Swimming and aquatic” activities.can be ~

adapted and used in this apgroach with individuals regardiess

-, of type or, severity of handicappyrig conditions. Representative

activities shown are low, high, power, and progressive bobbing
with and without associated stretching movements. Simple and

-

) complex movements n‘qrw§rd, backward, in,’ out, flex, and

. extend arms and legs. < ) . . : a
Water Piay for' Teaching Young Childrén (16 mm, color/
sound, 16 Minutes). New York University Film Library, 25
Washington Place, New York, New York 10003.
. Children participating 1¥'the. Vassar Preschool vividly show
that playing in water.is not onjy fun but educational. Children

work long and hard in and-with water exploring, concentrating,

measuring, experimenting, and solving problems. Indoors or
o_u*t,'water play provides multi-sensory experiences, promotes
language develo pment.‘%ncourages children to work togethet,

and_develops concepts ghrough increasingly complex activi- ,

ties. Yubs, water tables, and big pans are used indpors; playing
in rushing ‘streams, with syphons, and with plain water are
“examples of possible outdoor activities. Snow-play and sand-
mud play are special kinds of water play. Equipment and
devices are easily and inexpensively obtained. While water
play is often peaceful and soothing, it can be a source for

—release of aggressions in acceptable wdys. Versatility and

flexibility of environments and water play gaméstrﬁalke it pos-

# sible for children to take part in a range of experiences from

simple to complex -engineering projects. Althaugh the film_

.

shows participants in a regular préschool, implications and
applications for special

pcograms for handicagped children

are tremendous. p\ o '
Those Other Kids (16mm, color/sound, 25 minutes). Af least
one -copy is available through the Special Education Division,
State Department of Public Instruction/Education in each

“gtate. . : ' . s

Basicp this presentation is the philosophy that ‘children

are chll;:%-regirdless of handicapping conditions. Children
with special problems can learn and they have the legal right to
receive every opportunity that is°offeged‘ to their nonhandi-
capped peers. This film provides’basic information about the
development of special education™it presents legal develop-
ments that have guaranteed the right to -education for every
child regardiess of the type or.severity of his condition..

_ groups are shown taking part in a vari

09~

Information about the 1954 Supreme Court desegregation
dedision and its implications as related to educational oppor- -
* tunities* for all children is included. In addition, cases affirming
equal educational rights for all children are presented. These

_cases deal with the Pennsylvania Association for Retarded <

<o

Children and the District of Columbia.
Bases for due ptocess are discussed in terms of prior
notification, impartial hearings, ‘représentation by counsel,

* examination of_evidence before trial, review of evidence and
presentation of witnesses, right to cross examine, independent
evaluation of the child, and accurate recerds of hearings. The,

full continuum of special education services is presented and, _
discussed including regular clagsroom placement services with

of without consultation services and/or ifinerant teachers; ¥
regulat classroom placement services plus resource room
and/or specialist assistance; regular and part time specjal class
* placement services; full time special class placement; special

day school services; residential school placement; and hospital .

placement services. - - .

~. Safety As We Play and Playground (each Is 16mm, color/
sound, 7 minutes). ACI Films, 35 West 45th St., New York, New
York 10036.+ .. ) )
. Two -titles\suitable for pre-school, kindergarten, Head Start,
primary classes, and glementary level special education programs.

«. Safety As We Play is part of a start to read series which can also be

usrd .as a_base_for discussion and application in various play
activiies. Words.such as left/right, walk/don't walk, light, go/stop,
look, and wart are présented in typicat situations such as crossing
streets, singing, nding bikes, flying kites, and playing,games. The
film's theme 1s safe and happy places to play. Playground, is
another. film in a start to fead series..An appealing song explains
play, climb, swing, throw, catch, slide, jump, stop, andl go. Typical

playground activities provide motivating visualization with jump-— '

rope, apparatus, tunnelr water play, sand, and horizontal swings.
The film can be used for multiple purposes promoting core cuf-

riculum concepts developed around & playground and relateg ac- .

tivities. ¥ ©

The Fun With A Friend in.the Gym (16mm, sound/color, 6 -

minutes). Warren Johnson, Physical Development Clinic,
University of Maryland, College’Park, Maryland 20740.
The Physical Development Clinic (Universityf Maryland, Col-
lege Park) is presented in terms of its (1) purposes, (2} organiza-
+ tion, (3) activities, (4) clinicians, (5) parental involvement; (6)
-methods, (7) participants, $8) rationale, (9) equipment and devices
(including-those that are“innovative and automated), and (10):
individualizing progrdms. This program has beer in existence-
sincethe late 1950s and is thesone aftet which many similar clinics
. at other colleges and universitigs have been patierned.

The Fun of Your Life (16mm, sound/color, 17 m'Inutes). The

President’s Countil on Physical Fitness and Sports, 400 6th

St.,, SW., Washington, D.C. 20024. . .
Charleton Hestonwarrates thig film which deals with effects of
inactivity on an individual, importance of remaining physically ac-
tive throughout life, role of activity and exercigé in maintaining high
levels of “cardiopulmonary fitnéss, problems of participating by
. oneself, and getting and sfaying in shape. Vignettes of various
activities in PCPFS<adult programs are shown—karate, tennis,
..table tennis,-soccer, archepg diving, swimming, bowling, skiing,
bicyclihg, ‘golf, boating, volleyball, and badminton. Bifferent age
ts ir | eﬁly of individual, dual, and

group activities: The Presidential Adult Award system is explained

v in terms of fequiremenls, awards, availability, and procedures.
Althoughr imrjairéd, disabled, and handicapped participants are s
~ shown or mentioned, all aspects of the,film and its ontents are

- appropriate for~and applicablg, to special populatiohs. Genera
rationale as well as the spegific award system are applicable to all
. individuals including those Yrom special populations.’ .

‘.
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lished by the National Association for Retarded Citizens as part
of a public information program made possible byag'fqnt fro
Citizen Clubs of North America. This brochure, aiméed at the
general public and coyched in iay terms, peesents information
about mental retardation, recreation, importance of recreation
in general and for mentally retardéd persons in particular. it
explains needs and how-each citizen can help make attive
participation in recreatiiz reality for every retarded person.
Co'ntacts and resourc re listed. Information dbayt pro-
cedures for,obtaining copies in various quantmes can'be
obtained directly from NARC, 2703 Avenue E East, Arllngton.
Texas 76011,

. +“The A- Frame Cargo Net A Self-Contained Obstacle
Course” is described in the spring 1974 is$ue of the Louisiana -
Association for Health, Physical Education,—Recreat®n Jour-
nal. This appaqetus lends itself to some new activities and to
new combmaﬁene—ef-%raditienal—acnvmes It can be used for- -

', V||| CROSS*CUUNTRY
T CHALLENGES“ | R

/‘ “ -

Scout/ng for the Retarded is a slide/audio cassette presen- |

tation. nfade paossible through the joint efforts of the. Boy
, Scouts of Amer North Brunswick, New Jersey and the
’ National Association for Retarded Citizens (2709 Avenue E
East, Arlington, Texas 76011). This program is-set'up to.help
communities, local ARCs .2 TAs, service clubs, churches, and

,otHer organlza‘tlons implement scémln%gchv’fes for mentaliy

retarded pgersans. Facts and fictions ut both mentaf re-
tardation and scouting are dispelled; emphasis is on similari-
ties not differences between mentally retarded and nonre-
_tarded persons both in and out of scout programs. The slides
shovq retarded scouts in action; the audiocassette is a record
"of the voices of them,qthelr leaders, and their parents dls-
cussing the meaning of program tb each of them. Addition-
al information about t & presentation and opportunitiessfor.
mentally retarded persons can,be obtained from either Boy
Scouts of America, North Brunswmk New Jersey or National
.Association for Retarded Citizens at the address above.

free, nondirected play as well as for structured activities. The 7 The Travelers Book of Children’s Exercises'from the Travel-

A-frame cargo net, devised specifically for children with per-
teptual-motor problems, is a devélopmental piece of equrp-
ment with eye appeal which invites children to partlclpate it
is fun for students and rela‘uvely easy to supervise. For, addi-
tional information about the A-Frame ‘Cargo Net, its con-
struction, activities, methods, and assessment/diagnostic
values contact Bobby L. "Eason or Theresa L. Smith, Depart-

ment of Health and Physical Education, UnlverSIty of New
. Orleans Nev10rleans Louisiana.

Parents and concerned p&fessnonais have been asklng
1 difficuit question® ‘recently-~-“Where can we get information
about children's rights?” “Are there afiy resources available
to help teachers respond toeach individual child?” “How can
we promote normallzation in our own communmes?" Written
and- visual resources to ahswer some of these crmcally im-
portant questions and to support all who work for change are
now available from Human Policy Press, P.O. Bdk 127, Syra-
cuse, New’ York .13210. Two slide, programs, complete with
seript, deal with ‘pressing issues of the day: ‘(.1) Where the
| Children Are: A Slide Show on Institutions -and, Alternatives
{see page 85/, and (2] Children Learn Together: The Integration
of Handicappeéd Children Inta Schools. The former is especially
vivid:and makes an extremely strong case for deinstitutionaliza-
tian, normallz'étlon, mainstreaming, and related approaches
desngned to guararitee the worth and dignity of everyone
regardless of type or severity of conditions, This is the type of
presentation that needs to be shown widely. by the mass media
| so the lay public can bettér understand and appreciate current

) ) trends m,deallng w‘th'mentalli/ retarded persons,

ers Insurance Companies, Hartford, Connecticut, provides
innovative, and practical ideas and approachss for parents to
play with and help their children attain higher levels of motor
development ysical” fitngss, and motor proficiency. De-
velopmental activities are presented sequentially for three age
groups: three to six, seven to nine, and ten to twelve. Indoor
and outdoor games requmng little if any equipment are
desighed for child and parent so that each has fin in the
process. Motivating deviges and assessment techmques are
included with-the  pu jcation. This helpfulguide should stimu-
late each’reader to
fcreatlvé experiences -
Operatlon Together is a prolect of St Louns State Hosbpital,
5400 Arsenal Stret, St. Louis, Missouri, initiated tosbring about
positive. changes incself-image of participants through a series

*of stressful and chaIIenging outdoor experiences requiring |-

problem solving behavior from each child. Sixty nine young-
sters 9 to 16 years old took part in a series.of 9 to 18 day out-
door adventures under:the careful guidance of4rained coun-
selors. Activities included orientation and_learning basic
survival skills, backpacking, camping, canoe trips, and gavg
exploration. Most of the youngsters had severe family prob-
_lems and+had_never been allowed. to sblve probiems fdr them-
selves, By the close of the project a gFeat deal of praiﬁ”e was
given for the successful impact these experiences had on the:
children who had participated.” Preliminary tést- ‘résulis sub-
stantiated successful impact on mafe than 80% of the severely
disturbed participants with about 35% of the students being

discharged fror‘h the hospital and returning to the communhy x|

ddltlgngl Jinvolvement through his..own |

Provided

ERIC.
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The 1975 International Special Olympics was thesubject of a
W. Boggs

splendor of the gamks held in Mt. Pleasant Michigan in August,,

was presented with

The Therapsutic Recreatfonal+ Services Deparntment, Child
majorsegmentof the CBS Sports Spectacular earlier this fall. The Developme%e’rfter, Idaho,Falls, Idaho, was given the Fitzhigh

drd in Recreation at the-National Association for
t Sommerall, Rick Bagzy, and Phyllis George . Retarded Citizens' annyal convention in Las Vegas in October
J doing outstanding jobs in narrating activities. This télevision pro- The award gives natiow&v

| recognition to.the unitor program that has

obtained for use with groups and agencies of all types to acquaint
them with Spetial Olympics. Contact The. Joseph P. Kennedy Jr.
Founddtion; 1701 K Street, N.W., Washingjgm, D.C. 20006 for
details about obtaining this film. Other"Special Olympics program
matenals including films, brochures, guides, rule books, traning
guides, newslettets, and certficates are also avarlable.
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* Adventure playgrounds, the concept of play that challenges the
inventive®and imaginayve minds of children have become firmly
entrenched in Europe./Slow to start in the United States, there are
now increasing numbers of playgrounds of this type springingupall
ever this country. One of the very.successful ones is sponsored by
the City-of Huntingt®h Beach, California Recreation and Parks
Department. To'assist other areas interested in estabtisting their
own adventure playgrounds, the department has prépared a gen-

liability, supervision, aesthetics, noise, programing, can be ob-
ained for $1.00"per booklet, by wnting Bill Vance, Supervisor,
Huntington Beach Recreation and Parks Departwent, P.O. Box
190, Huntington Beach, California 95&?. ‘
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. Theneed fora National Advisory Committee on Scouting for'the

andicapped boys across the country. In May 1973 a resolution
was passed at the National Council meeting ef the BSA in Min-
. neapolis, Minnesota to establistt such a committee. Goals were
established at the same time. Willam P. McCahjll, long-time scout
-and executive director of the President's Committee on Employ-
meft of the Handicapped for 27 years,’ was elected to serve as
chairman. The basic fungtion of this committee is to give guidance
and direction to the BSAon behalf of the handicapped. The Na-
{ional Council of the Boy Scous of America is to be commended for
its foresight in accepting a challenge and doing something about it
‘by implementing a program of action tarough community organiza-

*

tact Jack Richmond, Dir., Scouting- for the Handicapped, Boy
. Scouts of Amenca, North Brunswiek, New Jersey, for ifformation
‘abou(.scoutiqg actbivitles for séecial popu'lations‘
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| under the\lea)dersfrip’ of Edward L. Schwar, Jr, Lancai'ter
County, Pennsylvanid is developing an architecturally barrier-fige

The park includes waist-high plantings, waterfalls that ¢an be
touched from a Wheelchar, plants labeled in braille and large
letters. Visitors to the park will be encouraged to feel, taste, and
smell their surroundings. Cassette recorders will be provided to
describe plantings and the area..* -

- jn,Westr'norela‘nd County, Pennsylvania, handicapped residents
will’soon be able to fish at Twin Lakes Park near Luxor. Fishing
.| pier for the handicapped-are now available. Contact Carl Man-

_* | Cuso, County Parks and Recreatiori Dir., Westmoretand County,

Pennsylvania, for ﬁggre information.

k.

gram has beenmadeJnto a 25 minute, 1$mm, color film thatcan be used physical and protessiohal resources &f its community most

* . fishing, and hiking. Winrkze‘r activities also include hiking, camping,

eral how-to manual. The manual covering®specific areas'such as -

~tiandu;apped came about becauge of the growth in scouting for.

tions to serve a greater number of handicappeéd Americans. Con- .

", University of Waterloo,Waterloo, Ontario, Canada N2L. 3al.

| garden for-the handicapped-in Lancaster-County Central Park. .

o done, to recall’only the viciory, never the strugg‘le.{o' .

effectively in fostering the devet®pment orfexpansion of ‘recrea-
tional services for mentally retarded citizens. Their comprehen-
. sive progfam satisfies the individual needs of retarded citizens and
involves a well-rounded leisure program. Piongering activities, an
integral part of the program, include rafting, wilderness camping,

sledding, snow sculptu

’

“

. 1
N -

. snow shoeing, and skiing.
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THE MILWAUKEECITIZEN, a newsletter published every other
month, 1s sponsored by the United Asséciation for Retarded Citi-
zens,-225 E. Michigan Street, Milwaukee, Wisconsin. The Citizen
i1s staffed and written by retarded adults of Mitwaukee County, to
provide retarded citizens with d free source of information-and an
‘vutlet for talents of the staff and contributors. The Citizen staff is
advised by Dgbbie Gillman, staff memberof the United Association
for Retard itizens, and Baniel Ulinch, associate editor of the
University of WisconsiaMilwaukee student newspaper. Opinions
* expressed Ifi The Citizen ar8 those of writers and-editors, notof any~

group affilated with'The Citizen. < .

-

. . )

_ The Physical Activities Report ic a new monthly newsletter just intro-
duced to the field. Each Report contains practical, how-to-dd-it, functional
matenals and informatien about various aspects of physical education/
adapted physical education, recreation/therapeutic recreation, and related
activity areas for mpaired, disabled, and handicapped persorls in addition
to newsletters, subscribers receive periodic premlums (e g, The Hand-
book of PHysical Education and Activities for Exceptional Children) Sub-
scription rate is $36 peryear payable on‘either andual or monthly basis
Contact Institute for Physical £ducation, IFM Building, Old Saybreok,
* Conn. 06475, for additiona! details.
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Sport and.Leisure Resource Centre for Specjal Populations has been
désigned jo faciitate and improve delivery of sport and leisure service by
professional andiay groups to special populations Services include- (1)
imormation retrieval and dissemination, (2) information compilation and

_ publication for professional development, (3) consultation to practitioners,
agencies, artd commuhities, (4) research and evaluation. Detaifs and addi-
tional information can be obtained from Joseph Levy, Director, Sports.and
Leisure Resource Centre for Special Populations, Dept.-of Recreation,

-
-

- .
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Byron Weich, president of the National Society of Fund Raisers,
outlined fundamentals of fund raising to delegates of a forum on '

fund réis:‘? spopsored by the National Association of Retarded
Citizens.

endeavor. character, thofoughness, diplomacy, perseverance,
enthusiasm, resourcefulness, sincerity, judgment, knowledge,
andindustry. Applied tofund raising, leadershipis thekey that“ . .
brings people together to.do acommon work, and when'the workis |

haracterisfics that he listed ideally found in volunteers |
.and professionals alike are those requisite for success in any..
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The Vacob L. Babfer Outdoor Education Center for the Hand-
icapped, focatets ° yn.the Dr. Egmund A. Babler Memotial State
| Park (Chesterfield, Missouri), was dedicated October 5, 1975.
- This facility was cnstructed with Bureau of Outdoor Recreation .

_funds to meet a tremenddus need for acgessible recreation sites.n
“the St. Lodiis areg A 1970 survey conducted by R, W. Booker and
iates for issouri State Park Board. indicated 171,093
handicapped persons #iving within a.160-mile radius of St. Louis
. with very few oppoHunities for camping and other forms of outdoor
recreation. The Babler Outddor Education Center is free of most
archrteetural barriers that prevent handicap individuals from
using other facilities. Eight cabins, a dinjng hall, and an
administration-first ajd building have been mpleted, with pldns
for eight more cabms a swimming pool, arts and crafts building,
recreation building, infirmary, and lake sometime in the fyture. All

| budings canbe used year round. The Centér may be reserved by

_agenciesend groups.working for.and with handicapped persons by
contactlng the Missouri Departnientof Natural Resources Division
o'f Parks and Recreatlon o -
Thunderbolt isa prog -of televised instruction for mentally,
retardgd. residents of the Bowen Developmental Center in
Harrisburg, ingis. The program borrows from the super-hera
concept, with THunderbolt serving as a model for good academic .
and socjal behayior. Other char“ms inthe television program are
Bad Bear and Rocky Raccoon.—Participants and the technical

: prbductlon coordinator of Thunderbolf recently were awarded Re-

gion 5 Recognition Award from the lllinois Department of .
Merital Health and Developmental Disabilities *for theu; out-¢
standing work i’ ‘the series. For additional informagion cortact
Thundertoft staff at A.L. Bowen Developmental Center, 1200
W. Poplar P.0. Box 281, Harrisburg, ltlmors'62946 .

- December 1, the popular televjsion serjes Sesame Stree
began its ‘new season with weekl segments aimed at learning

are devoted to family play activities and simple cognitive skills fo
children with a mental age of three to five years. Sesame Stree
staff has reseatched methods of presenting material to leaming
disabled children, adopting the following guidelines for the 20-
fninute segments: dialogue must be short and simple; visual
scenes cannot be too fast,or clutteted; repetition is very important;

‘ ~and music helps a lot. Chilgren’s Television Workshop cTW),

which produces the show with fynds from the Qffice of Education, is
extrerhgly interested in receiving feedback from teachers and par-
. ents. Commilinity Edycation Services Division of CTW will be
distributing suggestioris for post-viewing activities and program
" scheduling information.to agencies for learning disabled children.
Contatt Children’s Television Workshop at One Lincgin Plaza,
N.Y. 10023, for. further information, or to oomment on the new

. 4

Each Fridaynlne students from Washlngton Eleméntary School
Mankato, Minnesgta, travelto nearby Mankato State University for

their weekly -swimming féssons. ‘The swnmmmg program began-

.who want information on the law protecting ‘children’s

4
disabled children. Every Wednesday the show?s first 20 mmutesKHandcrafters News isa new monthly»craft neyvsfetterthat hopes

four.years égo with adoz Jn chrldren andmstructors at thei git:atton

d*Barbara
oday childrer

of Margaret Buck (MSU Physical Education staff)
_ Graham (physical thetapist for-School District 7).

_ with o&ral palsy, muscular dystrophy.:

lesso each of the three quarters ot the academic year)\ The
swimming program is a two way educational experience; the hrl-
dren lean aquatic skills, and physroal education students |
about handlcapped chlidré’h and how toteach them. An evaluati
of skills, leamed is made after éach six-week unit, so that new
student instfucters for the-following term will know what their stu-
dents have attained. Progress in leaming 10 swim has been slow
but stefady, and enthusiasm for swimming lessons is high. This
program of teaching swimming to ha’ndicapped children will un-
doubtedly be a permanent feature in the physical education cur-
riculum at Mankato State University. Address inquiries about the
program to Margaret Buck, Physical Edusation Department, Man-
kato State University, Mankato, Mmﬂesota 56001.

woman who is mentally- retarded. In her own words,-Magy Kerr
describes her childhood, fnendsévito helped her, the meanirng of

Retarded and Happy is thelife storyof MaryLynne Kerr, @ng

reTlglop in herJife, her gduca: d living alone and working. Her
fears, frustrations, dreams, ahd adcomplishments are simply and ]
eloquently expressed. Mary Lynne Kerr’s story is not a plea for

sympathy but for understanding. She offers insight that only a |.

person who has been there could offer. This book may be ordered
from Mary' Kerr Coats,. Kansas 67028 ($1.40). ° '

Parents of school-age ghildren anywhere in the Unrtedgtates

rivacy
rrghts may call a toll freqnumber-7—800-638 -9675. The law gives
* parents the fight to examine their child's camplete school record
. and corréct any false. or mnsleadlng info on. The law also
prolybnts ool officials from showing the ch (] record to anyone
" without parental cOnsent

to serve, as an information clearinghouse for profit-minded
craftspeople and serious hobbylsts The newsletter recommends
craft supplies_ after evaluation by Handcrafters' News Product
Review Boayd; staff is also, involved in searching out and recom-
‘mending markets for craft products. The newsletter staff is cur-
rently trying 4o bridge. the gap between craft destgners/
manufacturers and those therapists—recreation, occupational

therapy, and rehabilitation—whe utilize crafts in their brograms 3

They are testing and evaluating craft supplies,now on the market
with the aid of interested therapists or institutions. Any school or
agenty serving‘ahandlcappedpopulatxon may request a contribu-
tion of craft supplies and materials and will receive themfree from
the supplier, the only réquirement bemgthat participating agencles

must test, evaluate, and comment on the usefulness and appro- }

pnateneSs of the traft produgts.. If you'would like do participate or
want moreinformation. on the Handcrafiers’ News Market Re-
search Craft Therapy °rog(am ntact Arleen M. Land(, Managling.
Editor, HandCrafters’ Néws, 848 High Mountain Road, Franklifi |

and spina bifida take six - .

Lakes, New Jersey 07417, -~~~ o
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The Polk County, lowa Association for Retarded Special children often need special toys that are costly, ‘1
st Cjtizens, in coopgration with the Des Moines Public difficult to find, and used for only short periods of time.
Schools,.is sponsoring evening classes for mentally retarded ~ To “help géctify tlfese problems, the Greater Omaha, °
teenagers from a local sch¥ol and retarded adults in the Nebraska Association for l;letarded Citizens has opened a
community. Featured activities include basketball, sewing, ° Developmental Toy Librany where they have a-variety 8f
swimming, square dancipg, and -cooking. Parents of retarded items on loan. This project saves on cost, gets maximum use
children are offered classes in estate planning, sterilization, from each toy, and enables ghildren to, carry out school
<. Down’s Syndrome,gand psychological testing. * problems alt(\h%me. Note: Perhaps this t{lpe of service needs
4 . : - to be exparfded and considered for further implementation
. A u;lique line of swimsits, ‘designed ‘witl: builtin Dy Associate Special” Education « Instructional Materials '
1 flotationto assist the- disabled; is being manufactured By Centers. '
Spiaedo,Knittit;:g Mills of A?ltrali?l. Suti}tlrare_'mfade frpn} : - . .
+mylon tricot, the same materigl used in the, manufacture o Presidential Sports Awards in.31 spotts are offered to
\ 0 {mﬁ:&: swulr‘l.smtsl; fiio.tatlortlhls mndedﬂlby a._ﬁl?\benzed individuals 18 ygars of age or older \«lr)ho fulfill qualifying ,
] -~ mylon dir cushiont built into the front of the suit. For very requirements. This program offers those with various
stﬁnougly disabled,.an ipflatable cdilaP can be attached to handicapping conditions the opportunity to participate as

. ¢ suit to ensuré swimming and hy drotherapy safety. Tests — ye)) 55 the satisfaction of wm:iing hard to dchieve a goal.

™ g%‘f pro»éend tlhe Ss'"t dsa ¢ f‘;f str;eall childfen through®  (,3)ifving standards in each sport, developed in coapera-

. th pound adults. dpeteho supplies the suts at °°Sthbe?a;]‘fe ‘tion with sports governin boj’ies andfor coaches associa-
h.e ;,0'“["’!3’ regards t ,I?hPmJ?Ct ada Sf’mf:hm physical J: -~ tions, are fesfgned to en%e regular participationsgnd an

. nan llca pe 9 lpei;sons., bl deraplsts,‘ testing "the sulls wi .investment of time-and effort conducive’ to high levels of
.cngp.e an tfm lessatlt iaren, ;Shf:s’ chronic asthmatics, hysical fitness. The basic qualification requirement is 50
and victims of cerebral palsy a"d rain damage, have fgund Eours of participation diring-at least 50 activity sessions.

’ ,:gilx.mprovemer‘lt botl;) '3. conﬁhence in the wat;rdgr_l. tha‘; within a period of four months. In sports where the seasons
. o olrtryn \ tti?m m;n;gt; °ec(i)ﬁ::esd ;:a itla: cz:m}l:lo .taingdmf‘:;lm + o ar¢ shdrt er bt;a:.cii}ties limited corpcgss%t;‘ns bavlt: beenln;ade as
A " s A . to the number of sessions required. Those,who qualify earn
“f e l\f)see“d,o2§&thng Nﬁ_lls, 269 Pacific Highway, Artarmon, the right to wear.a special pgtch and matching pin. Contact
P-We - o l&res’id;ntilz:l S orth ward, Boxt: 129, lgad;(o (gty Station,
. ot o - New Yerk, New York 10019 for logbooks, posters, and, '
| e e iy | el shost heprogm.

A large garage has been ‘Converted into a gymnasium and : . ]
supplied with special equipment te be used in an appropri- . Innertube water polo, an increasingly popular coeduca-
‘g atg and comprehensive program of physical and motor tional-sport,ﬁlas great potential for use in aquatic, camp,
activities. In 4addition, two new programs have 'been and recreational programs\for mentally retarded and physi-

\ initiated. The first is an extensive deeropmental curriculum cally handicappes persons.The game is played mucYn {i'ke
which has been developed by the staff for use with ar water polo except that participants sit in automo-
residents and out-patients. Important elements in this - bile innertubes. Direct inquiries about this interesting game
curriculum aré physical fitness, motor development, and to Don Masik, aquatic specialist)at the Menlo Park
movement. Also, a special respite care program, designed _ Recreation Departmenpt, Civic Center, Menlo Park, Cali-
to give parents and families. of seyerely and profoundly , fornia 94025 : . :
retarded and multiply handicapped youngsters opportuni- : ) . x
ties for personal vacations and recreation, has been well . o B

. received. Additional information about these activities can A research project at-the University of Nebraska funded -
' .. be obtained from Bobby White, Director, Amarillo Human by the Epilepsy Foundation of America may play an
Development Center, Amarillo, Texas. ., - important factor in the American Medical Association’s
T ) R reconsideration of its 1968 position on epilepsy and sperts.
. “The spring 1974 issue of Report from Closer Look deals ~ The study, undertaken by Kenneth Rose, provides nei .
_| with ng of .every child to equal educational opportuni- information which suggests that advocates of more exercise
i ties regardless of type or severity of his handicapping for epileptics have ‘been on the right track. Eady findings .
+J c¢ondition. In addition tooa summary of " landmark court - from the study .indicate that rapid breathing (often a
]y decisions; specific actions of state-eoulitions proyide data ~ geizute trigger) when it occurs naturally“as a result of
abgut progress and directions of this movement at both vigorous exercise, does not increase seizures and that
federal and state levels, An insert, Guide to State Laws for changes in"blood ehemistry during exercise appear to create

ol Education of Handicopped Children, provides information ~  a protective effect in which metabolic acidosis wards off

. 3| -about “children ﬁgi,blﬂor cial education services, seizires. ‘Timothy Craig, secretary. of the AMA committed

_—~"]. minimum ind maKimum ages'?:r students, where special . which is studying the problem of epilepsy and sports, has

| "“education services are miandated, and information_about stated, “The evidence (on the effects of head trauma) is
tuition aid available for each of the states, Direct. réquests divided, but there is ample evidence to ‘show that the
for copies of the spﬁrﬁ(}w«t issue or future issues of the atients: wijl not be adversely affected by playing any sport,
.. | newsletter to Closer k, Box 1492, Washington, D.C. mcludi:f ootball, providex the normal; safeguards . . . are
« e 200013, . . . e T followed, and adequate head protection isuseegl.l” ‘
. . R -1 , .
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* . When normal boys and retarded boys were brought
together for four months of joint activities at the Deborah

Boys’ Club in_Chicago, their reactions were studied by °
‘David-R. Preininger. Réporting his findings in Social -

' Y Work Magazine, Preiningeg describes the normal young-

‘sters’ reactions as moving from.curiosity, to teasing, and

finally indifferénce. Durinig initial meetings between the

two groups, the normal youngsters asked questions"abou

- the retarded youths, then tedsed them forbeing immatare
\and unable to join in group projects. Later, the normal .
youngsters.became indifferent and went about their
affairs without regard for the retarded boys. There was
not a natural aceeptance. Commenting on the study, Dr.
Herbert Rusalem noted that group leaders have té con-
tinually build acceptance of the mentally retarded.
Acceptance may not come naturally, but it tan be nurtured.
Look for Gene Darnell at the Pennsylvania staté wrest—
ling championships next yedr despite his three win and
sik lose record this past season. If nothingelse, determina-
. tion will také’him there. “The Allentown High School stu-
dent is blind and hasonly one leg because of_early bouts
with cancer:*There have been times when I felg, like
*quitting,!’ he admits, “but I bounce right back. T like
1 . to fight,” ]

» v,

The Point is a periofic newsletter dealing with special .
programs for mentally and physically.handicapped

—Scouts. Send materials for publigation or réquests for
the newsletter to AHegheny’ Trails Council, 216 Anabell
Street, Pittsburgh, Pennsylvania 15211.

..
If you’re in the market for real or personal property

declared federal surplus, the Office of Suirplus Property t

Utilization, U.S. Departhient of-Health, Edugqatién, and

| . Welfare, can be a valuable source. In all t¢n federal

| regions, assistant regional directors of-OSPU and their -
¢ staffs are prepared to serve mentél.rekaidation groups *

seeking federal surplus for wse.in local* programs. A

[~ foriner Navy auxiliary air sgxion', an Army training

-__center, and a former NIKE installation are typical of

‘:.surplus 'facilitie' \‘vhich can be converted for peacetime
luse.” - e

- . . n:’ 3
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Onc\e Upon a Bicycle gives tips on safe cycling, chocsing
roper bike‘size and style, maintenance, and facts on
_when, where, and to whom most bicycle~accidents
ppen.. Cyélists must be driverss-not riders. Most, bike
. injuries happen when a cyclist falls, not in collistons,
Aééidents involving motor vehicles represent only a snfal] .
number ‘of all bike accidents. This pamphlet is available
“from Idtal or state Easter SealSocieties. It was developed:
by the National Easter Seal Society for Crippled Children
and Adults, 2023 West Ogden Avenue, Chi¢ago, Illinois *
“606127 chh - .
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The Special Olympics for the Mentally Retarded cul-
minated several months of rigorous mental and physical
work for children in.scheols upder the New York City
Buteau for Children with Retarded Mental Development.
For example, the children learried that each class began
‘with a salute to the flag followed by exercises for leg
and arm muscles, and general mobility. In addition,
readirig, health edncation, and math lessons were based,
almost entirely on Olympic rélated material. '

-
Ao s T

Perceptual motor activities and movement education
" .play an important part in the programof the Early Child-
hood Units New York City Bureau for Mental Develop-
ment. This year’s work culminated with.a mini-Olympics
held in the school gymnasium. With three competitors
. atonetime, each participant was awarded a first, second,.
~ or third place ribbon. One exciting event was the three
* team, ten task potato race. Participants in this event
not only exhibited physical skills, but.alsoxthe ability
to follow diregtions. Other events were foot races, an
obstacl® course, high jump, races with participants
- dragging rubbex tires with ropes, and tricycle races.
Obtain further jnformation from-Sara, M. Weinberger,
Community: Relations ,Caordinater, New York City
Bureau for Children WitARetarded Mental Developient,
65 Cqurt Street, Brooklyn, New York 11201. -

»

Legal problems facing mentally retarded citizens are
the subject of a recent HEW publicatiqq. Silent Minority,
categorizes these problems under the headings of life,
liberty, and the pursuit of happiness. Ip addition, each
category concludes with' concrete suggedtions for alleviat-
ing the problems discussed. Silent Minority also highlights _
discusstons which took place at the first natignal confer- -
ence on the Mentally Retarded Citizen and the Law. This
conference, called in mid-1973 by the President’s Com-
mittee on Mental Retardation, featured 250 specialists
in both'legal and social science agpécts of mental retar- . |-

*dation. Inmtensive sessions produced 21 research papers
" which articulate bases for emerging legal doctrines and ,
amplify new ideas for future legal development. Copies
of Silent Minority can be obtained Trom the President’s

#+ Committee, on Mental. Retardation, Washington, D.C.

3
’
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‘Cry Sorrow, Cry Hope, a one hour docudrama about
" the discovery of mental retardation in a three year old
boy and the resultant turbulént effects_on Mis family
is now available from WQED — Metropolitan Piusbux‘;%b
Public Broadcasting. For further information ahofit
purchase ‘or rental of the 16mm kinescope film oontact
WOQED, 4802 Fifth Avenue, Pittshurgh, Pennsylvania

115213.'-' : - P -t )
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A group of Mannsville, Oklahoma ladies with'severe - A group of more than 20 mentally retarded young people

_handicapping conditions have been’ efitouraged to share’
, their knowledge of handicrafts with otlrers, Discarded
 double-knit materials were obtained from a local dress
manufacturer from which participants braided rugs and

" made bedroom slippers, lap robes, and bed capes. Waste

baskets have been made from colorful egg cartons and”
bright bits of yarn. Becauge of the age variance, partici-
pants decided that A Stitch Thru Time would be, an
appropgiate group name. Members of the group ook
finished items to.local nursing homnés where they.visited
old friends and mage new ones just before Easter. They °
then made Eagter centerpiecea.for each nursing home.

.

. , . ..

‘@alifornia Association for Health, Physical Educa- |

tion and Recreation has recently established a State ",
Council in Physical Education for the Handicapped. Pur-
poses of this council are to (1) revise state guidelines

«for adapted/remgdial.physical edd€ation (scheduled for -
* release early in the cirrent scRool year): (2) develop
criteria for model/demonstratiom programs in adapted
physical educations—and<(3) déyelop cocommittees with
state groups sugh as the California Medical Association’
and the California Academy of Pediatrics. Contact Tom
Edson, council chairmaa, c/o Riverside Superintendent
of Schools, 4015 Lemon Street, Riverside, California

92502 for,details and additional information.

N

Controversy increases over fornal schooling through
early childhood programs for all children. Reports, re-
search, empirical evidence, and -data regarding growth and
development - of children provide evidence that suggest
sending four-year olds off to school results in fap more
h?rm than good' In fact, some contend ,that children
prébably should not attend school until they are s e or
eight ycars old. Numerous articles and reports dcal wigh the
controversy and suggest alterﬁativepto carly formal school-

< ing such a Home Start and the important role parents,
especially mothers, play in providing the base iri the home.

During Discover$, 73 students front Newark State Gol- Te
lege each hosted a child from Woodbridge, New_Jersey
State Hospital in a Mini One-To-One Festival. Despite
rain, participants spent the afterngon playing in the fes-
tive setting—The food, judging by the appetites, was,
delicious; games, judging by thc smilcs, fun; and the
day, judging by the frequently heard questions about
fwhen it would bg held again, a success. .

. : = Lo,
group of youngsters 13 years of age and under spent
h of their past summer‘as volunteers in programs
isville, Mississippi State School. Phillip Bankston,

as the ““old pro,” serving in ‘his second year

age 1

as a volinteer. The group pPoved to bge enthusiastic and ~

competent and was rated excellent in terins of both work_
and spirit. | . - P .

Bradley Harrison, former postec boy of the Texas
Association far Retarded Children, recently bowled his
first 600 set and teamed with a friend to take high honors

*in the Class B Adult-Junior Bowling ‘I'(')ﬁg'narﬁent'in San
Marcos, Texas. = . |

in Californiatha¥ mastered squaré dancing and has
inspired several other groups to learn the art, The Happy
Heart™Twirlers also are the first retarded members of
the Associated Square Dancers whose members must have
graduated from ayprescribed coutse-of instructin hy
a recognized caller-instructor. The group began’dancing
about three years ago when Keith Petty, administrator
of the Happy Hearts Guest Home in Santa Ana, decided
that square dancing in its simplest form would bg good*
. physical'and mental exercise aspell as recreation. Petty’s
son is one of the group’s caller§ and believes in teachiug
groups of retarded individualg a range of steps as wide
as.they.can learn rather than\limiting them to a small
number. Thelyounger Pétty says this method may require
separating pupils into groups so that less capable dancers
do not hold "back more profidient -ones. ‘Last year, the
Twirlers went on a 2.7-day'!\;Zxr of the country which
included. stops in Des Moines and Chicagd. T
- * i .

S
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Printed proceedings of Putting It All.Together:
Techniques and Methads for Handicapped Children and
Youth is available' from G. Robert Roices Programn
Specialist, Developmental and” Remedial Physical
Education, Division of Special Education, Office of the
Los Angeles County gl{pe:intendent of Schaols, 9300 East

»  Imperial Highway, Downey, California 90242, at $2.50
per copy. Included are summaries of presentations front

. the conference held in Los Angeles last May by Roy

Barsch ‘(Movement — The Instructiortal Imperative); |

Bryant Cratty (Movement in Programs for Handicapped
Children: Hysteria and Reality); Charles Buell (What
the Bhysical Edacatot Should Knew About Blindness);
Marianne Frostig (Moving and Learning); Margaret H.
Jones (Activities for Handicapped Infants and Children
— A Physicians Viewpoint); G. Lawrence Rarick (Con-
* sideragions in -Physical Fitnegss for the Handicapped);
Robin Wood (Physical Education for the Deaf); A. Albeit
Zasueta (New Hses of Equipment); Connie Lawrence
‘(Water Learning). .

& ~

“Have fun and make a friend”® was the order of the
day for twenty thousdhd mentally retarded children and
adults who participated in New York’s second annual
One-tp-Ong Festival in Central Park on May 31. Partici-
pamtsincluding 3,000 residents of New York stateschools,
spent the day enjoying the 130 activjties and attractions
set up f&r them, Events ranged from inspecting firt
erfgines and helicopters to pettingbaby elephants, design-

ing souyenir shirts, and watchin% puppet showsJ T{)le .
“exposure given by

estival was an outgrowth of T
ABC-TV New York reporter Geraldo Rivera to the rights
* of mentally r tardes residents of Willobrook State
School. . The féstival was. planned to bring together on
a one-to-one basis a mentally retarded adult or child

and a noninvolved person for a day of*undivided

_ attention. This year’s festival also included a rock concert
at Madison Square Garden and a fund-raising television
telethon. These two events raised over $400,000 to estab-
lish dignified and humane . community residgnces for
retarded individuals. , ‘ !

Q : : . . ' - !
W i ' Y‘ 7/ ' 100 o - . °.
ERIC". /- L 1os, , '




) ‘ .a,l7'1 : ~. -x
R » ¥ . . * - . ‘
IO - 4 — i { - . . _ » - N .
T . ./~ P » ! . v MR e v
. , -~ — 4 } - . b‘ g - b
1 P i o ¢ N ) hd 3 ' ) ” '
- . A . “ ' - 4=
) » . . - ‘ . .- '. . -
N . PR i . .
s 'y . .
R LN :’ - - . ) g 2 e ‘
S Cross=Country Cha TR i b
. -t - e ETELET e ey R SRR
by » o - “ i . » N - A
' -1 "N ~' ‘ ) - o S IS
- ATD A 2 e el . . ) ¢ ] A - "' *
AVATRAC, ;a work-activities center for 115 mentally Special Challenge +‘Oscar” awards go to two films which' -|
3| retarded adults, has accomplished a great deal through ifs are excelleft entertainment and help viewgrs better under- ~ [
outdoor education program. Last summer ‘the prggram . stand and appreciate problems of persons with different - [

-
¥

-

included a camping experience for participants with linfit-
ing conditions and wilderness backpaoking trips for those
more capable. Participants, especially backpackérs, showed

\]

significant progress in persogal developm

ent and growth,

independence, self-reliance, “self-confidence, rand marked
improvement in independent management of their gear.
This past winter pastigipants profited from snow-shoeing

and cross country skii

trips. These successes have led to a

. furtherinformatien about these programs:

frowns and hostility.-

ca
' “ggiusu.qgntf security, companjofiship, and fun_fo:;,qac}?

more extensive approach for the future with an Outward
Bound ada;lytivé program now _in the planning stages. This«,
program will be tie.ared specifically. to-personal growth and
development with tarry-over, value for everyday life. Con-
tact Joie Hartman, AVATRAC Workshop, 3915 South

Klamath, P.0. Bpx 1202, Englewood, Colorado 80110 for

.
(=%

-R‘esearch’;rs in Munich, Germany have found that when
"children spend time in rooms that-they feel are painted
with pretty colors they develop intellectually and creativel
better than they would in rooms they feel are painted witK
uFly colors. The childrep described pretty colors .as.light *
blue, yellow, yellow-green, and orange. They felt ugly
colors were white, black, and brown. A random sample of
473 childferi who played in pretty rooms experienced an,
average IQ increase of 12 points while children who played
in, uF; rooms ex erienceg an average dro of'l"l,points!
“Kindergarten children who played six montﬁs in beautifull
colore?i rooms “with golor-coordinated blocks had I
increase of I5 points over # control group even though'the
controls had started with, slightly higher “IQ’%' After 18 -
months, children in Beautiful rooms with beautiful blockg
had advanced 25 points ahead of the control gronp. The

!

. Munich researchers recorded a 53% rise in smiles and._

friendly words in the orange room-and a 12% decrease in
. *

¢ Stepping Stones, an organization of citizens representing
five counties in southwestern Ohio and northern Kentucky,

has plafhed art extensive recreation program for handi-
ped persons. Chief purposes of the program -are social

-

parficipant. Tlie ‘organization sponsors day and residenti

|- camps,#winter - biweekly swimming . programs, as well as
" other recreational projects thronghout the area. Steppin,

Stones is administcreg by an executive director an
full-time program and office staffs. The program functions
through the extensive use of volunteérs. More than 700
vglunteers help staff recreatior programs, transport partici- , *
.pants,-and siipervise program areas. Ultimate management
responsibilities rest with an electe@ and rotating board of

©, winner, w

conditions. Baxter is a film about a young, adolestent with
severe emotional problems which show ‘themselves in the
form of pronounced articulation difficulties. He progresses
- through the support and understanding of his fends.’But_
more problems arise, his world slowly collapses around him,
and he’regresses ‘with severe “dverlays an§~ complications.
‘The ending, however, Ptovides ho
is a movie'gbout Maurice Stokes, former Gincinnati Royals-
basketball ®tar, whose sudden illness leaves him with -
movemenit~only in his eyes. Through his own persistence,
.and the efforts of temmmate Jack Twyman, who arranges
for Maurie’s rehabilitation and later becorhes his legal
guardian, Stokes slowly regains,many basic functions. 'ﬁle ’
movie culminates, with Maurie acknowledging a standing.
“ovation ‘in Cincinriati Gardens by standing.unsuﬁbrted by,
i

his wheelchair, Do yourself a favor and see both ms. “

Dick Endres and his talented staff at Cam‘p’Con.ﬁdeﬂce,

Y Box 349, Brainerd, Minnesota 56401 continue'to-provide

challgnging, unusual; and exciting experiences for young-
* sters at the facility. One of the recent camping activities has
‘been catching, cleaning, preparing, and smokin; fish.
Suddenly smoked fish has become the favorite dish of ,
residents and-staff alike! Another irinovation is a‘nature .
pIayF:our}d which is constantly being clla?{Fed to add new

4

challenges for” the participants. An example is the récent
instaflation -of a cargo net ‘which enables residents to
‘develop elimbing skills. Each participant is encouraged -to
. accomplish{t%east. ten different skills on each. new .
apparatus. 4

P
Boy Scouts, who were also students in classes of New
York City's Bureau (for Children with Retarded Mental |
Development (CRMD), recently took part in an aquacade
and #wim meet. This unique affair consisted of contests
. which _did- not require swimniifig abjlity and regular
swimming everits. Points were awarded according to the
degree each participant completed each event. The eventual.
a perfect, score, was one Jose Rios. F& .
information about other -CRMD physical-education and .
ms contact Madeli

A
)
v

»
-

-recreation pro, ine E. Dalton, Acting ,
Director, C ,-65 Court Sget, Brpoklyn, New Yorl
112017 -

for his future, Maurie* *{-

A recreation gro

sored by the Nipon

Philadefphia, Pennsylvania récentl

.would like to help others as others

€58

UX for:mentally’ retarded adults, spo}l- :
ssociation, 6335 North Broad Street,

decided that they
Kad helped them'in’the

'rast. The club formed a Helping Hand Organization to visit

fortunate institutionalized persoris. They now wvisit

trustees. . For _additional information contact Steppin

S

elderly persons and crippled children and usually take
cookies they have hake

Stones, Recreation for the Handicapped, 5650 Given Road,
Cincinnati, Ohio 45243. ’ -

2%

show.

and put on a concert or puppet

L
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Yigorous exercise appears to.reduce the seizure potential - They were asked not to sign the questionnaire in hopes

. of people with épilepsy. That conclusion is pattof prelimi-

. naryfindings of Kenneth D. Rose, M.D., halfway through,

a.three year research projéct entitled The Effect of Exer-
cise on the EEG and Blood:Chemistry of Epileptics. This
. project is Being funded by the Epileptic Foundation of

.America. Dr. Rose ngted that anti-seizute properties of

exercise ¥rovide a preliminary conclusion dtawn from
* tegting 11 individuals. However, it cannot at this time
be “...construed as representative of the entire epileptic

populatien.**Measuring results of ¢xercise through EEG .

recordings apd by observation-pf actual seizures,
. researcheys have found that the EEG does not show an
increase of seizure patterns during exercide. The seizure

- threshold even appears to rise — that is, the number

k3

'

4

.

, (districts, wor

of seizures declines. Exercise has al® been considered
may increase seizures. **Evjdence regarding th}. effects
» of over-fatigue on

tain restraints on

risky becau_ée it was thought that head injuriesﬁfatigue :

s\i;]lz re activity appears to justify cer-
the intensity of the physical exercise

- 1o0.be.undertaken,’ Dr. Rose stated. However, he added_
. that the point of eizure_onset,is highly dependent on

the, degree of cardiovascular fitness. For that reason,
a gradual
to minimize the possibility of undue fatigue. The evidence
is inconefusive as to whether-hedd injuries aggravate
-already existing epilepsy. ) p g
Nine mentally retarded schpol *age girls from Newark
State School in New' York are_living_in a normal home
situation, helpmg to pr?are their own meals, and in
%eneral, fearning to adapt’te community living in
anadaigua House.. The home, lotated in the City of

"Canadaigua, is operated by Newark State School as part « *

of its new transitional pfogram. The home atmosphere
is only part of the adjustment process. The girls go shop-
pingatlocalstores, attend church services,and participate
in the swimming program at the local Y.W.C.A. ’1‘.)hey
.are also developing social skills through their activities
‘with neighborhoad playmates. For additional informa.,
« tion contact FranMnne, M.D., Director, Newark State

. -
Participants in the MinnesotawLearning Center, Brainerd _
State Hospital, Brainerd, Minnesdta moved to the Min-

- ~nesota wildernéss for seme classes this past summer. Fhe

students learned to_perform.outdoor living skills such
as fitebuilding, cooking, camp and personal sanitation,

.-.and first aid. In preparation for a three-day canoe trip,

students wefe required todearn éertain cance and water,
safety skills. The final test inVelved swamping a canoe
in deep water ;/demonstrating proper use of tﬂe life jacket;
righting the canoe, and bringing canoe and paddles back
to shore. Few students failed to pass this test. Additional
information about the center in general and summer pro-
%:ts in particular ¢an be obtained from Don Thomas,

irector, *Minnesota Learning Certer, Brainerd State:
. Hospital, Brainerd, Minnesota 56‘401'. I ',-

. ’ L",1
In October 1972 the Utah Asspciation for Retarded Chil-
dren distributed a questionhaite to parents of meritally
retarded chilﬁg.en. Distribution avas through local school.
shopsy work activity centers, andpayental
contact. Parents were asked to complete only one ques-
tionnaire in.énse there had been duplication and tg

.~ answer only those questions which they wished to alis:wer;% Pennsylvania, for additional information.
. R P - o . Y ki »

—

. were primarily females.<

program to increase’fituegs may be indicated

. the goal of the la

~

that answers would be mere accurate. There weird,258
‘parents who responded a:# the ma'orit{l of respdndents
arentss felt t
needs for retarded children were more local recreation
.and social opportunities for persons with various hand-
" icapping conditions. The parents’ second priority was,
a need for more available transportation and they cited
dependence of impaired, disabled,and handicapped per- l
sons upon public transportation for_mobility. Third
priority was a request for more emotional support from
other parents. Overnight lodging, resi;léntfal,hom'ee, dnd

at“the gleatest .

work activity centers geceived almost equal empRasis as -

fourth, fifth, and sixtWpriorities respectively, It is inter~
esting to note that the highest priority givenlf) /

~was overwhelmingly recreation and Socialization. This
would indicate that.daily’ contact with other children
in a nonprogrammed environment is a major concern.
Additional information about this siiryey can be obtained
from the Uta}\ﬁfsociation for Retarded Children,|3781
Lois Lane, Salt\Lake City, Utah 84117.

'l_:he_AnnualRéport of the Motor Pe’i'fgrmx;nce and P
Research Laboratory (Department«sf Recreation, and

y parents. |

-

Park Administration, Children’s Research Center, -
University of Illinois, Urbana-Champaign, Illinois) pre- .

sents projects dealing with the ecology of play and gross
motor behavior.(The following statement expresses.the,
goal of the Center: *‘Since‘we believe that play and motor
_ behavior aye inl:ﬁ: to the development of children,

of knpwledge that allows ‘the optimization -of
motor learning environments for children.”’ .

. X

« . Camp Independence, Montgomery Co;n;ty, Peonsyl-
vania featured swimming, wheelchain basketball, minia-
ture golf, nature stqu, music, drama, and cdmpfines
for disabléd-young adults-17 tg 35 years of age. Partici-

.

atory’ is-to contribute toca body |
play and -

pants were in wheelchairs, in braces, or used crutches. -

~The camp took place at the Variety 'Club Camp, and’

was a joint community venture of Moss Rehabilitation

designed free of architectural harriers, making it & pet-
fect place for disabled of any age. At the arging of Moss
Rehabiljtation Héspital officials, the Vari‘ety'leb Jrecog—.
. mizing the severe lack of adequate vacation facilities i
the Philadelphia area for social and recreational neéds
of disabled adults, agreed to make its facility available
.after the regular children’s season’. The program was
piloted during the summer of 1972 when 14 yoang adults
-spenta fun-filled weekend at the canip despife their physi-
cal limitations.*For some, the weekend représented the
first experiepce out of their homes in a very long time.

One 27-year-gld.paralyzed young lady went for her first * | -

swim in 10 years. Another 33-year-old cerebral palsied,
victim called the weekend -vacation, !‘a wonderful

and moee participants. ‘Both grqups, vitally intereswd

in getting the disabled back into community living, are ** |

exploring the possibility of making camping a year-round

:-program. Contact Selma Ehrlich, Moss Rehabilitation

Hospital, I2th ‘Stieet and Tabor Roead, Philadelphid),

a
3 - Y

« Schdol, 529 Church Street, Newark, New York 14513 * Hospital and the Variety Club. All camp facilities¥are <,

- dream.’ The fact that this, worked so ‘wéll demonstrated . -
to offi¢ials of Moss and the Variety Club that the project
should.be expanded, adding-more days, nidre activities, *

1
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. TheFlorida Legislature has enacied a Bill offights of Retarded Persons~
that guaranfees right to treatment, right to privacy, and right-to.a decent,
; place to kive. Enumerated rights pertain to dignity, humane care and discip-
| Ane, education,-possession and use of personal property, religious free-
_dom, communication, suitable leisure time activities, anld-confidential re-
rcords. Of special interest to Challenge readers are sections mandating
1 ‘suitable opportunities for 'social and-eisure time activities, and for approp-
riate physical exercise as prescribed in each client'sindividual habilitation
plan; indoor and quitdoor facilities-and equijpment for pfiysical activity shall
beprovided. Every residentid) facility shall initiate and develdp a program of
- resident govemment to hear views and represent interests of alil cliepts
served by the facility. Additignal information about this document can be
obtained from Francig, P. Kelly, Director, Division of Retardation, 1311
‘V}f!newood Blvd., Tallahassee, Ela. 32301 3 .
= The-National Committée—Arts for the Mentally Retarded and Handicap-
pedhas recently mounted a national effort to (1) research and disseminate
information about curriculum and instruction in the arts for- mentally re-
tarded and handicapped-leamers, (2) identify model arts programs. which
may be used with mentally rgtarded and handicdpped persons, and &)
| increase Jhe number of mentally retarded and handicapped students &
served by arts programs by 200,00Q per year for five years. Activities thus
I>far have included several confegences and meetings, selection. of two _
«actich oriented model sites (Clark County School District, Georgia afd
. Glover Park Schogl District, Lakewood, Washington), and receiptof a grant
from the Bureau of Educationfor-tfié'Handicapped to develop the pregram
and Rs refated activities. The Cormitfee was also involved in A Very
Special Arts Fair in June in Washington state. The Commitiee, co-
sponsored by the Alliance for Arts Edue9ling:|d The Joseph P. Kennedy
" Jr. Founiiation, has involved top nationalle&dership and représentatives of
involved qrganizations, from the-fields of :g?‘éducation and education for
. thehandicapped. Additional information”abdut the-Committee ahd its, pro-
jected activities can be obtained from James Sjolund; The Nationaj&uts for
the Mentally Retarded and Handicapped, c/o President’s Commitiee
| Mental'Retardation, Washington, D.C. 20202, * =~ v [
;ég{ynbers of the’Optimist Club of Easton (Pennsylvania) have traveled
_weekly for the last thiee years to Hunterdon State Schagl {Clinton, New
Jersey) to develop and supervisg sportg-and recreation ‘programs and
activities. for mentally refdrded gesidents of the schol. Although many 6f

»

thep

N

- | -organizing basketball and baseball games as regular parts of the Hunter-
* don State School program. The hour-long sessions have attracted another
. 25 persons frofn various

program ynder leadership and%péﬁso;ship'b(,tlle Optimist Club. Dojores,
Zukoski;-acling director of récreation at the school, summarized the,Op-
timist's involvement, *'lt's-amazing how quickly thg Optimists-became in-
L toworking with youngsters, They havé fun with the residents and it'sérgded
mano-man relationship, They seem to know how to work with emaotionak

{-Prasident, Optimist Clyb of Easton, R.D. 2, Pen Argy, Pa., 18072, for
additional information about ‘this program. T LR

T A S < oo,
... Faces, of multiple hand'i&nppad children shon‘é with happiness as they.
arrived,_many, in"wheeichalrs, some on crutches, others whth walkers, B
?aniglpateff\ a very speclal program for mentally retarded children spon-
. sored by the-Bureau for Children with Retarded Mental Developnient in
-} 'NewYotkCity. Themeet opened with a parade of participants carrying their

v

PR

»

Challenges !

- SaraM: Weinberger, Community Relatiori$ Coerdinator, BCRMD, 65 Court

N w.smaller development

Sarticipants. hdve multiple conditions, the Optimists have succeededin -

" ‘segments of Easton’s society who assist occa- . ¢
sionally. Other reéreational and" sogial-activities have been added tg.thg «

volved with the residents here. They-know how to taach boys and are dsed’~, Mainstreaming

 problems. Its just a frieBly atmosphers.;’ Contact Charles.Qdenwelder, .-

-
N

.prescribed way,

v

colorful identifying banners and closed with singing paradersjéiting go &

barrage of coldriul balloons. In between wefre events like softball throw,
40-yard dash for ambulatory children, walking race with walkers, crutches,
and prosthesis, wheelchair rates and relays in which wheelchairs were
pushed by ambulatory youngsters, and crawling race with non-ambulatory
children. A tale could be told about participant. Imagine thejoy of José
who uses his toes {0 write and pain@'\en he came in first in a wheelchair
race, his chair propelled by his toes\Fitteen year old Gagy, only recently
admitted to a public school, took great pride in his victory in the wheelchair
race. Each participant was a winner in spirit and effort at the least. Contact

St., Brooklyn, N.Y. 11201, for additignal information abqut this and other
innovative programs sponsored by the Bureau, Y
¥ ’ -

4~

Focus, published by the:Minnesota Association for Retarded Citiz;;ns.
listed some current dirty words in the field of mental retardation:
* Retarded. Too often this becomes a callective noun such as in the
retarded. Better usage wouki.be as an adjective—retarded people.
o Boy 0r girl. We still hear profesgionals refer to retarded adults as boys
and girfss 1t you were-continuajly called a, kid, wouldn't you consider
yoursslf one and act accordingly? ,
© Mongolism. This is generally réplacéd by Down's Syndrome, butcan't
« the process be'speeded-up? '« NS
_Profecting. Whenweprotect setarded people, dowe really helpthem? -
How-cay they leam to_deal with life if we protect them from‘life? -
s N . z

ke
<

#

% R - # . v . .
- The Pennsylvania Training Model Educational Planning System is de-.
signed from broad assessment ofan individuil's needs to assist teachersir®|
the development of specific programs for sevetely and profoundlymentally |
retarded and multihandicapped chik_iren.‘“fh;gnje are four major steps in the
model: (1) anoverview of a child's skill development is obtained fram the
Curriculum Assessment*Guide, (2) each of the major areas of inferest is
broken into smaller developmental units from Competency Checkiists; (3)

1 units of interest are further reduced into sequentially
.smaller steps_through task analysis, and (4).an educational objective is
written and & prescriptivé teaching approach employed to achiéve this

objegtive. Should an individual not progress at the rate desired, the system

provides for a functional analysis of,all variables invoived-to provide the -
teacher with,needed information” to ‘modify the program. Competerncy

ils include sucthi areas as auditory, visual, and tactile discrimination;
gross motor, .a variety ofself-help skills, communication, perceptual-
‘cognitive, and social_interaction. ‘Copies of-the IndWidual Assessment -
Guide and additional information about the'systeni canbe obtained from M.
Ellen Somerton, Program Director, Peshsylvania Training Modet, Pennsyl-
vania Dept. of Education, B%\;eau ot Special and Compensatory Education,
Div. of Speclal Education, 123 Egrs}er St., Harrisburg, Pa. 17102 3

~— “«

- M

- idea and Actuality, an Occasional Paper fromNéw York
Commissioner of Education Ewald B, Nyquistpresentswhat, why, andhow
of infegrating ifmpeited, disabled: and handicapped children Into regular: ;
schools and classrooms. Special sections are desighed for s¢hool adminie-
frators, teachers, parents, and the children themselves to help gdch.better )
undersignd thé-conceptand the process of suecessful mainstreaming. Fuyll-.| =
participation of impaired .disabled, and handicapped children in‘our sociely |-
Jgthe g ainstreaming. To accomplish this, although there is no ope
commitment on the part of parents, teachers, and admiriis-
trators must be demonstrated if it Is to become a reality. Information about *
availablity of this paper can be obtained from The University of the Stateof |
New York, State Educatien Department; Albany, N.Y. 12234
. ) “. 4 2 Lo - .
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" developmental curves for both group. )
-_"+® Retarded Childfen and youth can,profit from

- - ."of retarded populations. 9

. dacking.” o -, !

=~ ““tions,

N

* children:Although the
~‘tlonalized TMR children,

coonormalgroup. 2T . s
w e lt e . 2 “

2
.

) ~ .
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* Evidence suggests that the motor abilities of moderat
. mildly.retarded children are organized similarfy to those of normal
w  children andthat the attainment-uf thege abilities follows_similar

I 'the same kind of

- motor experiepces as normal- children, provided the stage of

learning-and the bew 1o is congruent with learning characteristics
ST AT et

» Little is khown about relative effectiveness of various t&ﬁes of
programs. Information refated to effects of duration, teacher type,
tinfe/day, reinforcements, retention:ﬁand' teaching strategies are

. . Investigators comparirig ‘performances of trainable wjth edu-
' cable childrert"have found TMR's rétarded in their relative motor
2. proficiencies (Francis, 1960; Bundschuh, 1972). There are indica:
. however, that low motor pérformancp:achleven)ents of the
- trainable child’tan be improved by insfititing programs of physl-
* . cal education which are congruent with thelr abllities and needs skipping,~stand
& {(Nunley; 1965; Harvey, 1966; Lillie, 1968; Funk, 1971; Bundschuh,
1972; Wessel and Vogel, 1974). Studies descrlbed below are notgonform to
Included to show current status of regearch related to the TMR.

included 23, 7 1o 12'year old:institu-
main focus was on EMRB children

for trainables. which nieasured agitty, running-ability, throwin
" .atarget, striking with a mallet, manual strength, and stair climb- n cond
ing. Resuits of the investigation indicated a lag in perfgrmancé of taining a
approximately five ‘years when ggmparlq‘g trainables with a tional program

.- - -l A

- SN ¢ :' .. ' | L

. o ., “ ¢ ‘ . 2’ e e .
, - Studies Related To Moderafely . .

N . ] PR v n ' a . t L. N - - [ . ,
PRI o (Trainahle) Persons .- = - |

¢ L 3 "‘ . N TS
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- Canmeter performance be improved (n mestally retarded persns? ¢

. e-Thereisa lag in motar performance*abilities of about twoto five - . °

" 1 years when comparing retardedto normal individuals/groups. .

- .g® Retarded individuals can.improve in physical fitness, motor =
-, skills, self-coricept, and Social learnings as a function of fraining . | :
*  and physical education programs. ‘

3 Eleven motor tests measuring strergth, power, balance, and °
gly and  4qjiity were used for the EMR population. Results of this investi-
gation indicated & two to four-year lag between mentally retarded
.childrenc-and normal children of like ages. Interrelationships
‘anmiong variables for the Tetarded were similar to those of normal

7

measure was a

s

children. Evidence presented in this study suggests that motor
abililies of TMR and- EMR ,children are®organized simiarly to
thase of normal children, and that attainment of these abilities,
follows similar developmental curves for both gfoups. Frantis and
Rarick conclude that due to these similarities; mentally fetarded -
‘children may. profit ffom the same kind of motor experiénce as
normal children, provided the stage for learniffy is set Ivongru- ,
ence with the lower mental abilities of.the rétarded. :
¢ - - Nunley (1965) Investigated effects of a physical activity program  *
constructed to meet needs of a group of tralnable children, 9 to

14 ybars old. The program was taught 30 to 45 minutes a day for

15 months by a classroom teacher with occasional consultant
help from a physical theraplst. The activity program Included
crawllriq, curling-up, rolling ™ piace, reciprdcal arm swinging, and

partner exercises for developing toordination. The project dig

c : . deglription of procedures and dependent measure along with -
. Francis and Rarlck (1960) conducted a:study which describéd upfireated data, were reported. On 13 motor performance Itenis
-selected motor characteristics of mentally retarded childrenand {

lected from behayjors usually achieved. with normal develop- -
comipared their perfomi:es with normative _data.on normaf
dy

ent), 81% ofthe subjects either maintained the top performance .
Imb”goved one or more rating Ievqls‘. Although endurance was .
not spgcifically measured, Nunley made a partlcy’]ar note of.
rangingin age from 7% to 14% years, Six motor tests were used, mprovements, inferred from the sizable gain In the duration of _
g ats. Imb cHildren.were able to maintain a curl position.y * :

tural relationship between purposes ‘of .the Ifistruc-.

u'\.\
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Janet A. Wessel,-diracfor, Paul G. Vogel, evhluation
coordinetor, and Cla¥diaJ. Knowles of the | CAN

. Curriculum Study Center, Room 135 WIM.Building; .
Michigan State University, East Lansing, Michigan
48824 X . . .
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Ing-long (broad) jump, squat thrust, picycle, and

traditional investigative standards, .in that only'a -

4

the study, particufar attention was given to main-

and the evaluation schéme. The,dependent ,
quantitative rating .?cde which was constructed
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extended over atwo-yéar period with ratings completed in the fall
and spring of each year. Appropriate nonparametric analysis
_techniques revealel- ~significant imprevement' across all
parameters. The rating scale and description of treatment were

not reported thereby limiting utility of information available from

this study. « . .

Lillie (1968) conducted a stuQ' to determine effects of a diag-
nostically oriented motor development program on motor profi-
ciency of 42 to 6 yeax old culturally deprived 'TMR students.
Three, groups of approximately 16 children each were studied.

o Groups «ancluded one class® tbrat receivgd motor development
gml.eésons, one class which receivedl a traditional kindergarten
experience, and one home control group, the treatment penod,
lasted .six months. Lesson frequency and ,Iesso‘tlme were not

Jeported. Activities -included in the study were>maze tracing,
coloring, pasting, folding, finger games, gross. motor games, and

trampoline exercises. The game-ortented lessons produced some

.-signifigant fine motor gains, but no gains in gross motor pef-

.-tormance. No estimate of teacher contparability, .or activity.pat-

* terns of the control group was reported. : '
Funk (1971) studied effects of a physical education program

on trainable mentally impared youngsters between 8 and. 18
I§ study invojved -18 subjects who received 30-

years' of age.
minutes of planned physical education daily for 58.day$, and 18
. gontfols who received no.organized play or activities. Treatment
included halagte activities, running, jumping, crawling, throwing,
calisthenics, agiity games, relays, and other similar actities.
Significant resuits were foupd on two of the five fitness items—sit-

. up and shuttle run. Tests of motor development, as measured by

the Kershner-Dysewica-Kershner Revision of the Vinland Adapta-
.tion of the _Oseretsky.Test‘,qf Motor Proficiency, were nonsig-

Bundschuh (1972) conducted a study with 14 TMRs and 26
EMRs ranging in age from 5 to 19 years old to det'e;mme it a
modified version of the Gabrielson totai push-kick method of
tedching swimming was applicablg to retarded populations. The
study also sought to determine TMR and EMR students could
be taught o swim simultaneously, and attain similar skill levels

in the samé number of lessons. Twenty daly drill-oriented les-

. sons, beginning and ending with free play, were conducted.
.Student repetitions of the specific drilis,were practiced with aone
to ?ne stuflent-teacher ratio. Results 'of the study indicated that
90% of the children learned to swim six feet or more, as compared
Awith the pretest scores in which.only one EMR and two TMR
subjects swam the six foot distance. Ten pér.cent of students in
this. study progressed frongnongwimmer status to being able t6

. swim 75 feet or more. All £t the EMR childrer learned to swim six
_ -feet or more. The TMRs were judged as having made successful
adjustments to the water.

Wessel and Vogel (1974) investigated effects of the 1 CAN
instructional system on the motor performance of elenientary age
TMR youngsters. The sample was composed of .boys and girls
participating in the 1973-74 fieid test of | CAN. The treatment
as specified in the | CAN materials vgas found to offer significant
changes in the motor performance 1fthese youngsters. Results
were examined by specific skill, i.e.,irun; kick, overhand throw,
and were cited by their categories. Also, performance measures
were totally appropnate, in that 'they‘reflected stated gbjectives
of the | CAN program. ' L ¢
Studles Retated to Miidly (Educable) Retarded:Persons

Lag between EMR motor achievement levels and achievement
levels of normals |5 well;documented. Studies by Francis and
Rarick (1960) and Bundschuh (1972) suggest that there is a

P

_ similar lag between EMR and TMR c’hi}|dren on rteasures of motor *

performance. . .
Rarick (1970) conducted a descripti¥e study of 4;235 EMR chil-
dren 8 to 18 years old, drawn from a pational sample. He found

. that EMR age changes in performance followed essentially the
same-trends as with normal children, althoughxetarded children

scored wel! behind standards of their normal peers. This finding, ..

‘ 'u';‘ \ .
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reflect purposes of the instructional program. The study was/

-
‘ . € .

coupled with similarities between EMR and TMR noted abo\:/é.
suggests that éhanges in performance of TMR students may fol-
low trends.similar to those of the EMR child®it is for this reas

Y

that studies describing effect of physicgl activity programs oR\"

motor achievement of EMR children are-included in this section?
Howe (1959), compared motor performance of 43 educable
mantally retarded children with 43 children of normal intelligence, -
while controfling foj soclo-economic background. Children in
both groups ranged in agg from 6 to 12 years: Motor performance
tems included the Sargent Jump, one foot balance;” tracing
speed, tapping speed, dotting speed, grip strendth, zig-zag run,
50 yard dash, squat thrust, ball throw for accuracy, and pencil
and paper maze tracing. Mean scores for boys anid girls indicated
that normals out-perforined the retarded on all items. All 11 of the
boys’ items were statistically significant at the .05 level, while 9
of the 11 girls’ iterns were signiticant. D ‘
Stein (1965),.using the AAHPER (1958) Youth Fitness Test,
investigated fitness levels of 24 boys enrolled in three interme-
diate schools relative to normal boys of the same chronological

. age. Subjects were measured in October and May, apd received

a daily physical education program, conducted by physical edy-~
cation specialists, betweén these two test periods.’An appropriate
Chi square, quartile analysis made on the October, May, and

combined scores, across the seven items of the Youth Fitness *

Test, yielded a total of 24 possible comparisons Twenty-two of 24
comparisons with national age nogms tor normals were nonsig-
nificant. Of the two comparisons which were ‘significant, sighifi-
cance was In favor of retarded subjects’ This study supports the
contention that 13 to 17 ‘year old educable mentally retarded ™
classes can attain levels of performance comparable with their
negnal peers. . .
order 11966) Iinvestigated effects of a sys\t_emmatic and pro-
gressive program of physical education on thédintelle@ual devel-
opment, physical development, and social status of 24, 12 to 17
year old EMR boys. Research design involved a treatment group,
an officials' group, and a ¢ontrol group, the officials’ group acted
as a control for a possible Hawthorn effect. After 20 days ot
physical activity lasting one hour per day, the training group made -
significant gains over the officials’ group and {he control group
on all seven items of the AAHPER Youth Fitness Test. .
Goheen (1857) investigated effect of three,physical education
programs on physical titness, motor ability, and gocial adjustment

ot 82, 10 to_15 year old EMR -boys. Subjects were randomly

assigned. to glasses within the two participating state schools
The study involved skill-oriented, play-oriented, and free-play-
oriented programs which were developed, evaluated by experts,
piloted, and revised, prior to being implemgnted with the study
group. Programs. were taught by physical education specialists
(redearch assistants) for 39 instructional hours over 13 weeks—
one hour each Monday, Wednesday, and Friday. Pretests and
post-tests using the AAHPER Youth Fitness Battery, Latchaw
Motor Achievement:Test, and Cowell Social Adjustment.ndex
were used to determine results of this study. Major conclusions

0

were skill-oriented groups achieved significant improvement in-

a greater number of items than the other groups, and skill-ori-

* ented groups achieved a more uniform improvement in motor

ability items than other groups. « N
Solomon and Pangle (1967) assessed ghangeg in physical fit-
ness of 42 EMR boys which occurred subsequent to a'structured

_physical education program. The program imolved 45 minutes

of daly physical education taught by special educators over an
eight-week period of time. Daily treatment sonsisted of three, 15
minute activity.periods. Period 1 consisted of warm-up and calis-
thenic drills; period 2 was'comprised of self-testing, dual games,
and relays; and period 3 jnvolved skill teaching and_participation .

in stunts and games. Results of this study indicated. that a struc- -

tured physical education. program, when compared to regular
classroom activities dramatically improved fitness levels of 13tg
17 year old EMR boys.” Such a gain was not spurfous in that it
remained significant following a six-week post experiment inter-
val, and EMR boys can perform equally as well as, or in some
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instances $uperior to, their normal peers. Unfértunately the treat-
._ ment was not described well enbugh to replicate. The unit of
~ statistical analysig used in this study (Students) was inappropriate
in that all individuals in the class received the same treatment.
Rarick and’ Broadhead (1968) extended the eariier work of

Corder (1966), Solomon and Pangle (1967), and Nunley (196@)

on modification of motor, intellectua), social, and emotional
behavior of EMR and minimally brain injufed children of elémen-
taty school age. Their research dasjgn incorporated an attempt to
control potential Hawthorn effect through a structuted art pro-
gram, determining relative effects of an individual and:group
. instructional physical egucﬁtign program, and a control’' group
_receiving the regular physical education Jbrogram. The study,
involved 275 educable mentally retarded students and i

AP

N

disability (EMR and MBI) and age (younger~6 to 9 years old, and
older<10 to 13 years old). Classes ranging in size fromrSixQ
thirteen students from each of the above four groups were ran;
domly assigned to one of the four treatments. Instructional tréka
ment was carried out by clissroom teachers with consultant fielp
from the investigator for a perjod of'_20 weeks for 35 minutes each
day Multivaniate analysis of covariance 'using classes as the unit
of .sta'tistical .analysis revealed that instriictional physical educa-
tion prggrams were significantly better than the usual program_of
physical education on measures of motor performance and indi-
.vidualized instryctional program was” more effective than the
group instructtonal program. The motor performance dependent
measurgs inclyded a modified AAHPER Fitness Test and strength
measures.using gripping. pulling, and thrusting movements.
Ross (1969) investigated refative effects of teaching skills in a
' game context, with the regular California sanctioneg physicai,
.~ education program for special clagses uf preschool afd primary
' EMR students Her study Thvoived 60 children. in three classes,
4 to 10': years of age. Experimental and

. .
’ . . . .

mally brain injured children who were grouped according to.

control groups each

0
' .

L3
.

/. . .
contained 20 students as did the normal compartson group. The
experimental tredtment extended over six months with classes
being taught §itee days per week for 2Q to 25 minutes per day.
Teaching sessions included4nof more than four subjects per,
sesston. Control and comparison groups received equal amounts*
out-of-class activities, urirélated to the treatment, in groups of

Dependent measyres used were a basic skills test—32 items
measuring skjlls such as hitting, throwing, catching,” running,
Jumping, boupcing-and eiéhtlltems of the Brace General Motor
Ability Test, sklected-or their appropriateness for EMR students.
Results of the study found the experimental tgroup outscoring
the control group by a wide margin. When post-test comparisons
of. the experymental group wgre made with the normal group.no
atistical significance was found even théugh pre-test scores of
th
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students. A more valid analysis would have used the small groups
within each class as the appropriate measurermept unit.
Schwartz (1970) investigated effects of a movement exploration
program on 380 educationally retarded boys and girls in grades
1 to 4. Dwration of instruction which included games, stunts, sejf-+
testing activitlgs, and rhythms was four weeks. Pre- and post-tests
on the Johnsop Fundamental Skills Test revealed significant
improvements in fundamental Wotor skills for boys and girls at
ali ages. More complete information such as teacher type, fse-
glepcy of class Mieetndd, description of treatment, and analysis
procedures which s necessary to completely interpret the results

of this study 15 inaccessible. . . .

Chasey and Wyrick (197 1) conducted.a study with 47 educable
mentally retarded childrerrranging in dge from 6 to 12 yea to
determine effects of a concentrated physical development pro-
gram on motor proficiency. Children were randomly assigned to
two groups and taught by the same qualified teachers and attend-

ants over a 15 week period in which clagses were conducted five

-
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Q Need for Replicabliity in Phyeical Education Programs

~ "Table 2. Sumimary of Research Related to EMRs

days a week for one hour. per day. The treatment was conducted
by physical education majoks assigned to. groups of three or four
students for the entire 15.week period. The experimental group
received an equal amount of free play. Comparison across groups
based upon pre- and post-test scores using.the Oserefsky Motor
Development Scale revealed_significant gross motor achieve-
“ments of the experimental group. over the controls. Individuals

analysis. Since smail groups of individuals received the treatment
together, the small group means should have been used as the
- unit of anaiysrs .

-

for.Mentaily.Retarded Persons

-, /4Tables 1and 2 provide a summary of- studies reviewed in prevr-

* ous paragraphs. Key elements summarized in the review are

lisled on the left hand margin; an appropriate indicdtion of -

. _strengths and/or weakness Is provided in space aIi‘gned with each
¢ study and the:element of interest. :

- - Althoygh we can state that programs of physical activity do
~Improve motor. performance levels of the TMK, the program -
{treatment), although cited in brief form within the reports, was not
sufficiently detailed ta replicate any studies with ti;e exception of

" .Bundschuh (1972) and Wessel and Vogel (1974).

Studies involving EMR subjects show very strong"sUpport for,
the positive effect which programs of physical*activity can Have

noted by Francis and Rarick (_1960) and Bundscnuh (1972) be-
tween TMFs and EMRs, and by similarities in achievement trends
between EMRs and normals noted by Rarick (1970).

LiKe TMR studies, studjes rted on EMR subjects are gen-
erally‘'not replicable. None of the studies reviewed were Judged as
being sufficiently described to be replicable. In only four instances
is there either sufficient description of the program (treatment)

& were treated, as the experimental unit and unit of statistical or references to where the program may be obtained to provide
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= 4 ~-Age ... ...... 1.:.{....... T 612 714 13-17 12-17 10-15. 13-17 6-13 4-10 6-9 6-12»" 5419 P
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for possible replication. The common discrepancy found between

a written instructional program and what occurs in the gymnaslum
or classroom Is well- knowrh Fof thiszeason-nionitor daga describ-
ing what ocgurred dufing ‘the instructional setting is réquisite 16
replicating effective treatment Monitor data was not men-
tioned for a y of the studies reported.
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A Propoud Course orActlon
It is clear from the previgus discussion that performance of
TMR can be improved by.progrants of physlcai activlty. It is also

e

gpgarent .that studies reported do nat proylde réplicable forms. of»—"

instruction which effectively modify motor performarice of the
TMR.’

“Throughout the review and discusslon, reference to the abllity
of a study to be replicated has’ been made. This quallty of an
. investigation Is of crucial Importanee and was complétely Ignored
in reporting results of most studies reviewed. Presumably, when a

study is conducted there Is a rationaie for the program and a o

. on Improved motor performance. (Stein, 1965; C'order 1966; selection of adepengent measure(s). In instances where signifi-

tg‘oheen' 1967; Solomon, 1967; Rarick, 1968, Ross; 196@
chwartz, 1970; Chasey, 1971). Aithough these findings do not
p;ovlde direct interpretation, to the TMR, one must be sensitive

— to Infarmation related to ‘both EMRs and normals. Support for
. this positlon is provided in the consistency of the results of EMR

and TMR studies, elmllarjtles in iag between EMRs and norngals
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cance Is obtalned, and-others would like to implement an effectlve
treatment, It Is not enough to report the program*in terms of-a
general deScrlptlve statement of even refetence to a book or |
gulde which provides a complete description of that $reatment.
To take this approach forces oné to make the assumption that.
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the progrwd esintended or as described. Anyone who .
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Has taught in pubtic schools ls qutte aware of the failacy of this
- assumption, The important information necessary to replicaty . -
. Is that information which describes what did occur, not what was .

" intgnded to occur. This same information is equally tmportant'

for the full lnterpretatton of nonsngnif:cant fesults as foos\g nificant
results. )

Of crucial lmportance 1o improving the motor merformance
capacity of the TMR is a systematlcally designed, replicabie set
of physical education materials{which have been evaluated and
deemed effective by the evidence collected.
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Percentageswvere caiculated by this investigator based upon«raw data pre- ..
sented in the article. B .

2Note “Two studies (Francis and Rarick, 1960, Bunachuh 1972y mcludmg
both TMR and.EMR populations are cited under studies related to TMR stu-

100-108 dents and are not repeated in this section. .
A R . :
AR - . L - SRR -
) i o —5 s
W LN & \ ' % .
N ‘.0 o . . ~ . .
) A} R N <.
» ‘ . - - -. - STy
* ° . € ~ : N N . a .
. «
- Q. ~L~ = . R N ‘ . .. » ’
. 1 " M - . ! I PR
. LY
. N ‘t N \ R . .
L . k] . -
- = . A -
t A 4 / - ! N \ L & *
- ) N hl
- HoAy - ~ +
L4 - -
" - - ) . . 4
) .3 4 } . - > N
- - - } < - - -
N ) - Yo ¢ !
- v :’” 1 /
N LY
- . 5 o
’y i : “ v (~/.
- H Y - A L [— ]
N ~ ~ ¢ "'_,_, e T T
. N . \ -~ \\u .‘,.‘
- . -
: e . S %
. IUPPRIEEGE' . .
e = . - ) 4.
Ee) ‘ . 1 < o - J
N AN v ' 4
. . g R .
] - 3
?,' ‘ B} . - *. ' -,
e . " . - Y o/ . q - & &
Y ¢ [} . " “:' - L) -~
n ' . - . ’ B - -
M . a . N =, ° . i
- . ¢ .
. ¢ d
. 3 v ] 3 - . -
- . - . . ~ - \ M
5 . i e . - L . « ‘ B .
. L. . A 1 80
- e - . . . N
= o’ :‘: Yo \‘ . : . Y. ,‘iv
: 27 : . ¥ + Ve " i B . ~ * /e
‘ LI . ‘ . « * . \ : !
. - . Q - 5 N /
- . ; W, ..}% ~
. . - ~ 3. { _.Q U ) .
. ' :
v . .
4 S 114 - - -
. W . . - ‘\ | ‘\ r - N 2 =
L O - XN L ) o
ERIC. . e : : VLo S
| SRR e -, 4 . . ; [ . ¢
~ e I Y. (7 R . . R
. .o ¢ W i o \ -




ZENN

_..——2 Substantial correlation betw

r

.

oy

SN D
‘ERIC. 4+

A v oo envc I
EFED . .

>

. ‘retarded petsons to achieve.

P N T v Iy
L] g N -
e N f\‘ . [
. . N \
LN N . ' .
. & 2 -
* R R N L -
e . w
. » -
. . F
ey
E PR
N
<
i
\
. A -
- I /

*
-

s e -~

N

* * ' ¥ @ ’ , ﬁt N .
Preliminary analyses of aimost 500 studies cantained in What's Going
On? Annotated Research Bibliogtaphy in Physical Education, Recreation,
and Psychomotor Function ot Mentally Retarded Persons’ and review of
countless other research reports, projects and activities rev:aal:

14
[

« Physical fitness, motor abili ical proficiency levels of men-
tally retarded persons cal proved, increasingly mildly (educable)

" retarded persons are achieving physical and motor tasks in same dis- «
tribution found in the gerferal population. o

. Retarded persons can learn ali motor skills their nonretarded contem-
% poraries

learn; there is’ a gteat deal of overlap in performances 31
mentally retarded and nonretarded individuals. :

RESEARCH ANALYSES . - ©
S+ 7 and NEEDS T o o

% 2o
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= | The problem with feseqrc}) is that we use.
|7t the-way a drunk, uses a‘lamppost—for, |
support rather than illumination. - -

(‘,‘ .
.7 \

Bases for resgarch studles, project support, program efforts, and state-
ments about physical fitness, motor ability, and physical proficiency of
mentally retarded populations continue to be dominated by statistics
and resuits of studies at least six or seven years old. Little use or appli-
cation of findings from more recent studies has beeri noted.
Differences have been found in studies involving institutionalized popu-
tations ant those enrolied in public school programs. In general, those,
from residential facilities have consistently scored lower than those in
public school programs. - -
Specific contributions pt active participation in physicai activity pro-
grams to other facets of a mentally retarded child's education and de-
s¥%lopment have been reported. These activities have served as bases
‘for art projects, English assignments, oral expression, safety lessons,

s Physical education and recreation activities must be broken down jato  «“and arithmetic manlpulations. Seif-concept has increased; greater.

small components and the basic simple fo complex principle of tea%:{
ing fully used. T e ) . .
Motivation and individual success are cornersiones for a succeSsful
overall program; success freeds success and often leads to reversal
of the failure frustration cycle in which so many retarded persons have
been locked. . . :

Retarded persons ofLaII a es can accomplish worthwhile objectisis
il ag

0

and. opportunities within the scope of their individual abilites and reports, and evi

ments have improved in the stress-free, noncompetitive, gnd‘accoptlng
environment of these programs which were helpful to the individual in
building confidence and becoming \bqner able to deat with stresses of

eyer)'lday Ilfe.%; . W

While many of these preliminary ﬁn&!lngs are littie different from re-‘

.vocational praductivity has resug:d; and a variety of speech impalr-

ence make staterjents more positivg and definitive;

when provided with appropriate, sequential, and progressive programs views and analysgs reported as muciQ;s twelve years ago, more studies,

‘interésts, / M . -
« Little transfer of skill has been shown from one activity to another. Con-
transfer appears to occur only under specificconditions. .~ 77N
tween rmoter performance, physical profi- e
ciency, and intelligence has been noted in mentally retarded subjects,
-especially those at iower functional levels—i.e., severely, profoundr)?. .
and some moderately retarded persons. ' .
» Novelty, activities, mqtivational devicés,.unusual programs, and a vari-
- ety of methods contribute to successtul performance and in.stimulating
. . N

« Fine motor skills appear to be an important atiribute in developing

_ vocational skills that can be used in sheltered workshops or in jobs ¢
perse. L : ' e . -

+ Social relationships, peer acceptance, and other indicators of true
group intéraction and integration .do not automatically resuit for o
retdrded chiidren through dctive ﬂ‘érticipat‘sqh in physical education, %
tecreation, and réjatéd ‘activities, Although some studies have shown o
positive relationships among a:varlety of physical/motor and, social
‘characteristics, severa! others,have shown retarded youngsters in both
tégular and special physical education .progrgms less accepted and

. 7more rejected at the'end of sich experlénces than at the beginning. - °

« Today information and-generalizations about physical fitness, motor ‘s
ability, .and, physical proficiency leveis of moderately {trainable) men-
tally fetarded persons are made in the same ways they were made
about mildly (educable) retarded parsa?\s five to tifteen years ‘ago.
Research, empirical, and practical experiences gained from extensive
work witth mildly setarded gersons are being shown applicable and.
appropriateto fnoderately retarded populations. . .

PR
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» . . questions and suppositions of the |
research, empirical and experimental. evidence.. Prgl!min‘ary analyses;,
versely, thgre is great specificity in motor activity and learning as suggest unanswered, questions thiat.niéed to be proved Th future studies,

] participate in redular’programs and whep h

Past now can be answered with~

projects, and programs2For example:* vl .

v S ¥
How does the Hawthorn effect Influenge results and performances of
retarded persons in physjcal education and/or recreationa¥ activities? "
Do retarded participants accomplish more in the mainstream or when
they participate exclusively in special/separated programs and activi- ¥
ties?’'How can determinations be mdde when afi individual is ready to

) should remain in special
programs and, aétivities? Do certain activities lepd.themselves more to o

alnétrg.arﬁlngand others to participation in special programs? ,, _ -
(&hat are needs for more studies on Influences of recreatioh-participa-
tion and activities on mentally retarded participagts?.(There are now_ -
sulstantially fewer studles in recreation than ip physical education).
What are influences of intellectual loading on resy tslg'i_f studles- and

findings in-these-areas? , !

-

What js really being’ measured by various test/evaluat

. Y ‘ ..
n in struments,

" batteries, and Items? (This is especfally crucial in that ttie\saie deyites

h o

have beert used.in study after study and program after program). How
do these instrufnentsTn thémselye’s atfect results, conclisions, fihdings,
and'generalizations made from thei#use? N T e
What do,test norms really indicate? What do they tell? To what xtent
have nom}‘s been revised and made appropriate for different gr g?pg of
subjects, I varlous sifuations and under different circumstances? Are,
instruments . appropriate for populations for which they have béen, -
designed (i.e., analyses thas far show that the Youth Fitness Test has
been used almost six times as much as the Special Fitness Test i’

studies invoiving retarded subjects)? . e
. P R SN . ok
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What are jnipr and ’intré-qtlological ,relallonshlps\'wnﬁ motor perform- FOOTNOTES
ance, physical proficiency, and movement activities?

What effect'does utilization of the same subjects irf a séries or several,

-

. . Independent' studies have on results and findings? What ‘effects have .
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test instruments and personaf relationships with insteuctors, tesefirch- *What's Going On?
ers, leaders,“and~ testers had on findings, results, conclusions,~and tion, Récreation,
performances? &% s e
How can success, feelings of accomplishment, fun, and other atfective
contributions be meastired objectively? *r R

Physical Education
for Health, Physical

- How can tonflicting results in studies be rationalized and explained? - .

.

Whay_ are éffects of differefit types of program placement, specitic 2“what Research Says About Psychomotor Fungtion of the Retérded." Jour-
nal of Health, Physical Education, Ricreation, April 1966 (Vol. 37, No. 4), |
pp. 36, provides additional discussion of research nequ In this area.

activities, fime allotment, "and various methods and techniques on
parjormancgs, test resuits, and research findings?
. LN

-

Annotated Rpssa_rc}r Bibliography in Rhyslcl Educas
and Psychomotor Function of Menlally Retarded

B Persons. Washington, D.C.: Informatiory and Research Dtilization Center in

and Recreation for the Handicapped (American Alliance
Education, and R,eCreatlon). in press. .
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.. The Sensori-Motor Training Project was, established
under the auspices of the Natiopal Association for Rétarded
Children (NARC) to investigite the efficacy of methods

- based on those,utilized and taught at the Institutes for the
Achievement of Human Potential (IAHP) and sometimes
popularly referred to as Doman-Delacato methods of treat-

" . .ment..The reséarch project focused on programs conducted
. at the Dallas (Texas) Academy and at the New York Institute

.. “for Child .Development rather than those operated at the

i-lmmlgdelphia. Projects initiated were: (1) 'an experi-

mental study of the neurological organization program as.
implemented by members of the Dallas Academy staff with

* . residents of Denton (Texas) State School, and'(2) a surveys
of parents who hadyutilized the methods with their own
children at home. These programs were supervised by the
‘New York Institute for Child Development, the Dallas
Academy, and three other. unit members of the American

~ Academy for Human Development (AAHD) Jocated in

.+ ~ . 'Chic#go, Omaha, and Atlanta. v .

= . Inthe Denton State'School study, three groups of mildly

" and. moderately retarded’ residents weré used 10 “assess
. neurolégical training procedures administered two hours

s
W

A"

.

<. ., perddy duringasevenmonth period. Prior to group assign- -
. méits-subjects were individually matched b nd sex.

"' Matched triplet members were then randomly aNigned
.« amongthreestudy groups. Duringthe first part of the study,
. .+., ' subjects in Experimental 1 (E1) group (CA 14.9; Stanford- _
- . Binet 1Q 41.4) wére exposed only to motor and'visual-motor
., -componentsof ‘the programs. During the, secong part of |
" »" the study? sensory.stimulation components.were added to
the regimen.of subjects in.group E1. Subjects in Experimen-
* tal 2 (E2) group (CA 14.8; Stanford-Binet 1Q 39.3) were,
.. given a program of.unstructured physical activity,
. - -recreation, and pérsonalized attention.during the first part
"« of the study. This program was.augmented during the second
. “part with the’same sensory stimulation program. given to .
<. group El, The third group, Passive Control (P&) (CA15.2;
_*.. . Stanford-Binet IQ 38.4) provided bascline control data,
’ , Tts menibers were tested whenever other sifbijects were tested
" . but wigre provided:no progra
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prior fo inclusion in the study were examined by evaluators
trained at the IAHP, Philadelphia and all subjects were __
gertified.as suitable recipients of thé& éxperimental regimen.
,Aisubjects (igl each group) were evaluated oh a variety
% of test instruments during four testing sessions: (1) prior .
to the beginning of the.gtudy, (2) three months after the
program had been injtiated, (3) at the conclusion of the
study, %and "(4)_ after a’thrte month no-pregram period.
Dependent variablés included scores from the following
« tests: Stanford-Binet; Peabody Picture Vocabulary Test; i
two verbal and two performylce subscalés from Wechsler
" Intelligence Scales for Children; Froétig DevelGpmental Test
of ‘Visual Perception; Hlinois Test of Psycholinguistic
+ Ability; Lincoln-Oseretsky Motor Development Scale; a
Profile of Development, an instrument used by the Dallas
"Academy which is similar to the profile used by the IAHP.
Specific changes were observed favoring group El on
" tests of visual perceptiop_and motor performance.’Both
expsriment,al groups showéd greater gaitis in language
‘develogment than did thé control group. Intellectual func-
\jé)ning appeared to e enhanced only shightly as a result
of experimental procedures. Researchers contluded that
portfons of the XAHD methods evaluated it Denton ghould

be recognized as one legitimate approach'ig the remediation

~

.

_ ofcertain handicapping condjtions.

. Copies of a survey form aimed at evajliiatir_lg gtt_itudes" =
) :gwird- and experierices with home therapy programs were’ ™"
* matled to 778 faniilies whose names and addresses were

provided by the five previously mentioned AAHD facilities.
Respotises which were sufficiently complete for inclusion .
in data’ analyses were obtgined from 282 (36.4%) of the
families. Programs were evaluated as being-of much positive,
. benefit in a significant majority of the gasés. Ninety percent )
.. «of respontlents_attributed some positive change to the pro- -
gram and & significant majority (59.9%) said they did hot
think improvements wéuld hgve happened. without the
. program. When asked if they would repeat tﬁir experience
. with home programs, 82.5% said yes. Furthicrmore, 85.8% -
of thefamilies said they would recommend the _program
to “other families. l\f:_)rgrthan half of the respondents
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6}.7%; (2) concentration "and attention span, 56.3%; (3

* visual performance, 57.0%; (4) mo’bllny, 51.0%; .and (5)

.
€ e

reduction jn hy-peractwny, 54.9%.

Few families sald facilities in question made spec1fic pro-
mises as to treatment outcomes such as learning to read
.(11.7%), improvement i 1Q (3.5%), or getting well (3.9%).
Few.parents (9:5%) indicated that defrimental _effects
occurred in terms of family intefpersonal relationships,
Anecdotal material §wwed realis{ic apprmsalg and aware-
ness of the difficulties in administering training programs
within the home even when Gutcomes were regarded a8
highly favorable.© *

While this is a comprehensne, well-developed sﬁﬂy deal-
ing with sensori-motor techniques, a variety of questions
are raised about certain, aspects of the methodolégy. The
research team ftself disCusses*some of these. For instance,

"do AAHD methods work? Does sensory stimulation alone
work? What kinds of improvements really’occurred? What
quebtions were got answered? What effects did controlled
amd noncontrolled llmuanons and ¢ {ehmltanons have uporg
results? .

Other factors th,at need to be conmdered as to their effects
upon results inchide: (/—Is comparlson betwetn a diagnos-
tic/clinical/individualized program as provided group El
equitable with asfree plag/unstructured approach as pro-
vided group E2? What differences and effects would a diag-
nostic/clin cal/individualiz’e'd structured phi'sica“l
education/movement/motor development program have had
upon results .of group E2? (2) What effects did, inconsis-
tencies in program environment have upon Group E2? In

. —

ifferences in testing personnel, situatioms, and
e)lwronmem"
group E2 with the same amount of attention as'group El,
review of fhe final report does not indicate that this in
fact h ed. To what ‘extent were results affected’ by

these differences (Hawthorne effect)"JS) Since previous

'qtudlqs‘ were corfcerned with whether patterners were
adequately’ tmmed can it definitely be’stated that paid
and voliuteer patterners were, in fact, better trained than
“ those in preceding studies? (6) Does ten minutes a day for
two levels of visual/auditory/tactile sensory, stimulation suf-

Jﬁ&'ently’ enable the type of subject involved in the study

’ ﬁo%

to achieve optimum results? (7) To what extent can state-
ments about the.effectiveness of training procedures be
generalized from these subjects to other populations, situa-
, or environmenis? (8) To what extent were training
activities and testingiiems related? To what extent were
rom the thrée groups attributable to similarities
trafining activities and testing items? Is the specific
ire of, motor activity oy transfer of learning supportai
. thfough this study? (9) Originally this study was considered

. to investigate Doman-Delacato methods and techniques.

However, this was later changed to study and evgluate sen-"

sori-motor techmques employed by AAHD and not proce-
dures currently in use at the" Phlladelphla Institute. After
two yehrs and a $100,000 expenditure, can we make any

more definitive statements a&)out DomanvDelacato methods *

- than béfore the study was undentaken? Does thesiitdy pro-

vide any information that has not‘Been reporte(f;n prev‘ious

studies and can already be found in the literatire, enipiricalg

réports, observation, and-practical experience? Whatever

) Although attempts were made to provide .

some instanees activity for this’gronp was cenducted out-  can be ¢ cluded and Feneralized from this ’study must
door$ and in other cases in one of fhe dormitory cafeterias.s  be only i terins of AAHD procedures atid techniques.
Group E1 used thé school gymns throughout the SlUdy . Resylts are nof in themselves applicablgfo the Philadelphia
Dids this dlfference have psychological and .mofivational’ : "or its programs. ) .
effects upon both parhcnpants and results" (3) Were results * . . o v
i . .
{ . T v - ' ) / R S
I , P € - : g e .
’ .
- ) Y. - J . .
v © . * ¢ . 4 . (44 9. ’ - . ™
‘ . . 4 . & .
. . . B . ] .: . ’
T * . NN RO v o *
- T . : " $ @ T . . ) =
3 . #
' s . - .'. e, —— - - -
b4 - M A ~ . 5 *
' . . S . ) . , .
- - N A . <7 - . n . - »
L] - . -
VY s ¥ ' " ¢ b bl . -a ’ ¢
‘ . . .‘ " +
-~ ‘_ Yol - ) %, 4 ‘ ’ Iy
- e . R - ’ N .




- - L

~ John N. Browatzky. Visual Percéption Ditferences’in Cere-
brai Paisied, Mentaily Retarded and Normal Chiidren. Toledo,
‘Ohio: University of Toledo, 1974. " ‘

<This study compared performances of cerebral palsied,

mentally retarded, and normal children on tests of visual per-

- ception measuring figure-ground relationships, spatial rela-

tionships and positions, and form constancy. Results of this

-study Indicated that performancés on these tests of visual

,‘perception were impaired in cerebral paEi_é‘d'and mentally

\retarded children when compared with normal ehildren. Gen-

erally, performances of cerebral palsied children deviated

_Aurther from that of thg normal group than nd scores ob}?ped

\f‘rgnm\xhe sample of mentally retarded childrén. When cufrela-

fon coefficients were computed and components of visual

> percegtion tests analyZed for independenice, -eight of the -12

- correlations obtained for the normal sample were sigrficant.

in contrast, four of 'the 12 cdmparisons were significantly

related with the cerebral palsied and mentally retarded sam-

_ ples. These four items were the.same for both of these groups

- but only two of the:12 refated items involved the same percep-

tual aspects for .alh,three groups. Thus, not only does pérform-

- ance of normal children differ i, premsio‘ﬁ from that of cerebral

palsied and retarded children, but pattern of relationship

. existing amornig test items for-normals is different trom that of,
cerebral palsied and menfally tetarded children. .

Haddon G.B. Speakman. A Critique. of the’ Special Fitness

Test Manual for the Mentally Rétarded. New York, New-York:

Queens College of the-Clty University of New York, 1974." -

Purposé of this Study was provide evidence for’Qr against
use of AAHPER Kennedy Fouhdation.Spetial Fitness Tast for:

* .« ~the Mentally Retarded with moderately- (trainable) mentally -
retarded children. Subjects consisted of 36 moderately re-
", tarded adoleséent boys and girls residing in a Minnesota state
_ sghool. After a critical examination ot the test manual, each

" testitem was given to subjects on two occasions with two days -
.~ *."rest between each administration. Data.obtained from the
second part of the procedure were analyzed.-to determine
reliability -of each item, ability of each item to discriminate
»®. among differehit:subjects, correlation between best trial of first
administration of each itegn and 1Q, and ‘intercorrelation: be-
tween best trial on first 4@dministration of all items. Findihgs
revealed: (1) descriptions were poor for several items, (2) one
-jtem was found to be too physically difficult, one item too intel-
¢ |enc}ueﬂ§(s demanding, and three items:were poorly performed

L]

-

A

. ' dde to a combination of physical and intellectyal diffjguitigsa
- (3) reliability. coefficients for thrée of the. itegns were -orfy
moderately high, (4) standard deviations for twq ilems wexe
very small, {5):two Ytems had correlations ot over\30 With G
and (6) most item correlations were quite high. it was con-
cluded that this test should not be used with moderately-
retarded children and that allkitems cQuld be modified to make
< them suitablefor this popilation. . t
Richards, Baibara J.-The Effect of Drownproofing on.the
Water Survival of Educable Mgntally Retagded Boys. Master’s,
-, thesis. Whitewater, Wisconsin{ Uniyersity of’g{jchns_ln 1973,
- This study was designed to investigate effects of instruction
.. In d‘rownpro‘oﬂug on -survival ability=.of educable mentally.
- .. retarded boys. Two pre-established swimming classes were,
assigned by chance to different treatment groups; (1).drown-
proofing instruction (N=19; CA 13-2 to 15, x=14; 1Q 60 to 85,
, % 735) and (2)

H e') e
- ‘ - > ’
. v
.
.
y

* males. .

- gxperimental group participated in a walking program 45-minutes a
;/day,'five days per week, for 12 weeks; the controf group partici-

traditional Red Cross instruction (N=14; CA—

B ~'.T3'-' o
‘{ ’. ﬂ.."f :~.- 119 . L‘ “:

. - .

14-3 to 15-11; x 14:9; [Q, 62 to 82, 'x 74.1). Pre- and post-.
evaluations were based on each student's ability to support
himself in deep water .as long as hossible with a maximum of -
five hours. Each group.received 20. trainjng sessions in three
35-minutedessons per week over a nine-week period. Although
the drownproofing gréup strpassed the Red Cross instruc-
tiopal group on pre, post, and ghange scores,; no differences )
were statistically significant, Supplgmentary findings—mean
gains in floatihg tjme, number of students learning to float,
survival fime based-on index time-syggested that teaching
drownproqu?g to mentally retarded students prior to formal
swimming iffstruction may have distinct advantages and that
drownproofing should be an integral part of any swimming

+ program for mentally retarded persons. ‘

_Faye Joan Delmore, The Effect of Two Retention Time Intervals
and Three Levels of Overlearning jon the Retention of a Gross
Motor Skill by institutionalized Moderately Retarded Males, doc-
toral dissertation. University of Connecticut, Storrs, Connecticut,
1975. - ¢

This study was devised to determine effects ot overlearning on
retention of gross motor skills among institutionalized moderatély
retarded males (N=54; CA 15-45; MA 4-5 to 8-8; 1Q 34-57). Sub-
jects were taught tothrow abounce pass at atarget. Uponreaching , "
criterion of four sucgessful hits in or on the perimeter of the target, -~ -
subjects experienced a 0%, 50%, or 100% overlearning freatment.

“Time intervals of 14-42 days passed before a retention test was
administered. Analysis indicafed that neitherlength of time bet-
ween retention test arid original legrning nor interaction of time
intervals and percentage of overlearning-on retentior test scores
was statistiéally significant. However, it was found that 50% and
100% overlearning reduced significant results. it was concluded

-that éverleaming was an important factor to consider in retention of
gross motor .skills among institutionalized moderately, retarded *

) . -
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Barbara K. Ross, Changes in Profoundly Mentally Retarded Adulty
Females During A Walking Program, master's thesis. Texas Wo-
man’s University, Denton, Texas, May 1975. . \..
“This study was designed to investigate physical arid behavioral ’
changes in profoundly mentally fetarded adult women (N = 22; CA
.17 to 33; 1Q under 19 on Vineland Social Maturily Scale) duringa _
walking program conducted for a period of approximately threew
months at a staté school for mentally retarded pérsons. Subjects’’
were divided equally into experimental and control groups. The
pated only in regularly scheduled. physical and recreational ac-
tivities. Pre-and post-treatment assessments were made of body ' *-
fat (Sloan, Burt, Blyth Formula applied at iliac crest and back of
arm), distance walked, and selected pehavioral traits such as .
temper tantrums, aggressiveness, destruction of clothing, spon-
‘taneous 3ctivity, willingness to leave dormiitory, ability to stay wzthéw ’
group outside dormitory (Ross.Scale of Selected Behavior Traits).
Personnelinvolved in the walking program meintaified contact with !
subjects and coerced each f necéssary to walk ds fast as possible. -
~The only: significant, result was increase in miles walked by the
experimental group; the control group actually decreased over this
period of time. No significant changes within or between groups
" were hoted in body fat measurementg or on the Ross Scale.
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recent studies

. Aufsessér, Peter. Effect of Repeated Trrals on the Relrablllty of Physrcal
o Fitmess and Perceptual-Motor Partormance Scores of Institutionalized

+ © Educable Mentally Retarded Subjects. Doctoral dissertation. Coliége

Park, Maryland Umversltyol Maryland. 1974.

Broadhead, Geollrey D. “Social Class Correlates of Gross Motor Perlorm-
ance in Speqial Education.” Refiabilitation L;teraturq, November 1974

(VoI 35, Np. 11), 331-335.
Chasey. W@:‘ m C. Jon D Swartz, and Carol G Chasey “Effect ol Motor
.Developme on Body Image Scores for institutionalized Mentally Re-

‘tarded Ghildfen.” American Jowrnal of Mental Defi crerlcy, January 1974
(VOl. 78. No. ), 440-445.

Ersing, Walter F “"The Nature of Physrcal Educatjon‘Programmmg lor the
Mentally Relarded and Physically Handicapped “ Journal of Heaith, Physl-
cal Educatign; Recreation, February 1974%Vol. 45, No. 2), 89

Kennedy. D M. Preference for Compptmon Among Normal and Retarded
qus as a Function of Practicg;
Park, Pennsylvanta PenndylVamia State Untverslty, I progress. -

Kennedy, DM The Acquisition of Play Behavior in Severely Retarded
Boys Using Modeling Procedures. University Park, Pénnsylvania: Penn-
sylvania State Umverstty. n progress

Katz, Shiomo and Esther Yekutret- "Leisure Time Probiems of Mentally
Retarded Graduates of Trammg Programs Mental Retardation, June
1974 (Vol. 12, No. 3), 54- 57 >

Levy, Joseph "Social Rei orcernent and Knowledge of Results as Deter-
minants of Motor Perfgsfiance Among EMR Children ' American Journal
6t Mental Dafi ay 1974 (Vol. 78, No. 6). 752-758. «

Lucas, Carol A The Recrea'tlon Practices and Preferences of Employable
Mentally”Retarded in the Community Master's thesis Denton. Texas
Tekas Woman's University, in progress.
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'FURTHER .

"RESOURCES

Comprehenslve reviews anq analyses of psyg,homotor lunqtlon physl-
cal education, recreation, 3d telated areps for mentally retarded

in the diterature at various times; some
lnlormatlon systems, materials centers, and resource etworks provide
“services By which such matertals cin® “be_obtained at-reasonhable costs.
. Among crlitical reviews, analyses, artlcles, and resources that’ Interested
- readers can obtaln and/of contactare:

"Motor Function and Physical Fitness of‘the MentalIy Retarded:; A Critical.
Review.” Julian U. Steln. Rehabilitation therature, August 1963 (Vol. 24,
No. 8) PP 230-42, 263 .

"What Research Sa)ls About PSychomotor Function of thé Fletard.ed " Juli-
.an U. Stein and Roy Pangle. Journel of Heaith, Physical Eduoation; Recre-
ation, Aprll 1986 (Vol. 37, No. 4); p. 36.

“PhyslcahFltness and the MR: A Flevlew of Research," Jack Campbgil.
Maental Retardation, ©ctober 1973 (Vol. 11, No. 5), pp. 26-29. ,

i

“The Status of Physical Education for the Retarded.” Louis Bowers. Physi- /

cal Education and Recreation for Handicapped Chlidren: Proceedifigs of

> a Stud, Conferenco on Research and Démonstration Needs. Washington,
D.C.: American ‘Assoclation for Health, Physicat Eductftion, and ﬁecrea-
tion apd Natlonal Recreation and Park Assoclatlon n.d., pp. 1-6.

“Motor Skills in Mentel Deficiency.” L. F Malpass. Handbook of’MentaI
. oeflclency (N.R. Ellls ed.) New Yor McGraw Hiit, 1_9}3,

Blbllogrephy on Research In Psychomotqr Function, Physical Educatlon,

and Recreation for the Mantally Retarded. Washington, D.C.: American -

. Association for Health, Physical Equcation, and Recreation, 1966. Avail-
able frqm Information Center on Handicapped and Gifted (Council for

Excéptional Chlidren, 1920 Association Drive, Reston, Virginia 22091)

Skill, and Locus of Control. University
* off Bo

* "Physical Perforntances of the Mentally Flet"ded." Expandlr;g

- ! N ! ..

- s . .

‘Ltemohnr Wendell P andDennIs R. Knapczyk’ "Factor Analysls ‘of Gross
and Fine Motor Ability in vaelopmentally Dtsabled Children.” ReSeerch
Quarterly, December 1974 (Vol. 45, No. 4), 424-432. *

Liese, James. "Physical Fitness and Inteiligence in TMFl's(' Mental
Retardatlon October 1974 (Vol.-12, No. 5), 50-51. .

Major Susan Impact of Toys on Motor Responses of Multmandlcapped
Mentally Retarded Childten. Master's thesis. Denton _Texas. Texas
Womian’s University, in progress.

Moss, Raymond Fidalis Motor Speciticity in the Mentally Retarded. Mas-
ter's thesis. Austin, Texas: Un|vers|ty of Texas, 1974.

Ross, Barbara. Changes—rn Prolpundly JMentally Retarded Adult Females

During g Walking Prggram Master's thesis. Denton Texas. , Texas
Woman’s University, in progress.

Syivis, James. Eﬂect of Operant Condltlonln,g on the Motor Performance
of Educable Retarded Children. Doctoral dissertation. Buftalo, New York:
State Unwiversity of New York at Buffalo, in progress.

.Sheare, Joseph "Social Acoeptance of EMR’ Adolescents Iin Integrated
Progtams.” American Journa] of Mental Detlcrency. May 1974 (Vol. 78,
No. 6), 678-682.
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. >

Kathryn B. Effects of'Structured and Non Structured Programs
Awareness and Control Skills of Educable Mentally Retarded
Girls. Master's thesis. Collegé Park, Maryland University ¢t Maryland,
1974. . .

. Speakman, Haddon G.B. "The Suntabtllty of a Motor Fitness Test for the

Mentally Retarded. Journal of the Georgia Association torHeaIth Physical
Education, and Recreatlon, 1973 (Vol. 6, No. 1), 24-25."~

a

vodola, Thomas M.. Fred-West, and Alexis Widmann. “The Effects of In- -

dividuatized Motor-Cdgnitive Activities on Motor Performance, Academic
Achievement, an¢ Self-Qoncept of Underachieving Students. AVISO
(Kean College of New Jersey, Newark, New Jersey), 1974. -

Verduzco, Roger. Relationship Between the Motor, Parsonality, and Intel-
lectual Domains Among Preadolescent EMR’s. Doctoral dissertation. West
Lalayette ,lndtana Purdue Umverstty. 1974.
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Concepts
In Mental Retardation. (George A. Jervis, ad.) Springfield, lllinois: Charles
C. Thomas Publisher, 1968.

“What's Going On? Annotated Research Bibliography In Physical Educa-
tion, Recreatign, and Psychomotor Function of Mentally Retarded Per-
sons. Washington, D.C.. Information. and Research Utilization Center in
Physical Education and, Flecreatlon for the Handicapped (American Alll-
Ance for Health, Physlcal Educatton and Flecreatlon) in press.

’

“Mentally Retarded.” Therapeutlc Flecreatlon Information Center. Eugene,
Oregon: University of Oregon, Department of Recreation and Park-Man-
agement {1607 Agate Street), n.d.

“ Moto Avtivity and the Education of Retardates. (second edltlon) BryantJ.
Crat Phlladelphta. Pennsylvanla Lea & Febiger, 1974. .

Physlcal Education for the Mentally Retarded. John N. Drowatzky Phlla-A

delphla. Pennsylvania: Lea & Feblger 1971.
The Researdh and Training Center in Mental Retardation,
‘Texas Tech University (Lubbock), has recently been awarded
aresearch grant by The.Joseph P, Kennedy Jr. Foundation
to determine effectiveness and-potentzal of the Special Olym-
pics Program. Spectﬁcally, the study iz to involve an evalua-
tion of the program in terms of its effects on participants—
not just in physwal capabtlzty, but in feelings of self-worth

- and achievement. It i3 also to assess perceptions of the
retarded by others, such as their teachers and parents, and
degrees to which the Special Olympics affects attitudes of

" commanity groups. Plans for the second and/or third years
of the study include_developing training programs for re-
tarded persons, helping implement programs in comgnunities ©
which do not have them, and examining speczal rieeds of

" docyment number ECO10463, or from ERIC Reproduction Service (EDRS, pers who are excluded from_ participation in_athletic
P.O. Box 180, Arlington, Virginia 22210) document number EDO15583. programs because of behavior problems or fear offadurq.
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J"ames V.. Sullwan 17re Developmem and Esvaluation of a.
Teacher Prepardtion Coarse in Physical Education for Teachérs
of Educable Mentally Retarded Children. Doctoral dlsserta~
tion/ Bostoni University, 1971.. . .
Educable miéntally setarded children (N X CA St 15)
were. ta t\phymcal educatlon for one year. by 16 special -
N educatlon teachegs, who were'divided into four groups depend- -
“ing on .their preparation-to teach physical education to
educable mentally retarded children. Pre-and post assessments
.. were Mmad€ of . motor |l|ty, ‘physical fitness, “and sotial
adjustment” of the “chilfreri. Educable. méntally retarded
children' taught by teachers who had tal(en a special physical
.. seducation_ course showeg significantly moreTmprovement than
¢ did childrenin the/other three groups. Performances of *
N\ children in up gave. indicatior that teachers learned
_methods, -techniques, sand skills - from *taking the special
edifcation- course dealing with educable mentally retarded
chlldren ¢ .

’

“a

Darlene Kay Canover. Ob]ect Preference and Resultmg Mope-
rient>Behaviors of  Three to*Seven ;Year Old Custodial and
:.Traindble Retarded Boys. Doctoral dissertation. Columbus,
- Qhio: Qhic State Umvcrsnty, 1973, ¢ ¢
The purpose of this study wias~to (determlne oBJect
preference and movement -behaviors evoked by selected
" objects (ball, blocks, climber, inner tube, and wagon) from 11
three to seven- year- old "custddial and trainable mentally ,
* retarded boys. Data,collection was divided, into two major
sections: (l) Study of Object Familiarization was to introduce
each subject to each object mdwdually to réduce possible
famrllanty/novelty effects; eac})lsubject was pldced in a room
« with ‘one object at a time=po teaching or demonstratmg was
dong with the object. Each subject was left alone in the room ™
with objécts for five minutes during which time his behavior
was Tecorfed: :(2) Study of Object Preference was to determine
threh object was' most preferred when all five ob]ects were
" ),K“‘i;resented simultaneously. - Each subject was placed_in the
g. .+*Fcenter of the objects and teaching or demonstratmg with the .
ob]eots was*not done. Each subject was left alone in the room.;
with objects far eight minutes during which time his behavior®,
W\mcorded’* Major findings showed that subjects,- when
_ congidered as a group, displayed no object preference. How-
9" ever, individualsubjects did demdnstrate preférence for certain -
objects; thus (individyal likes and dislikes must be considered .,
. tlhen seleétlng Objects for functxonal environthemts. Even
- v though meh\ob]eets evoked movement "behaviors, presence of .
‘ ob]ects in a setting devoid-of human contact was rot suffi icient
r establishment of stimulating and functional environments.
l‘?o ¢orrelations between chrdfological age and time spentwith
Objects were .sngruﬁcant Significant positive correjations
existed bet){een moter age and time spent with the ball and
‘total time-,spent. with all gbjects combintd. A positive
significant J:o’rrelatmn existed between 1Q and Aime-spent with
the wagon. Considering all fi ob]ects rmovemenit.behavigrs
most exhibited. were resting \tfth the head; manipulating with

6
v

-
I'd

>

&,

-

the hands; holding, llftmg, and pushing with the arms; walking
w1th e. legs, and slthqg with the trunk. Of all movements
) ‘ 1

»

'JDQ

- Mentally Retarded Childrén in Public Schools Throughout the

.school intramurals or.in regularly scheduled recreational

“of Texas, Auistin, 1971.

‘.r*q\

d;splayed these occuring for the greatest length of time wem
inactive and sedentary in nature. If development of re
children-is to be enhanced, not only must the'envrronment be
equipped with selected objects, but, appropnate ubllzatlon of -
such o:!ects must bebensured

I
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Edwatd A. Gross. Survey of Physical Edueaadn for Educable

United States. Mastet’s thesxs Lawrence, Kansas: Umvérsxty of

. Kansas, May, 1973.+"

The purpose of this investigation wns o survey via mail

3

- questionnaire. the status of physical edudation programs for

educable mentally fetarded children in public schools through- ©
out the United-States. Questrpnnalres basedson Braces 1966°
study and on inptt from personnel in the field were sent to
speclal educators selected randomly in 14 states; selection was
based on a stratified rindom sample from the six American .
Assdciation for -Health, Physical -Education,.and Recreation

districts. Of 100 questionnaires sent to eack District (N=600),” * ~
298 (49:7%) were ‘returned; 281 of these responses were ’

usable. Results showed: 1) physical education to be a part of
educational programs for EMR.children in ghese public
schools, 2) EMR boys and girs within sampled districts were
integrated with normal children for physical education and
were provided a variety of activities during the school year,3)
attitudes of children toward physical education were posntwe,
4) EMR students did not have opportunities to participate-in

v

i}

ke

actfvities in their commumtles, 5) physical education progress
of these children was evaluated by a wide vanety of systems,
but _ip many instances no evaluations at. all wére reported, 6)
either no local’ and state supervisors of physical gducation for
EMR pupils existed or if so they razely obéerved teachers of
these physical education programs, 7) most respondents felt
that their professional preparation was predominantly in
special education thh little exposure to physical education,
and 8) the majonty of these educators felt they needed more
training to -be professiondlly qualified ‘t? teach physical
‘education to EMR children. * .
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Terry Leland Baylor. Comparison of Heart Rates of Two
Groups of Mentally Retorded Males. Master’s thesis. Umversnty

> -

Two groups of 12 mstltutmpallzed trainable mentally
retarded males (GA 11-5 to 14-10, 2nd>184 to 21-5) were
monitored with a trangstorized cardlofachometer ‘under the
following conditions: (1) an inftial, 4%-minute supine resting
phase, (2) a 30-second  supine anticipatory phase, +£3) a’
12-minute progresslve load-workmg phase while running on a
treadmxll and (4) a 10-minute sppine recovery phase. Analyses

.revealed no significapt differénces in heart rates as a function,

of chronological age. Th¥overall nature of the cardiovascular
responsé for mentally retarded males seemed to be typical of
those that appear in , pgreons of normal mtelhgence
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J"ames V.. Sullwan 17re Developmem and Esvaluation of a.
Teacher Prepardtion Coarse in Physical Education for Teachérs
of Educable Mentally Retarded Children. Doctoral dlsserta~
tion/ Bostoni University, 1971.. . .
Educable miéntally setarded children (N X CA St 15)
were. ta t\phymcal educatlon for one year. by 16 special -
N educatlon teachegs, who were'divided into four groups depend- -
“ing on .their preparation-to teach physical education to
educable mentally retarded children. Pre-and post assessments
.. were Mmad€ of . motor |l|ty, ‘physical fitness, “and sotial
adjustment” of the “chilfreri. Educable. méntally retarded
children' taught by teachers who had tal(en a special physical
.. seducation_ course showeg significantly moreTmprovement than
¢ did childrenin the/other three groups. Performances of *
N\ children in up gave. indicatior that teachers learned
_methods, -techniques, sand skills - from *taking the special
edifcation- course dealing with educable mentally retarded
chlldren ¢ .

’

“a

Darlene Kay Canover. Ob]ect Preference and Resultmg Mope-
rient>Behaviors of  Three to*Seven ;Year Old Custodial and
:.Traindble Retarded Boys. Doctoral dissertation. Columbus,
- Qhio: Qhic State Umvcrsnty, 1973, ¢ ¢
The purpose of this study wias~to (determlne oBJect
preference and movement -behaviors evoked by selected
" objects (ball, blocks, climber, inner tube, and wagon) from 11
three to seven- year- old "custddial and trainable mentally ,
* retarded boys. Data,collection was divided, into two major
sections: (l) Study of Object Familiarization was to introduce
each subject to each object mdwdually to réduce possible
famrllanty/novelty effects; eac})lsubject was pldced in a room
« with ‘one object at a time=po teaching or demonstratmg was
dong with the object. Each subject was left alone in the room ™
with objécts for five minutes during which time his behavior
was Tecorfed: :(2) Study of Object Preference was to determine
threh object was' most preferred when all five ob]ects were
" ),K“‘i;resented simultaneously. - Each subject was placed_in the
g. .+*Fcenter of the objects and teaching or demonstratmg with the .
ob]eots was*not done. Each subject was left alone in the room.;
with objects far eight minutes during which time his behavior®,
W\mcorded’* Major findings showed that subjects,- when
_ congidered as a group, displayed no object preference. How-
9" ever, individualsubjects did demdnstrate preférence for certain -
objects; thus (individyal likes and dislikes must be considered .,
. tlhen seleétlng Objects for functxonal environthemts. Even
- v though meh\ob]eets evoked movement "behaviors, presence of .
‘ ob]ects in a setting devoid-of human contact was rot suffi icient
r establishment of stimulating and functional environments.
l‘?o ¢orrelations between chrdfological age and time spentwith
Objects were .sngruﬁcant Significant positive correjations
existed bet){een moter age and time spent with the ball and
‘total time-,spent. with all gbjects combintd. A positive
significant J:o’rrelatmn existed between 1Q and Aime-spent with
the wagon. Considering all fi ob]ects rmovemenit.behavigrs
most exhibited. were resting \tfth the head; manipulating with

6
v

-
I'd

>

&,

-

the hands; holding, llftmg, and pushing with the arms; walking
w1th e. legs, and slthqg with the trunk. Of all movements
) ‘ 1

»

'JDQ

- Mentally Retarded Childrén in Public Schools Throughout the

.school intramurals or.in regularly scheduled recreational

“of Texas, Auistin, 1971.

‘.r*q\

d;splayed these occuring for the greatest length of time wem
inactive and sedentary in nature. If development of re
children-is to be enhanced, not only must the'envrronment be
equipped with selected objects, but, appropnate ubllzatlon of -
such o:!ects must bebensured

I

v

»

Edwatd A. Gross. Survey of Physical Edueaadn for Educable

United States. Mastet’s thesxs Lawrence, Kansas: Umvérsxty of

. Kansas, May, 1973.+"

The purpose of this investigation wns o survey via mail

3

- questionnaire. the status of physical edudation programs for

educable mentally fetarded children in public schools through- ©
out the United-States. Questrpnnalres basedson Braces 1966°
study and on inptt from personnel in the field were sent to
speclal educators selected randomly in 14 states; selection was
based on a stratified rindom sample from the six American .
Assdciation for -Health, Physical -Education,.and Recreation

districts. Of 100 questionnaires sent to eack District (N=600),” * ~
298 (49:7%) were ‘returned; 281 of these responses were ’

usable. Results showed: 1) physical education to be a part of
educational programs for EMR.children in ghese public
schools, 2) EMR boys and girs within sampled districts were
integrated with normal children for physical education and
were provided a variety of activities during the school year,3)
attitudes of children toward physical education were posntwe,
4) EMR students did not have opportunities to participate-in
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actfvities in their commumtles, 5) physical education progress
of these children was evaluated by a wide vanety of systems,
but _ip many instances no evaluations at. all wére reported, 6)
either no local’ and state supervisors of physical gducation for
EMR pupils existed or if so they razely obéerved teachers of
these physical education programs, 7) most respondents felt
that their professional preparation was predominantly in
special education thh little exposure to physical education,
and 8) the majonty of these educators felt they needed more
training to -be professiondlly qualified ‘t? teach physical
‘education to EMR children. * .
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Terry Leland Baylor. Comparison of Heart Rates of Two
Groups of Mentally Retorded Males. Master’s thesis. Umversnty

> -

Two groups of 12 mstltutmpallzed trainable mentally
retarded males (GA 11-5 to 14-10, 2nd>184 to 21-5) were
monitored with a trangstorized cardlofachometer ‘under the
following conditions: (1) an inftial, 4%-minute supine resting
phase, (2) a 30-second  supine anticipatory phase, +£3) a’
12-minute progresslve load-workmg phase while running on a
treadmxll and (4) a 10-minute sppine recovery phase. Analyses

.revealed no significapt differénces in heart rates as a function,

of chronological age. Th¥overall nature of the cardiovascular
responsé for mentally retarded males seemed to be typical of
those that appear in , pgreons of normal mtelhgence
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v Jean L. Pyfer. The Effects of Selected Physical Activities

© onModerate Mentul Retardates’ Static and Dynamic Balance.

) Doetoral dlssertallon Indiana Umverslty«,— Bloomlngton,
- 1970. -

° . Arﬂmempt was made to improve static and dynamic balance’

performances of moderate mentally retarded children (IQ

o pose was to suggest activities’ and rhythins for children 8
*to 12 years of age which incorporated balancing tasks and.
appealed to the youngsters. Three Intact classes were
‘assigned treatments at random. Pre and post study static

. and dynamic balance gferformances were measured by a
modlﬁed Oseretskyﬁzsl)::lopment Scale. One group
received 40-daily one-half™Mour experimental physical
education lessons; a Hawthorne effect group received 40-

" daily one-half hour language deyelopment lessons and daily
one-half hour physical ediication lessons; a neuromuscular
matur%uon group received no additional attention but par-

iproved slgmf cantly in balance. Gains resulted from tasks
included in the experimental physical education lessons.
The Hawthorne effect group ithproved significangly i in abil-
. ity to slide, walk forward and backward, and to hop. The
neuromuscular maturation group improved significantly m'
S Yy to jump consecuuvely in one place.
’ Munel E. Hanson,4 Factor Analysis of Selected -Image’
Test Appropriate for Use With the Mentally Retarded. Doc-
‘e toral dlssertatmn Texas Woman s University (Dento )s

1943. _ - . - et T NN
’ In this study factor analysis 1 was used to identify factors
m seven selected tests which purported to measure body-
. image. Subjects were 88 educable mentally retarded boys .
.- and girls with'a chronological ageTange from eight througlr
‘ten years. The seven selected body-image tests included:

» (1) Body Perception (Cratty), (2) Purdue Perceptual-Motor
Survey (Roach and Kephart), (3) Imitation of Gestures

; ~*(Berges and Lezlne) @) Hand, Eye,’ and Ear Test (Head),

,«W(S) Body-Image Identification ,Test (Gottesmah and

Image Stereotype Test {Staffieri). Each subject’s age and
- %, gex were added to the 22 test vanablé’s, for a total of 24
% . variables. The principal axes factor analysis with the véri-
."  max rotation extracted nine factors which accounted for
", 70% of the possible variance. Factors were named as follows:
— - (l) finger localization and visual discrimination, (2) identifi-
’/*», _cation of parts, surfaces, and sides, (3) male and female
‘body type identification, (4) planning and eXecution of*
‘motor tasks, (5) stereotyping of body builds, (6) recognition
of mascuhnlty-femmlmty traits, (7) ectomorph body type,
- @) identification of male-female upper and lower limbs,
and L)) Somatotype choicé. FaClor names were descripuve

mthefactors. ,' .. o e

“ I o

35-59) with a sequiential series of balance lessons. A sub-pur-

* ticipated in one-half hour daily free play. The first group °

" integrat

A
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Pruess, Larry A 11le Status of Physical Education Programs
. for Mentally Handicapped Children in the State of Wisconsin. *,
Master’s research project. Boulder, Colorado Univepsity of
Colorado, 1972.
Through. this survey, the status of physxcal education *
programs for mentally handlcappednchxldren in the public
- schools of Wisconsin was investigated and recommendations

» for changes -and futgre directions made. The main body of ,
Brace’s 1966 questionnaire was updated, alapted for usé in .,
Wisconsin, ang sent"to 835 randomly selected special educa-
tion teachers In all citiés.and comfmunities with, programs for
mentally handicapped children. Results were-based on 346
(41.4%) returns; 458 questionnaires (54.8%) were not-returned
and 31 (3.7%) received without requested information or too
late to he tabulated. Detailed analyses and recommendations
.were based on data from these major areas: 1) program
information including personnel, organization and administra-
tion, curriculum, facilities and equipment, (2) review of sound
program practices as recommended by recognized experts, (3)

- comparison of the status of programs in Wisconsin with
recommendations of experts, and (4)~suggeet:ons for changes
and future- ‘directions * based. on comparisons of existing
‘progeaghs with recommendations of , experts. Fmdmgs of .
interest included: (1) 313 (91%) of respondents indicated that .
their schools had student populations consisting of both
inentally handicapped and normal students, (2) 82% felt that
EMR children could be taught in physical education classes , -
with normal- children, (3) 7% felt TMR youngstels could be .

ated with nonretarded for physical education, (4) 22%

indicated that EMR and TMR students could beé schigduled

together for physical education, and (5) trends in Wisconsin
were toward integrating merftally retarded and normal cﬁlldren :

for phymcal education. o

Maksud, Michael G. Phydological Responses of EMR Chlﬂml
to Smmwus Exercise. Milwaukee, Wisconsin: Exercise Physi-
‘ology Laboratol Umve%of ‘Wiseonsin—Milwaukee, 1974.

Purpose of his study was to measure several physnologlcal

.» » . Caldwell), (6) Finger Localization "(Bentom)ypd (7) Body- -\\ responsee f a group of young educable mentally retarde

boys (N-62; 10 to 13) during strenuous bicycle exercise.

‘Measurenrents Yincluded maximal heart rate, ventilation,,
breatfung frequency, and oxygen uptake Several physical |
characteristics of the boys* were . Fifty-six
percent of the subjects were black with, the remamder white;”

no slgmﬁcant differences wére obeerved between the two,
racial groups. Maximal. oxygen uptake for these pubjects .
appeared to be lower thap data reported for normal children
and in one study of EMR children. Various factors i may have
contributed to the lower aerobic power of EMR childfen in .
this study including (1) low socioeconomic status with limited .
opportumhes for physical recreation, (2) subtle peer dmpnm:- -
natiorf, and (3) Iabeling which may have lnmted opportumties _ s
for. partlcxpt{tlon in phya;cal activities. - . o

.:*", ‘ 117 ,.', T RS . %
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Adaptatlon . &
“of activities, 67-68, 86‘

. " of equipment;76, 7778

Adul; programs, 40, °

.

Bicyclinf, 73,99
. ‘B_ooks
’ _ reviews'of, 84-88 -

» ‘Education, 87

- . The Family Play Manual, 51
Growing Places, 85

" School Children, 88
Handicapp

«»,-"J_ " Rehabilitation o

Impacts, 87  °

-

S Instant Art LessonPlans, 86

-~

.+ "Recreation Programs, 85

" Movement Experiences for the -
Mentally. Retarded or Emo-
s twnally Disturbed . Child, 86

".. *iNational._ Amputee Ski - Tech-

<. nique, 84 *~

. National. Park- Guzde for the

o Handicapped 87"

~

- Kl H .‘";*“ ‘ s

E KC ‘Plgc numbér; indgalic efer to denctiptions 6f books, peﬂodials or n]pQ 4 ...

,;’;;*; 4 Amm s,therapeutxcvalue of 50 .

O Arts and  Crafts for Special

[ .. * The Beanbag Curriculum, 87

Every Child A Winner with
Improvised Physical
Educdtion Equipment, 86

Gymngstics for Elementary

Children in Head
Start Sens, 86 .
Handzcrafted Playgrounds 84
Handtalk™® An ABC of Fmger
. Spelling. & Sign Language, 85
"The Hirshoren arid Lloyd Biblio--
graphy on the Dual Handi-- ,
caps' of Hearing Impairment
- and Mental Retardatxon, 87
. Influence of Sports Activigieson
aralytic
- Subjects: A Study of the
=" Physical and .-Psychological

Integratmg Persons with Hand\;
ﬂ. . capping Conditions Into Reg- . .
" ular Physical. Education and

¢

* One Out of Ten:-School Plan- ~
... hing for the- -Handicapped, 85

Physical Activities. for Indi-
. viduals . with Handicappmg
', Conditions, 86 Rl Y

-~ Index

‘Playscapes'85‘ R

Play Structures, 84~ o

- Putting It All Together Tech-
niques and Methods for
- Handicapped Chilgren, 100
'Retarded and.Happy, 97 . .
) Sensory Integratzon and Learn-
. ing:Disorders, 87 ' -
Special Olympics Poly Hockey,
85
Teaching . Swimming to" the
Handicapped, 87
Teaching the Blind to Ski, 84
Touching: The Human Signifi-
cance of the Skin, 87

The Trnavelers Book of Ghtldrey .

Exercises, 95
Trends for the Handicapped, 84

Volunteers in Rehabilitation, 86 -«

Water Learning: A New Adven..
ture, 84 D '
The Winier Park Amputee Ski
Teaching System, 84 i
Bowling, ,11,00

" Campmgdl)s .

Camps =~ .. #
day, 29, a7 "
jovernight, 13-14 4546, 790,
1 101,102 - .
Canoeingg11-12, 102
ansumer‘advocacy,Z 7
Crafts, 9-10, 15, 86, 87 91,92,97,
100 R

¢

" Day care center;+60

D:abetes,87 - : .
D:‘ama, 16-18°

Y
.

Edntonals, 1.5, 7-8 "k

° Education,’ spec1al for handlcapped

persons, 55:56, 85; 89, 92, 93,.
94 .
Epilepsy .

© ... and swimming, 39 .

* and sports part1cipat10n, 87, 98

102 , ‘

Equipment, 23, 7276, 77-78 85,
86,87,95° .

1

. ‘Evaluation
of students, 15; 30, 31-32
of teachers, 83 .
R of volunteers,% o
© L H8. '.' K

Exercising, in water, 38

Family programs, 51

Fe

*

-Cry Sorrow, Cry Hope, 99 .

s
sitvals, for mentally retarded per- )
.sons, 48-49, 100 ‘

* Films - e

reviews, of 85, 89-94 .
Aqua Dynamie Condmonmg, 94
At Your Fingertips, 91 o*
Baxter, 101 b .
Chance to Live, 90 g

A Child is a Child, 92

Coming Home, 89

Expanding Concepts of Assess-
ing, Mmonty Students, 90

Focus on Ability, 94 -

Free, 89 ‘

The Fun of Your Life, 94

The Fun With A 'Friend in the
Gym, 94 . )

IfA Boy Canlt Learn, 93 -

The I in the Beat, 91 .

Keep on Walking, 90 .

Let Mg Live in Your World, 89 .

A Matter of Inconvenience, 89

Maurie, 101

| Moving/MokingiMe, 92 . _*

3

: ,1 975 International Special

‘
[4

Olympics Games, 89, )
Nobody Took the Time 93 e
Qutdoor Play-A Movitating .
Force for Learning, 90 _

* Playground, 89

™

o 'Testing Multzhandxcapped Chxl-

¢ Those Other Kids, 94

K

+ The Promise of Play, 92 )
Safety As We Play and Play-
ground; 94 .

School Is for Chxldren, 93

Somebody Waiting, 91.

Somethirig'Shared, 93 .

Special. Chxldren Special Needs,
92

-\ dren, 90 .

e

" Three. Wonderful Days; 93

-TREK,93"

.. Two, Threé; Fasten Your A ",
- Ski, 89 "
Valky of Miracles, 90 ° T
Water Play for Tea}hing Yourg—+
. Childrer, 94 . SR

Where Do the Children Play? 92‘* -

“~




Where'the C'Iuldren-Are &

Fxtness aenvities and facilities,

* .

69-71 RS )
Games.and puzz.les, 10, 28, 64-66,

67:68 ] .
Gymnastlcs, 88 90
Hockey,poly, 85

*Horsgback riding, 19-20

’Informatlon dissemination centers, .

88,96
Interdisciplinary COOperatlon 60,
79-30 85 90
/ .
Karate, 21-23,89 .
. \"\‘ . - .
Leadership, 4, 39, 54, 77-83 §
Legal rights, of handicapped per-
sons, 94, 97, 98, 99, 103 ¢

L
L]

Mamstreammg, 2-3, 54 85, 89, 95,
102,103 .
Martial arts
karate, 2123
tae kwon'do, 21-23
Motor abilities; evaluation of, 31-32
Motor deveslopment ‘"
activities, 26-28, 62-63, 86 . 3
research, 104-108
Music, 15, 16-18 -

-

Normahzatlon 3. See aIso Main-

@

. streaming™ -

- frQlympic games, special, 6, 4142,

L

¥

professional __ preparation, of
physical education material,
115,116 .

85, 89, 93,99
™ Qutdoor “activities, 11-15, 19-20, .
29, 33.34, 35.38, 41-42, 48-49;

°

)

sensori-motor techniques, survey .

§2-53,69-71,75, 101 « i of, 116-117
y . sy studies, findings of, tos.110
Parents, 90, 102 N 7," ~uisual perception, 111 )
Perceptual-motor abilities, evalya- " Residence *-faciities, for handx-
.. tion of, 30 ' , capped persons, 89 91 ’
Perceptual -motor development acti- ) T,
vities, 24, 99, 37, 5556, 64-66, Scouting, 95, 96, 9’9 .
. 67-68,87 Sensori- motor/techmques, 111-112
. Pen’odicals, 88, 96, 97, 99 Severely handlcapped » persons; -
Play, 57-59 . v 55. 56 .60, 62-63, 77-78, 92, 103
outdoors, 52, 53, 84, 90 ' Skiing, 33-34, 84, 89 e
water, 84, 98 e, Spee’ al education, See Edqcatlon
. Playgrounds, 52.53, 84, 89, 94, 96' special
" Professional preparauon, 5, 79-86- Special Olympics. - See Olympxc;
113 - .- - gimes, special - T
. ". Sports. See Athletics
Research 104-117 ¢ | “ 7 Square dancing, 100
Basic Movement Performance Swimmjng, 15, 35-39, 40 87, 88
N Profile, standardization of, . ° 94, 97 98
for mentally retarded per- . i
_ sonms, 113 . Television programs, for hand1
body-xmage tests, factor analysis ., capped persons, 97 , -
_ of, 115 . Lo . Therapy, 61
.~ fitness, 111 S ¢ activities, 50, 6263, 77.78 91°
isometric strength program, ef- 92
fect of, 113 R T
oderately , trainable persons, n Vqunteers 39 48-49 52- 53 60,
104-108 71-18,81, 82,86, 101 103 - °

dverlearning, effects of, 111
S hysical activity; -effects of, 115
- physical education programs,
status of, 114, 1 15
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N ANNOTATEO mmcwmuomm IN PHYSIGA'L u S
v “RECREATION. AND PSYCHOMOTOR FUNCTION OF ME S
- " 5./ 'RETARDED PERSONS o e

This hew research b'bllography. developed over. several years, eontams 4oy
439 studies and bibliogra ctations for 419 auditonal projects:, >

- - coVering a period ofalmost 100 years — 1888 to 1975. It represents me
>, N mast comprehenswve effort yetmade to present studies and ana!yses n, ',
. these areas of goncem, 1975. i '
- BEST OF CHALLENGE " M
A compilaion of the best articles from Chajlenge, AAHPER' snewslener ¥
. = - " dor spedial educators, parents; volunteers and others who work with the 'ga N
= . . shandicapped. Designed as a basic or ‘sypplementary text for college, %} ¥+,
! courses and as a reference for workshops, clinics. sefinal ututes. wERT
ses se s classes and similar inservice and presenice progams. T
I ' VO, 1 (articles from the-Dec. 1965 through May-dy 197E issues) 4{ .
- VOL. I (articles from the Sept.-Oct. 1970 through May:Jdune 19731ssues) « * i g
VOLlll(amdesfrommeSth -Oct. 1973mroughApMay197e.ssuas) ;gé
: CAREERS IN ACTIVITY AND THERAPY FELDS B

Developed for high Schoot students interested ininvestigating careers)n 4
» ant, dance or music therapy, early chiidhood education, athletic ttaining, &
adapted physicai’ education, developmental optomatry, therapeutic ée'
recreation, horticulture therapy, occupational therapy, activity therapy.
rehabilitabon services or, physical therapy Each field is descnbed n
ferms of its purpose, places where positicas are offered, tralming required, :‘f -
and whom’to contact for further informaton. The bookipt also oﬂersga
¢ suggestons for volunteer and part-time work expanences 10 give high,
school Students direct exposure to ther fiekd of mterest 1976. i

. DANCE THERAPY Tt e e Yo ,{1' <
\ FOCUS ON DANCE Vi (I §

. Acompret g 1ation of the nMeldo! ' dance therapy Amdes

on traning, research ) methods.of work and danoe therapy for speqa!

groups by leaders 1 one of dance's.most ekatmg apphcations. 1»9?:4 -

- INTEGRATING PERSONS WlfH HAND]CAPPING CONDITIONS INTO
HEGUL&H“PHYSICAL EDUCATION ANO RECHEHION PROGRAMS
. An analysis of selected research and prggram hteratur.e concemed with
/ the integralion of indviduals with handibapping conditions intg physicat
education, racreation and related proggams. With selected relerem:es
. and audov: ads" 1975 ne

MAT.EHIALSSO CREATIVE ARTS FOH LEHSONS WITlﬂ‘lANDICAPPING

.C/ CON

arts, crafts, dance, drai
handicapping conditions

a -

of program and rgsearch iterature cdnoemmg .
and musicfor indviduals with vaoous °
ons_include biblographic references,

T .~ Pubhshed oty with the Joseph P Kefnedy Jr Fourtdation 1972

~~1nvolved in physical educatloﬂ‘orrecreanon for the visually handcap
.4ncludes information on the nature of visval lmpagrments practical

estions for gctive participation in modified programg and sucdbssfut, N
:to-administer instructional methods. A vanely of, sources aie ‘ N -

- oa:
- Suggasted for further reference, study angd use. 1973,

Gums FOR TEAcmﬁs THE MENIALLY RETAROEO TO ~

N SWIM

= Designed to help professionals and votunteers teaeff the rentally
. X retarded to swim or to swim better Sections deal with the instructional

- © Stalf, volunteers and ads. preservice and inservice”training. and,

~. community inivolvement, and include creative approaches which have'
beer used suocessfully n aquatics programs 1969, - €

« - PROGRAMMING FOR THE MENTALLY RETARDED IN PHYSICAL .
.+ EOUCATION'ANO RECREATIO

bt

> lr matenal on

,mand day care forthd mentally retarded,a  +
community recreation team approach to programming, play facities and
equpment; Motor actvities in programs for the.retarded, and recreation
pzogrammmg for the adutt retardate 1968. | ..
- 7 EE%REAEIDN AND PHYSICAL ACTIVITY FOR THE MENTALI.Y
fad

Covers the objectives of recreation, brnel description of mental ',

retardation, what play can mean for the retarded, objectives and desired .

-putcomes of programs in physical actvity, organization andteachmg,and ‘

suggested activities. Annotated thbliography. 1966. N ‘
Bgﬁggg& GUIDE IN SEX EOUGATION FOR THE MENTALLY J
» A comprehensive guide for the educator, voltinteer and parent, prepared

by AAKPER and the Sex Ipfosmation and Education Councit of the United
States A developmental approach 1s utthzed ih order that matenals can b
be readily sefectedfor use with the educable ortrainable chlld Includes a

i histing of additional Tesources, 1971~ 7

= * SPECIAL OLYMPICSINSTRUGTIONKL MANUALJ FROM BEGINNERS
TO CHAMPIONS
Covers activities, methods, teachuing/coaching hxnts and progressions for
- conditonng and fitness, track and field, voildyball and swimming,
appropriate for youngsters of all ages, at all performance levels.
Developed pnmanly fof use by ades, volunteers and classroom teachers
of mentally retarded youngstexs but equally useful for professionals i1
. the- fields of physical, education, recreation, sports. and “activities.

e

+ TS

TESTING FOR IMPAIRED, DISABLEB AND HANOICAPPED
‘mmvmuus

audiovisual matenals, r persops, related assogatofs and * Brovides informaton about
e s physical fitness tests, perceptuahmotot
N :':),. organzations, and matenal/equ:p nt suppher§ 1975-0¢ . scales, and dweIopmental promes for use with impaired, disabled, and .
P - «, handi of iIr nts in each of the hsted
e ug;gmﬁzssriggsms MA"UAL FOR THE MODRATELY - ‘ areas oontam loimation about where each device is available, what is ’
¢ g measured and how it 1s measured. administrative oonstderanons and .
- \Contains modifications of, and specral norms far, moderalely mentally general colnments 1975, .
. - tarded persons on the AAHPER/Kennedy Foundatish Special Fitness h
, 1 Tegt. Additional actviies and performance scales appropnate for this T N RESEARCH SAY. E RE .
s < R lal;oq~ are included, Anfawaid system dwe(ope? in terms of —~ #‘m%fgsuno SEARCH SAYS YO THE R c““‘y‘ . .
. tély mentally relarded boys and gids ts anintegral part of the | “ Highlights the practical aspects of recont recreabon research, asr?og of .
2 . Pprogram. 1975, the Armreritan Associalipn for Leisure and Recreation's effort to bridge the
. REﬂ ~ gap between theorptican and practitioner. Contamns an overview of thd .
3 r':isy.rs'{u SC}IVITIES FOH THFMENM\ HBED (IDEAS FOH .o, topic andef;\peaﬁc sections on -administrative behavior; behavior
, B modification, therapeutic récreation, the future of leisure studies, and =
. A A Instruction in activities promobm lundamenta}»mowf development and g recreafion as a soctal instfuton. The append provides a guide to
. . the exploration of generat areas of skill, designed for use by physical, ~ » information” resources progra mmg for persons with hand;nappmg - -
Lt education mstructoq clasroom teachers, and recreatnon personnel : §. - wm—,t,ons 1975. .
o -1968, a N ’ .
Wt S < - o -
L ‘ PHYSICALEDUGATIDNANDREXL EATIONFURIMPMBED DISABLEO(\ .
oL AND HANDICAPPED fNDIVIDU S: PAST, PHESENT FUTUH . o .
da syslemauc couecnom analys:s and synthesns of research data, T . . ]
" A emptdcalevldénoe pzogrammformanon.andvanousresouroematerlals ol TN ' -'_
- . ‘in recveanon/therapeuﬁc regreation . and physical education/adapted Y ; - . .
+ F . -« physical eduwaugn Tory ed.indrviduals. Eacg' of the more than 20 | A ] : - .
N state of the arf™ rts includes a review of avalable hterature, - “ﬁ% .
R ,'C gummaries of ﬁrionty neéds in research and demonstration. personneh \\“’,“ . OIOH l"/ PEBCEPTUM' DEVELOPM.ENT
N , prepara at}d triedia needsf-1,975 . " 5 \
L © . Al OTATED BIBUOGRAPHY ON PERCEPTUAL- MOTOR
e I’HYSICAL EDUCATION AND. RECREATION FOR INDIWDUALS WlTH D OPME
"o ) - "MULTIPLE HANDICAPPING CONDITIONS & ., o, Anup\o date bcblrography with secnons devoted to auditory percepuoqc ..
.. Contains a- bﬂefana)ys:s of literature abstracts, and mlonnatnon on .oay ement; body image and movement; and depth-gistance” Y]
hand (S physical uuuon\ and recrgaton for indviduals with multiple - perceptidp and movement. A separate compilation,of tes nrogrims e
B . Sechons are presented that iclude examples imaterial sgurces, assessment instruments and films 1s n ed 197X <
- . I8 pfograms feferences, redource contacts, and audiovisual aids. ' ,
- Wt & -, FOUNDATIONS AND PRACTICES IN PERCEPTUAL-MOTOR LEARNING:
e v & 8. . * AQUEST FQj UNDERSTANDING . - N
. N PHY OM.EDUCATION AND HEGHEATION FOR THE VISUALLY *OA muludisaplmary examination of major conceptual viewponts of PEPEAY
.t * - perceptuatmotor behavior,and teaching methods. Irtcludes descnptions  © &7
BOU A Y uabhiresowoe lor mespeaaleduwo:, recteation speclahst and * of action programs, tests, resource materials and a professional ot
Lo, o c’gleducatot—aswe|lasthevolunteef,para-pfofessnonalorparent ' Y IS preparauon sutvey 1971. Lo ————" K
f-\:-‘.z ‘q*’.\-; R ., ) ~ 3)‘. ; N . e : c"
T ’ o af \ S 7 ) . t - I
o - > e f‘~",“ A - L. N
R M S FOR ACURRENT PRICE LIST AND. ORDER msmucnons 'WRITE: , . L
& EMC Lok A ~ AAHPER 1201 16th Street, NW., Washmgton,D C. 20036 et .
“ = " ) T e o L. ‘l'. L, ST -
v R N s . K NP A X . R .-‘:_,,\ir"r.‘ [ v 57 . L . X o



PROGRAM ACTIVITI ES

PHYSICAL ACTIVITIES FOR-IMPAIRED, s
DISABLED, AND HANDICAPPED INDIVIDUALS .
A oomplmion of physical activities for persons with a_variety' of
.. ~heriBlicapping conditions. Methods, egulpment needs, adaptations, and
physical ay-outs are included. 1976. R

ng %

* DANCEEOR PHYSICALLV DISABLED PERSONS:
AMANUAY, FOR TEACHING BALLROOM, SQUARE.

‘. .AND FOLK-DANCES TO USERS OF WHEELCHAIRS
AND CRUTCHES .
An ‘illustrated guide for teaching dance activities to persons ysing
wheelchairs or crutches. nstruction includes everythlng fram the waltz
to the tango. 1976. "\

INVOLVING IMPAIRE DISABLE’D AND HANDICAPPED

. PERSONS IN REGULAR CAMP PROGRAMS

+ =~ Designed IO;BId camp perpnnel ~reoteat|on agencies, and parents in
involving persons with hanicapping conditions into regular camp
programs. Covers such topich as recruitment of campers, or:éntmg
campers°to camp life and tobther campers, and involving them in camp
activities. Emphasis is on the similarities between handicapped and
non-handicapped campers. 1976.

* - CHALLENGING OPPORTUNITIES FOR SPECIAL '

‘ POPULATIONS IN AQUATIC OUTDOOR, AND WINTER °
ACTIVITIES
This guide provides a broad range of | unusual and adventurous activities
for impaired, dlsabled an8, handicapped persons, such as bicycling, *
fishing, hiking and natufe teails, horseback ‘riding, hunting, and
wilderness camping. Also includes a composite chart of resource’
contacts enabling readers to identify and locate specific personne! and

ograms 1976. .

AT

AQUATIC RECREATION FOR THE BLIND

Harfy Cordellos, who.is blind himself, provides a first hand account of
unique problems facing visually impaired persons in aquatic activities.
Emphasls is on safety first. Topics covered include diving, surviva
sw:mmmg and quesa&ng, small craft safety, water skung, and scuba
_diving. 1976, , N

SPECIAL FITNESS TEST MANUAL FOR MILDLY
i’ MENTALLY RETARDED PERSONS .

¢

. A revision of the t968 manual, designed to test the physical fitness o -

levels of> mildly (educable) mentally retarded .boys and. girls, ages 8
* through 18. Contains.complete instruction for admlmstermg %he seven
~ test items-(adapted from the- AAHPER Youth Fitness Test) - flexed
- arm hapg, sit-up, shuttle run, standing long jump, 50-yard dash; softball -
throw for distance and 300-yard run. With sample recordmg forms,’
peroen\le score tables, .standards for awards, and. suggest:ons for

improving physical fitne ev. 1976. : s
*  Special Fitness Record Form . b
Special Gold Emblem . . S
-, Special Sitver Emblem ¢
R Auxllrary Bar Patches —~ 2Star, ‘ “
P - 3Star,
. - . i - -, 4Star’ ,

‘2.
Progr_gm Certifieéte -

ADAPTED PHYSJCAL EDUCATION GUIDELINES: '
THEORY AND PRACTICES FOR 70’s AND 80’s
Deals with the. what, why, who, when, where and how of adapted
- physical education in a clear perspective consistent ‘with carrent
directions and future trends as related to education, phdosophy,
Iegulatnorraﬂd litijation, 1976. :

LT e PERSONNELPRE_PARA,TION '

PROFESSIONAL PREPARATIDN IN ADAPTED v
PHYSICAL EDUCATION, THERAPEUTIC RECREATIDN

-'% AND CORRECTIVE THERAPY .

.+ A valuable source guide fol individuals anticipating careers in adapted
physical -education, therapeutrc recreation, or corrective therapy.
Centains a listing of institutions offering programs in the field and ¢
these, that offer financial assistance. Also includes a state of the art,
report, a Tisging.of projects funded by the Bureau of Education for the
Handmpped and profemonal orgemzanons concerned with the -
hend!oap?ed 1976.. ...
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. NEW BOOKS .
WORKING WITH. HAN\DICAPPED PERSONS>

©

" audiovisual materials,”

’ FOR A C(JRRENT PRICE LIST AND ORDER INSTRUOTIONS WRITE .
AAHPER 1201 16th Street NW., Washlngtpn D C 20036 . .
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FOR THOSE

-

MAKING WORKSHOPS WORK IN PHYSICA® EDUCATION
AND RECREATION FOR SPECIAL POPULATIONS v .
A guige to successful workshop planning from initial stages to the final
evaluation. Covers programs, identification of participants, location,
financing, publicjty, facllmes, equipment and materials, personnel, and
speakers, exhibits, registration, and evaluation. With sample plonmng
charts and evaluation forms 1976. L

.

~

J . ‘ -

- HANDICAPPING CONDITIONS *
PHYSHIAL EDUCATION AND RECREATION

FOR CEREBRAL PALSIED INDIVIDUALS

Deals with information and, resources in physical educatioh and
rvecreation for-cerebral palsied individuals. Covers such topics as nature
and t:ausesl of. the condition, recreational. activities, musit, art and
dance., 1976. —

. o ,

PHYSICAL EDUCATION, RECREATION, AND SPORTS

FOR INDIVIDUALS WITH HEARING IMPAIRMENTS

Designed for both physical educators and recreation personnel w:th no”

background in dealing with hegring impaired petsons, as well as those

who have experience with this population but not with phy.smal
ucation or recreation. Includes basic information on hearing impair-

ments, motor development, recreation, cultural arts, sports and

swimming. 1976. . « i :

PHYSICAL EDUCATION, RECREATION, 'AND

RELATED PROGRAMS FOR AUTISTIC AND -
EMOTIONALLY DISTURBED CHILDREN - N

Primarily a _resource guide provudmg information about physlcal
education, recreation, art, dance, music and drama for autistic and
emationally disturbed chlldren Also incjudds a brief description of 16
current™physical educatiord and recreat:on prqgrams available for these
children. 1976. N

EARLY INTERVENTION FOR HANDICAPPED CHILDREN -
THROUGH PROGRAMS OF PHYSICAL EDUCATION :

[

ko <
.

. AND 'RECREATION

Focuses on early interventioh of handlcapped children.under the age of
six . years through active participation in physical educatlon and- -
recreation programs. includes history of early intervention™ programs}
growth and’ development processes of “children,' integration of handi-
mgpped and non- handlcapped pre-schoolers, and programs available
1976 "

1 -

.

Resounces NN

GUIDE TO INF,ORMATIDN.SYSTEMS IN PHYSICAL -
DUCATION AND RECREATION FOR IMPAIRED;
SABLED; AND HANDICAPPED PERSONS . )
' Contains details on 28 mformat:on systems in the areas of.9ducation,
»special education, the sciengds, physical education, recreation, and
services available to disabiled consumers. Complete name and address,
gqneral services provided, ‘and details‘on use of each system is also
ocluded. 1976 -

ANNOTATED LISTING OF FILMS:
PHYSICAL EDUCATION AND RECREATION FOR

IMPAIRED, DISABLED, AND HANDICAPPED PERSONS .’

This third edition of the guide.fncludes 314 annotations of films and
media presentations dealing with physical'‘education, recreation, sports,
camping, outdoof education, ahd.pegceptual motor act:vmes for
impaired, disabled and handnwpped individuals. Not just a. Ilstmg of
but/ informatiod aboyt specific areas. For
planmné‘*coaforences, convenhons, classes, workshops,_clinics, and
semlna&1976 . Jo. 3
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. .
. GENERAL S
VALUES OF PHYSICAL EDUCATION, #

RECREATION, AND SPORTS FOR ALL o
Contains frank and c?ndld remarks from physncuans‘ admmist:ators
n

specialists} of essio preparation personnel, teachers, and |mpa|red
disabled, and handicapped persons themselves concerning the need for
physw:lgeducaﬁon, ecreation, and sports programs for special popula- ¢
tions. 1976. ‘ ’ ’
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